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OVERVIEW 



PURPOSE 

The Children's Atxtivictimizati bri Education (CAVE) Project demon- 
strated a model for teaching school-age children to protect themselves 
against abuse. if they were already victims, the model showed the 
children how to get help. The project also demonstrated the collabor- 
ation of public child protective services, a hbhprbfit voluntary 
agency, parent-teacher associations (PTA), and a coaiitibn for child 
abuse prevention working with public schools. 

LOCALE AND CURRICULUM 

The jproject was located in three gebgraphically isblated PTA 
districts — counties in and surrounding Ei Paso, Abilene, and Nacog- 
doches^ Texas. A Spanish-language curriculum was developed and vali- 
dated for the El Paso site. Mbdels varied tb meet the cultural and 
language needs of the students. 

ADMINISTRATION 

The CAVE Project was carried out through a contract with the 
Mental Health Assbciatibh (MHA) of Dallas County. A steering commit- 
tee — with representativeis from the Texas Department bf Human Services 
(DHS), mk, Texas PTA, the Texas Coalition for the Prevention of Child 
Abuse (TCPCA), and the (Sovernor's Of f ice--pr6vided consultation for 
the prbject. Task grbups at each site planned the local project, 
developed community support, recruited and briehted vbluriteersi and 
arranged access to the schools; Volunteers delivered the education 
programs. 

ACeO!SLiSfflffiNTS 

The fblldwing paragraphs summarize the activities and accbm- 
plishments of the CAVE Project from September 30, 1984, to June 30, 
1986. 

Grant Award, DHS was hbtified oh September 25, 1984, by the 
National Center on Child Abuse and Neglect, Office bf Human Develbp- 
ment Services, that it was approved to conduct the 17-month demons ira- 
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tibn under the 1984 Discretionary iSrant Funds Program for projects on 
the preveritibh of child abuse and neglect. A hb-cbst extension ex- 
tended the project period to 21 months; 

Project 6oai« The goal of the GAVE Project was to educate 
children about how to protect themselves against abuses and if already 
victims, how to get help. 

Objectives. The project had four objectives: 

b tb develbp a framework fbr state and local coordination of 
volunteer groups and individuals tb provide ahtivictimizatibh 
education with limited financial resources; 

b tb dembttstrate a model bf antivictimizatibh education that 
was delivered by volunteers tb children living in geographi- 
cally isolated areas and that took into account cultural and 
geographical diversity; 



o to develop the We Help Ourselves (WHO) curriculum in the 
Spanish language; and 

b tb provide antivictimizatibh education tb the public schbbls 
in at least 3 of the 18 Texas PTA districts. 

Organizing the Project. DHS contracted with MHA in December 
1984 to conduct the CAVE Project; The contract was mdnitbred by staff 
of DHS's Protective Services for Families and Children (PSFC) Branch. 

The CAVE steering committee was organized and began working in 
Nbvember 1984. The charge bf the steering cbrnmittee included: 



o selecting the project sites, 



b establishing local task groups^ 



o contributing to the design of the evaluation, and 

b reviewing and cbmmentihg on curriculum and media develbpmeht . 

Selecting Sites and Personnel. The three local project sites 
were selected in Nbvember^ and in January 1985 Ms. Sylvia Orozco- 
Jbseph was hired by MHA as the CAVE service cbdrdltiatdr; 

A site facilitator was selected for each project site to coordi- 
nate and oversee all the activities related to the CAVE Project in 
their respective sites. 
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Local Task Grbiips' Role. The local task groups were organized 
soon after; These groups^ made up of representatives from DHSi PTA, 
TGPGA, local ;3chools, and other elements of the community, were re- 
sponsible for implementing the GAVE Project in their commanitiesi The 
CAVE service coordinator provided technical and consultative support 
to the local task groups arid assessed the progress of the project in 
each site. 

Based on available funding each local project site decided on 
the size, Ideation^ ages^ and ethnicity of its target population. ^SlA 
expected a maximum of 10, 000 children would be served in each site. 

The local task groups also developed standards for the WHO 
presenters and strategies for recruiting volunteers to present the WHO 
curriculum in the school. 

Greating Community Awareness. WHO volunteers in the local sites 
created community awareness of the need for ant i victimization educa- 
tion by holding numerous information meetings about the WHO prograca. 
They gained access to the schools by discussing the CA7K Project with 
and demonstrating the WHO curriculum to local school officials. 

Billhgual'^Blcultural Curriculum. MHA developed the bilingual 
curriculum iti February 1985. A deliverable of this project was a 
translation of the videotapes into Spanish, and this bilitigual/bicUl- 
tural curriculum can now be considered for use by other states ^ith 
large Spanish-speaking populations. The Spanish language curriculum 
took into account developmental, cultural, linguistic^ and geographi- 
cal differences. 

Making the Presentations in Schools. The WHO curriculum was 
presented during the 1985-86 school year. Community volunteers, 
teachers, and school nurses made over 2^000 presentations to approxi- 
mately 48,600 children. 

The bilingual curriculum was piloted in the El Paso project site 
in six schools. Approximately 1,800 Spanish-speaking children in 
grades K-6 received the bilingual WHO curriculum. Only 211 students 
in grades 7-12 received the bilingual WHO curriculum. 

Cbhtihuat ion with Local Funding. As a result of the overall 
success of the CAVE Project and the effectiveness of the WHO curricu- 
lum, all three local project sites contracted with MHA to continue the 
WHO program in the 1986-87 school year. 

EVA3tUAflbN 

Ah impact evaluation of tlie CAVE Project was designed and con- 
ducted by staff of DHS's Research and Evaluation Division. The evalu- 
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ation assessed whether the WHO curriculum produced a significariJ: 
increase in (1) children's knowledge about victimization and defense 
strategies and (2) teachers arid curriculum presenters' khbwledge about 
child antivictimizatidtl and its preventibri. 

The evaluation showed that the education programs did enhance 
young children's potential for avoiding victimization. Children who 
experienced the English K-3 arid 4-5 programs showed significant gains 
in knowledge about victimization and strategies for stayirig safe. 
The Spanish K-3 program had a significant positive impact for first 
graders but riot for the older children who saw the program. The 
sample data for the Spanish 4-6 program arid the English programs for 
grades 7-9 and 10-12 did not conclusively demonstrate any effect of 
these programs. Possible reasons for the inconclusive daf'* ^re 
explored. 

Several teachers and presenters reported having experiericed an 
increase in children's reporting of abuse after the program presenta- 
tibris. However, the data on the teachers' and presenters' knowledge 
abdiit general child victimization and preventibri issues did not indi- 
cate a positive effect of the education program. 



xi 



13 



1 

Ihtroiuetion 

SEGTibN eeNTENTS 



BACKGROUND 1-1 

Problem Addressed 1-1 
Project Approach 1-1 

GOAL AND OBJECTIVES 1-1 



13 



BACKGROUND 



On September 25^ 1984 , the Texas Department of Human Services 
- (DHS) received approval from the National Center on Child Abuse and 
Neglect, Office of Human Development Services, to conduct a i7-iiibrith 
demonstration entitled the Children ' s Antivictimization Education 
(CAVE) Project, This award was approved under the 1984 Discretionary 
Grant Funds Program for deindnstratibri projects on the prevention and 
treatment of child abuse and neglects The original project period ran 
from September 30^ 1984 ^ through February 27, 1986. (titer the pro- 
ject was granted a fbur-mbrith, hb-cbst extehsibh to June 30 ^ 1986 •) 

Froblem Addressed. The 1984 program's priorities included a 
call for demonstrations aimed at solving equity-of-service problems in 
rural areas that have limited financial resources. DHS addressed this 
priority by proposing the use of vbluriteers tb extend antivictimiza- 
tion education to children in rural areas, a service previously avail- 
able only through child protective programs concentrated in cities i 

Prbject Approach. The CAVE Project demonstrated a model cur- 
riculum for teaching school-age children how tb protect themselves 
against abuse and, if they were already victims, how to get help. 
Volunteers delivered the curriculum tb children in geographically 
isolated areas. The method bf presehtatibh too'k account of cultural 
and language diversity. 

The project focused mainly on primary prevention (efforts to 
influence behavior before abuse has occurred). The training was of- 
fered to school-age children (kindergarten thrbugh 12th grade). The 
project also demonstrated coordination and collaboration among DHS, 
the Mental Health Association (MHA) of Dallas Countyi Texas parent- 
teacher assbciatibhs (PTA)^ and the Texas Coalition for the Prevention 
of Child Abuse (TCPCA). 

GOAL MD OBJECTIVES 

The goal of the CAVE Project was to educate school-age children 
in Texas about how to protect themselves against abuse. If they were 
already victims, the project's vbluiiteers taught them hbw tb get help. 
Project objectives were formally stated as fallows: 

1. to develop a framework for state and local coordination and 
cbalitibri-buildirig with public and hbhprbfit agencies ^ ih- 
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stitiitibhsj and individual volunteers to provide equity of 
service with limited financial resdiirces; 

2m to demonstrate a model of antivictimizatibh education that 
is delivered by volunteers to children in geographically 
isolated areas and that takes account of cultural and lan- 
guage diversity; 

3. to develop the We Help Ourselves (WHO) curriculum in the 
Spanish language for grades 4-12; and 

4, to provide antivictimizatioh education to the public schools 
iti at least 3 of the 18 Texas PTA districts. 
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Key Features of the Project 

SECTION CONTENTS 



CddRDiNATidN 2-1 

Steering Committee 2-1 
Local Task Groups 2-1 

Contract with Mental Health Association 2-1 

CURRICULUM MODEL 2-1 

The We Help Ourselves (WHO) Program 2-2 
Features for Different Grade Levels 2-2 

SITES 2-2 

EVALUATION 2-3 

Process Components 2-3 
Impact Components 2-3 
Progress 2-4 



COORDINATION 



The Texas Department of Human Services (DHS) is the state agency 
responsible for providing protective services to children who have 
been abused or neglected • As part of its effort toward primary pre- 
vention (influencing behavior before abuse has occurred) DHS developed 
and implemented antivictimizatidn education programs delivered by 
volunteers in the public schools. 

Steering Cbomittee. Based oh the belief that educational needs 
are best defined and addressed by community institutions working in 
conjunction with statewide parent drganizatidns ^ the project's plan- 
ners formed a steering committee composed of representatives from 
Dallas County MHA^ Texas PTA, TCPCA, the Governor's Office, and DHS, 
The committee, chaired by the project's service cbbrdihatori reviewed 
and coordinated all project activities. 

liOcal Task Groups • Members of the steering committee were 
responsibila for assuring participation of their local agency repre- 
sentatives in local task groups in each of the school districts. 
These locai groups developed community support; recruited volunteers; 
obtained cbbperat:.dn from and access to schools for instructing chil- 
dren; identified heeded curriculum mbdif icatibhs—based on local 
culture, attitudes, and experience; and developed a plan fbr ensuring 
the continuation of the project in the school system* 

Contract With Mental Bealth Asbciatibh. DHS conducted the CAVE 
Project through a contract with Dallas MHA, which was respbhsibile fbr 

(1) developing the local task groups and facilitating their work and 

(2) training volunteers and monitoring their ef fectivenessi MSA also 
prbvided staff support to the CAVE steering cbmmittee. 

The service coordinator, hired by Dallas MHA, was respbhsitle 
for carrying out the project. The coordinator also trained and ori-- 
ented volunteers ahd prbvided data fbr the evaluatibn of the prbject. 
Lbcal voluhteers taught the curriculum ahd held ihf brmational meetihgs 
for other school personnel. 



CURRICULUM MODEL 

The WHO antivictimization education curriculum model developed 
at Dallas MHA was used ih the CAVE Prbject. This education program 
employed videotapes, hand puppets, writteh material, ahd discussibh 
sessions to teach children how to protect themselves against abuse. 



The We Help Ourselves (WH05 Program. In the El Paso site^ MHA 
was responsible for develdjping arid pilotirig a Spariish-larigiiage version 
of the We Help Ourselves (WHO) curriculum (the English-language ver- 
sion of which has been used in urban Texas schools for some years). 

The curriculum was modified for each school to meet the heeds of 
the students served. For example, in grades 10-12 the primary lan- 
guage is English, but the family culture influences the student's 
behavior. The model was adapted to emphasize cultural rather than 
language heeds. 

The WHO curriculum taught studerits rarigirig from kiridergarteri to 
12th grade how to avoid victimization at home, at school, and in the 
community. Using videotape presentations accompanied by guided dis- 
cussion, WHO irif brmed children that victimization is a possibility. 
They learned how to develop a personal plan for safety, how to react 
in potentially dangerous situations, and where to go for help if 
heeded. 

The subject was explored iri an irifbrtnativei straightforward 
manner that did not provoke fear. The students examined alternatives 
and arrived at appropriate attitudes^ behaviors, and strategies for 
responding to a variety of situations that may cbhfrbht them. 

Features for Different Grade Levels. The preseritatibri fbr 
children from kinderga.: -n to grade 3 used videotapes, hand puppets, 
and posters. 

A preseritatibri aimed at grades 4*-6 included a videbtape bf four 
situations in which the narrator aaks the question, **if this were you, 
what would you do?" An eight-page activity book reinforced the presen- 
tation. 

The preseritatibris fbr grades 7-9 arid 10-12 were based bri video- 
tapes that showed teenagers reacting to widely varied situations, such 
as peer pressure, sexual assault, domestic violence, physical and 
emotional abuse^ ihcest^ ahd ruhhihg away. Each child received 
pririted material about the prbgram. 

SITES 

The effectiveness of the model was demonstrated in three sites • 
Represehtatives of participating state organizations selected the 
gerieral areas. Lbcal task grbups selected specific cburities arid 
schools • 

The three general areas selected were located in the following 
DHS regibhs: • 



o DHS Region 3 — Ei Paso and five surrounding rural school 
districts (PTA District 15); 



o DBS Region 4 — Abilene and surrounding counties (PTA District 
185; and 

o DHS Region 10 — Nacogdoches area (PTA District 12). 
The map In Appendix A shows these locations. 

EVM-UATION 

A complete evaluation plati was prepared by ah evaluation spe- 
cialist from DHS's Research and Evaluation Division. 

Process Components* One important area of the evaluation con- 
sisted of tracking project progress. The project specialist from 
DHS ' s Special Projects Division monitored participation by children 
and parents, the number of volunteers recruited and oriented, the 
number of PTAs agreeing to work with the project, the extent of in- 
volvement by members of TCPCA^ and other variables. The evaluator 
developed a form for tracking these types of infbndatibh (see Appendix 
B). 

Another important type of assessment examined coordination and 
cooperation among state arid local agencies^ schools^ PTAs^ and the 
project staff. These data were collected using quarterly site visits 
and verbal reports presented regularly by representatives of the local 
task groups. This information is discussed in Section 3 of this 
report, "Process Description." 

Impact Components. One expected benefit of project activities 
was ah increase ih children's khowledge of how to interpret and deal 
with situations that may confront them^ ihcludihg behaviors that are 
appropriate and effective. A second expected outcome was aii increase 
in teachers* and presenters' knowledge about child victimization and 
ics prevehtibn^ 

Changes ih childreh's khowledge were assessed usihg a pre- 
test/posttest control group design that measured knowledge acquisition 
before the educational program and one month following the presenta- 
tibh. Pretest ahd posttest scores were subjected to appropriate 
statistical tests . Gaihs ih teachers ' ahd presenters * khbwledge werei 
assessed in a single-group retrospective pretest design. The test 
instruments for different groups were designed by evaluation staff, 
with review and cbmmeht by the cbhtractbr. 



Another anticipated effect of the project was increased report- 
ing of abuae and neglect by children who went through t..e program. 
The questionnaire for teachers and presenters Included items to deter- 
mine whether they experience such an increase; Because nq preprogram 
data were available and because the numbers were expected to be rela- 
tively smalli no tests of statistical significance were performed oh 
these data. This information is discussed in Section 5 of this re- 
port, "Impact Evaluation." 

Progress* the project evaluation plan was submitted to DHS*s 
Protective Services for Families and Children (PSFC) Branch for review 
and comment and approved in February 1986. 

Data collection began in November 1985 in Abilene and Nacog- 
doches and in December 1985 in El Paso. All data from the Abilene 
project sites were collected by March 1986, and analysis of the data 
was completed by April 1986 . 
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ACCOMPLISHKENTS 6T TASK 



This section describes the accomplishment of the GAVE Project 
during the project period October 1^ 1984 ^ to June 30, 1986. 

TASK 1: DEVELOP^ NEGOTIATE^ AND HONITOR CONTRACT 

The Texas Department of Human Services (DHS) contracted with the 
Mental Health Association (MHA5 of Dallas County in December 1984 to 
conduct the Children's Aritivictimlzatibh Education (CAVE) Project. 
Appendix C contains a copy of the agreement. The contract was moni- 
tored by the state contract manager in the Protective Services for 
Families and Children (PSFC) Branch, located in DHS's central office 
in Austin. 

In early 198(5 DHS asked the Office of Human Development Services 
(Department of Health and Human Services) for a no-cost, four-month 
extension of the CAVE Project. The request was approved in March 
1986. The contract between DHS arid tfflA was amended to extend the 
agreement through June 30, 1986; 



TASK 2: HIRE STAFF 

MHA hired Ms. Sylvia Orozco-Joseph as the GAVE service coordina- 
tor iti January 1985. Her job responsibilities ihcluded-- 



o developing and coordinating the GAVE steering conmxittee and 
the local task groups in each project site, 

o developing the Spanish-language antivictimization education 
curriculum, 

o training local project site volunteers to present the We Help 
Ourselves (WHO) antivictimization curriculum, 

b coTunuhicatihg and negotiating with local school officials to 
include the WHO program in their schools, 

6 advocating for the presentation of the WHO program to local 
community and school groups, and 
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b cbbrdlnatlng the scheduling of WHO preseiitatlbhs In the 
schools and data collection for the Impact evaluation. 

Ms. Orozco performed these duties effectively and in a responsible and 
prbfesslbnal manner. 

On February 7, 1985, Ms; Delia Carrasco began her duties as the 
clerical support person for the GAVE Project. 

Ms. Becky Windham and Ms. Clare-Marie Karat of Office of Strate- 
gic Management , Research, arid Develbprnerit In DHS ' s central bf f Ice In 
Austin were originally assigned as the project specialist and evalua- 
tion specialist , respectively. The project was later reassigned to 
Mr. David X. Chavez and Ms. Kerry Washburn. 

TASK 3: SELECT STEERING COMMItTEE AND BOLD MEETINGS 

The organizational meeting of the CAVE steering committee was 
held in Dallas on November 4, 1984* Representatives of ^fflA, Texas 
PTA^ TCPCA^ and the WHO program director met to establish roles and 
respbtisibilities, to identify tasks, and to select project sites. 

Steering Committee Responsibilities* The November organiza- 
tional meeting also produced a draft of the steering committee's 
respohslbllltles^ which ihcluded— 



o establishing local task groups , 

6 meeting quarterly in Dallas^ 

o providing information to members' own organizations, 

b participating in dlssemlhatlbn bf the prbject's results ^ 

o contributing to the design of the evaluation, 

b participating in the filial site selectibh, aiid 

o reviewing and commenting on curriculum and media development. 



These rbles and responsibilities were agreed upon at the first offi- 
cial steering committee meeting held in February 1985 i 

Steering Committee Activities* Minutes of all steering conunit- 
tee meetings were prepared by the CAVE state cbbrdihatbr arid dissemi- 
nated to all steering comfflittee members. (For detailed' information. 
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about the business conducted in these meetings^ see Appendix b) i 
Examples of some of the activities conducted by the CAVE steering 
committee inciude the foiiowing: 

6 reviewed the WHO instructional materials and discussed 
changes and modi ficat ions to the program, such as changing 
the English language scripts to fit the Spanish language 
version and making setting changes in the scripts from urban 
to rural locations; 

b reviewed and discussed local site task groups' activities 
presented quarterly by the local site facilitators; 

o discussed the status of local sites^ reviewed statistics^ and 
recommended appropriate action when necessary; 

o reviewed DHS's evaluation plan for the CAVE Project and the 
evaluation activities, such as community acceptance of the 
WHO program, WHO presentation schedules, and testing' sched- 
ules; 

6 reviewed and approved reporting requirements and information 
flow among the CAVE participants; 

o reviewed and discussed administrative actions, such as budget 
revisions and the request for project extension; and 

o discussed strategies for continuing the WHO curriculum as 
part of the regular program in the schools that received the 
curriculum under the auspices of the CAVE Projects 

TASK 4: SEtEGT SITES 

Selection Criteria. In early November 1984^ DHS and MHA staff 
reviewed 11 sites : otentially eligible for the CAVE Project and se- 
lected 3 based on the following criteria: 

b less than 100^000 population or geographically isolated^ 

6 not more than one site in any DHS region^ 

o not more than one site in any PTA region > 



6 located where PTA had strong volunteer support. 



o located where TCPCA was active, and 

6 one site where the majority of the children were Spanish- 
speaking or bilingual. 

Sites Selected* The three sites selected were Abilene ih DHS 
Region 4, El Paso in DHS Region 3, and Nacogdoches in DHS Region 10 
(see map in Appendix A). El Paso, where the majority of the children 
speak Spanish, was designated as the site where the Spanish language 
curriculum would be offered and evaluated. The other sites could also 
offer the Spanish language curriculum if appropriate . 

Selecting Schools aiid Grades. The local task groups in each 
project site selected specific schools and grades based on community 
interest^ school interest, available volunteer support, and available 
data on the number of children and the ethnic composition of the 
population. Task group members in each site identified target schools 
and worked with each school's administrative and teaching staff to 
determine the feasibility of operating the project in the identified 
school. 

The following paragraphs describe how a needs assessment was 
conducted at each of the three sites and the school districts that 
participated in the CAVE Project. 



Abilene — ^Task 4 

The community needs assessment instrument developed by MHA (see 
Appendix E) was not formally used. instead the project site was 
expanded to ensure that the targeted number of children was met; In 
addition to Abilene^ the site encbapassed Brownwobd (including the 
Bangs and Early school districts) and the Snyder Indejpendent School 
District (ISD). initially, both Abilene and Brownwood schools were 
cautious in scheduling classes, which presented obstacles in carrying 
out the project. The conservative nature of the administrators of 
these school districts created this problem. Wylie and Throckmorton 
iSDs, two small school districts in the Abilene area, received the WHO 
presentations . 

Grade 4-9 were targeted in Abilene, while grades K-12 were 
targeted in Brownwood and Snyder. 



EKLC 



3-4 

25 



El Paso— Task 4 



The community needs assessment was tidt used in El Paso; however 
the local task group decided that the WHO program would be presented 
to more children than the 10^000 required for the evaluatiou. In 
fact, over 30,000 children received the WHO curriculum In the El Paso 
area. 

The El Paso task group targeted six school districts — Clitit, El 
Paso, San Elizarioi Socorro^ and Ysleta. The targeted groups in 
primary schools were grades K-3 and 4-6^ and the bilingual presenta- 
tions were to be made to selected classes in these groups. 



Nacogdoches — ^Task 4 

The targeted schools in this project site were in the Nacog- 
doches iSD. However, the district's total school population was less 
than lb, bob students; therefore, a number of small adjacent school 
districts and private schools participated in the CAVE Project. These 
school districts and private schools included Gushing iSD, Christ 
Episcopal School, Early Childhood Lab^ First Baptist Day School, 
Fredonia Hill Day School, Garrison ISD, Estbile ISD, Woden ISD, Cen- 
tral Heights ISD, Douglas ISD, Chireno ISD, Martinsville ISD. 

The WHO presentation was targeted to children in grades K-12 in 
the schools in the Nacogdoches project site. 

TASK 5: ESTABLISH SITE TASK GROUPS AND HGtD IffiETINGS 

Local task groups were established in each of the three project 
sites. The groups were made up of local representatives from DHS, 
PTA, TCPCA, schools i and other elements of the community--such as 
medical, mental health, legal, and social service organizations. 

Task Groups' Responsibilities.. The responsibilities of the 
local task groups included-- 

o meeting on a regular basis, preferrably monthly; 

b selecting a task group facilitator; 

o selecting the specific school QUt^'cts and schools; 

d developing and carrying out a plan for each site; 
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o promoting the WHO program attd developing community siippbrt; 



o recruiting volunteers to conduct the WHd presentations; 



o obtaining access to the schools; 

b Identifying changes heeded In the curriculum; and 
o ensuring continuation of the project. 

The CAVE service cbbrdlhatbr met perlbdically with the local 
task groups to assist them In developing work plans ^ rbles^ and re- 
sponsibilities and in Identifying Intervention strategies for getting 
WHO presentations made in their schools. The purpose of initial 
meetings of the task grbups was to identify key local people, agen- 
cies, and community organizations that would potentially be part of 
the project* 

Site Facilitator's Role. Each of the three project sites desig- 
nated a site facilitator whb was respbnslble fbr cbbrdlhatlhg all 
GAVE-related activities at the project site. The facilitator acted as 
the communication point between ITBA and the local project. Other 
tasks for which the site facilitator was responsible inciuded~ 



o overseeing the scheduling of WHO presentations, the testing, 
and the data collection in the participating local schools; 

o ensuring that there was ongoing contact with the local commu- 
nity regarding the WHO program; 

b providing monthly statistical and narrative reports tb MHA; 
and 

b negotiating and maintaining local CAVE budgets. 

The following paragraphs summarize the accomplishments of the 
task groups in each site. 

Abilene—Task 5 

Activities In Abilene* the Abilene task group was composed of 
representatives of the West Central Texas Law Enforcement Academy; 
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DHS; Texas PTA; Brownwood ISD; Brownwood PTA; Early Elementary School; 
Bangs School; the Abilene Rape Crisis Center; and MHAi 

Members of this local task group conducted many irif ormatibnal 
programs and open forums ou the CAVE Project and the WHO program for 
community groups and local agencies. These included presentations to 
the Rape Crisis Center; Big Brothers/Big Sisters; the Tom Green County 
Child Welfare Board; the Foster Parent Association^ Abilene ISD; the 
West* Texas Rehabilitation Association; and the Abilene PTA. 

The task group met in July 1985 to identify target schools, to 
develop ways to prbmbte cbnununlty awareness about child abuse and the 
CAVE Project to identify ways to recruit volunteers, and to develop 
strategies for accessing the local schools. In July, a budget was 
discussed and apprbved. 

In August and September 1985, task group members met with school 
administrators to present the CAVE Project. They continued to meet 
regularly with school officials to gain access to the schools. 

Task group members apprbved and initiated the training schedule 
for the community volunteers who would present the WHO curriculum iii 
the schools. 

A special training session was held in December 1985 for the 
Abilene ISD nurses and counselors. They were trained bh (1) rapbrtihg 
child abuse and on (2) procedures to ensure the personal safety of 
children who are at risk of abuse. This meeting was the result of a 
rape disclosure to a WHO presenter. 

The CAVE service cbordihatbr met with the Abilene task grbup 
volunteers in late January 1986 to give them an update on the CAVE 
Project and to discuss institutionalizing the WHO program in the 
Abilene cbmmuhity. 

The Abilene task group continued to promote the WHO program 
during the latter part of the 1986 school year, making a WHO presenta- 
tion at a PTA workshop for parents , teachers , and teenagers and dis- 
tributing irifbrmatibh on WHO at the Discovery Tbys Children's Fair. 

Activities In Brownwood and Snyder* Snyder and Brownwood estab- 
lished their own task groups due to the distance between Abilene, 
Snyder, and Brownwood. They were organized as separate sites with 
their own admihistratibri^ budget ^ and sb fbrth. In Snyder^ the stu- 
dent development coordinator for the public schools coordinated the 
project, and the school nurses presented the WHO program. Two local 
coordinators in Brownwood established a task group that consisted of 
PTA members and schobl teachers. Early and Bangs ISDs were included 
in the Brownwood area. 

The CAVE service coordinator met with the Brownwood task group 
in March 1986 to discuss monthly reporting, the project evaluation. 



arid implementatioti plans for the next school year; The cddrdinatdr 
also me^ with the superintendent and administrators of the Brownwood 
ISD. She gave them ah overview of the t?HO program, showed pbftibhs of 
the WHO videotapes I and discussed establishing the WHO curriculum as a 
regular program iti the Brownwood schools. 

in late January 1986 the CAVE service coordinator visited the 
Stiyder project site. She met with CAVE volunteers to discuss the 
projecti admihistratibn at the site, activities related to establish- 
ing the WHO Curriculum as a regular program, and acceptance of the 
GAVE Project by the community^ She learned that the program had a 
favorable response from nurses i teachers , and children. And that the 
Snyder public schools were cdnsiderihg training their teachers to make 
the WHO presentations as part of the regular school program. 

El Paso — Task 5 

The El Paso task group was made up of representatives of DflS; 
the state PTA; local PTAs from Clint , Sah Elizaribi and Ysleta ISDs; 
San Elizarid ISD; and Family Outreach. 

The El Paso task group met during the beginning of the 1985-86 
school year tc discuss accessing the targeted schoblsi recruiting 
volunteers, and develdping a budget. The task grdup alsd identified 
ways to get contributions from the conmmnity to offset the additional 
expenses of presenting the WHO curriculum to ah increased number of 
children. One method was tb wbrk bh ah "adbpt a schbbl" program fbr 
CAVE. Businesses that '^addpted" a schddl supplemented the expense df 
printing GAVE material. A fund raiser sponsored by a local sorority 
also provided additional financial support for the CAVE Project. 

Training sessibhs bh presenting the WHO program were cbiiducted 
in August 1985 for volunteers in the Sdcdrro, San Elizaro, Clint, 
Ganutiilo, and El Paso school districts. Volunteers in the Ysleta ISD 
were trained in September. 

El Pasb task grbup members brigihally planned tb have schbbl- 
teachers and nurses, rather than volunteers present the WHO programs 
Latere when the program was expanded^ they needed to recruit volun- 
teers at large to successfully carry out the p^bgram. 

El Pasb vbluhteers spent cbhsiderable time in cdtidiicting cdmmu- 
nity awareQess activities. 

b PTA ahd pareht meetings in English and Spanish were held 
periodically. 
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o El Paso task group volunteers and DHS staff presented an 
overview of WHO at a meeting of the West Texas School Dis- 
trict Association. 

b Task group volunteers participated in several events to 
provide information about the WHO program^ including the 
Fiesta be Los Ninos, the Fort Bliss Family Service Center 
Conference, and the Foster Family Convention of America. 

El Paso task group volunteers also continued to conduct outreach 
and to network with El Paso area school districts that had not re- 
ceived the WHO program. 

Nacogdoches— -Task 5 

As in the other two project sites ^ the Nacogdoches task group 
met regularly during the summer of 1985 to develop arid implement its 
work plans The components of the plan included identifying *:he target 
population, deciding oh strategies for recruiting volunteers^ ac- 
cessing the targeted schools^ and developing a budget. 

The Nacogdoches task group included the principal of Central 
Heights High School; the director of elementary curriculum for Nacog- 
doches ISD; the director of the early Childhood Lab at Stephen F. 
Austin State University; the volunteer cbbrdinatbr of the local 
women's shelter; and representatives of Fredonia Elementary School and 
DHS. 

The CAVE Project in Nacogdoches was carried but under the aus- 
pices of the area Child Safety Council. The chairperson of this 
cbuncil was the elementary curriculum director. 

Training bf vbluhteer WHO curriculum presenters was cbhducted in 
late August 1985. Meetings with local vbluhteer brganizatibhs to 
recruit WHO presenters were not very productive. As a result, it was 
decided to train teachers to present the WHO program. 

The local task grbup created coininuhity awareness abbut the WHO 
program by coordinating viewing bf the videbtapes in the cbtmnuriity fbr 
the purpose of recruiting volunteers and gathering support of commu- 
nity organizations • 

The Child Safety Council niet in January 1986 to discuss the 
status bf the CAVE Prbject and the feasibility bf cbritihuirig the WHO 
program in the Nacogdoches area schools during the 1986-87 school 
year. 



3-9 

30 



The local child welfare board hired a staff perisoti in late 

February 1986 to coordinate activities for the GAVE Projects The 

local coordinator concentrated oil obtaining access to other area 
school districts for the WHO program; 



TASK 6: DEVELOP AND IMPLEMENT THE SITE PLAN 

l&k discussed implementation planning individually with the 
three local task groups during the early part of 1985. The following 
points were considered in developing the plan: target population^ 
volunteer recruitment, access to schools, instructional materials and 
equipment, and budget. General guidelines were used for all sites; 
however^ each community developed its own individual plah« 

MtlA staff developed a community needs assessment instrument to 
assist the local task groups in determining the most effective imple- 
mentation plan* However, the assessment instrument was not formally 
used by any project site in developing their implemehtatibh plan« 

Based on available funding, each local site decided on the size, 
location, ages, and ethnicity of its target population. The sites 
also determined which schools would receive the Spanish-language WHO 
program and which programs would be used in each school. The programs 
were grouped by grades: kindergarten to grade 3 (k-3), grades 4 to 6, 
7 to 9, and 16 to 12. ^fi^A expected that a maximum of 10,000 children 
would be served in each project area. 

Standard qualifications of the basic volunteer WHO presenter 
were identified and discussed; however, particular deeds of each area 
ultimately dictated individual qualifications. This approach allowed 
the program greater flexibility. Other areas of discussion regarding 
volunteers included time commitment and number of volunteers required. 

MHA staff and the local volunteer task groups determined that 
access to the schools was the first priority, ahead of defining the 
target population and recruiting volunteers. In order to gain access 
to the schools it was essential to discuss the CAVE Project and demon- 
strate the WHO program to school administrators (superintendents and 
principals); at teacher in-service sessions; at VTA meetings; and 
meetings of other community groups* 

MHA staff wrote an excellent description of the CAVE Project 
implementation process (see Appendix F)* 
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TASK 7: DEVELOP BILINGU&L/BICDLTURAL CURRICULUM 

Gurriculum Development i GAVE Project staff at MHA began work on 
developing the WHO bilirigual/blcultural curriculum ii February 1985 i 
As a result of their experience in prereritihg the WHO curriculum^ the 
fffiA staff deteirmined that the development of the bilingual/biculturai 
curriculum should also include cross-cultural factors. The WHO cur- 
riculum was modified to take into account developmental, cultural ^ 
linguistic, and geographic differences, Dallas MHA staff wrote a 
concept paper discussing cross-cultural factors that affected the WHO 
program (Appendix G). 

Producing the Spanish Videotapes. MHA staff also translated the 
WHO scripts into Spanish. The aim of the translation was to communi- 
cate the WHO concept in standard Spanish that was as free as possible 
from accent^ dialect^ slangy and regiohalisms. 

The Spanish scripts arid rural situations for the videotapes were 
reviewed and approved by the steering committee in August 1985. 

MHA selected actors , narrators, locations, and a Dallas company 
to produce the tapes • 

Approximately 40 students and volunteers participated in the 
production of the Spanish videotapes. Most of the students were from 
North Dallas High School^ and many of them were involved in the 
school's drama club. 

Meetings were held in May at North Dallas High School after 
school hours. the purpose of these meetings was to explain the WHO 
curriculum^ view the English videotapes, and explain how and when 
prbductloh would take place. 

Seven days were needed to produce the 16 vignettes in the WHO 
Spanish curriculum. Video production took place at two schools and 
two homes in East Dallas. It was also necessary to include one full 
day of production in an area grocery store. The videotapes were 
edited and finished in September. 

The final format was produced oh a high-quality, half-inch 
broadcast fbtmati which produces a video signal equal in quality to 
the one-inch videotape used on network television broadcasts. 

TASK 8: HOLD INFORMATION^ MEETINGS 

Ail three local project sites began ;holding informational meet- 
ings in both the cbmmuhity and the schools during July, August, and 
September, 1985; The purpose of these meetings was to (1) inform the 
public and school officials about the WHO program, (2) to elicit 



3-11 



support for the CAVE Project, atld (3) to recruit volunteers as pre- 
senters of the WHO carrtcaiam The general response from the audi- 
ences was favorable, and many lunteers were recruited as a result of 
these meetings* 

Outreach to communities produced many successful results, in- 
cluding the following: 



d The Child Safety Council opted to implement the WHO curricu- 
lum in Nacogdoches. 

b Local PTAs became very active in each of the three sites 
through participation in local task groups, presentations to 
school administrators, and making school presentations of the 
WHO curriculum. 



o In El Paso, local businesses, community groups , and PTAs 
contributed f^:ads to support expansion of the project. 

b Nurses frbm Snyder, whb attended the WHO training iii Abilene, 
planned to train other nurses to present the WHO curriculum 
in Snyder i 

b In El Paso, the MHA staff presented the WHO prograta in Span- 
ish at several PTA meetings i These meetings were very suc- 
cessful and well received. 

b In Brbwnwbbd, local banks contributed toward the cost of 
printing that exceeded the amount allocated by the contract. 

b Despite the reluctance bf some schobl districts tb cbhduct 
the CAVE evaluation procedures, the local communities were 
very supportive of the program. This support had an influ- 
ence in getting the WHO prbgram presented in all the targeted 
schbbls. 

o CAVE staff from Abilene presented WliO material at the re- 
source room at the Governor's Conference on Child abuse 
Prevention. This expbsure resulted in a bookstore donating 
lb percent of its sales at the conference to the GAVE Pro- 
jects 



During the latter part bf the prbject peribd, MHA staff and CAVE 
volunteers also had the opportunity of sharing information about the 
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WHO program at several conferences ^ fairs, and conventions (further 
discussed tinder Task 13). 

TASK 9: DELIVER CURRICULUH 

In order to accomplish Task 9 the three project sites were 
required to carry cut the following major activities: * 

d schedule training sessions and train volunteers to present 
the WHO curricalum, 

6 schedule the dates and classes for the WHO presentations, 
and 

b develop the logistics of delivering the curriculum. 

Appendix H contains a copy of the objectives for traihihg volunteers 
on presenting the ^^0 curriculum. 

The CAVE Project experienced some barriers to making WHO pres- 
entations and collecting necessary data for the evaluation. However, 
these difficulties (in the following subheadings for each site) did 
not impede the overall progress of the projects 

Abilene — tasi 9 

Training Presenters. Training sessions for presenters were 
conducted in September 1985, and the process of scheduling presenta- 
tions began. As mentioned previously in this report, two nurses from 
Snyder attended the Abilene training and will train other nurses to 
present the WHO curriculuxa in Snyder. 

Access to Schools. Getting access to the Abilene ISD was some- 
what of a problem, and obtaining scheduling information was difficult 
due apparently to the resistance of a particular administrator of the 
school district. 

A committee composed of three Abilene ISD principals was formed 
in January 1986 to review whether to have the WHO program presented in 
the elementary grades. They decided to pilot test and evaluate pres- 
entations in two elementary schools. The pilots were cphducted in 
April 1986 . The results of these tests would determine whether all 
elementary schools in Abilene would receive the WHO presentation next 
year. 
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In Brovnvood, the high school health classes were suppose to 
receive the WHO currlcaiom; because of a scheduling change^ the high 
school English classes receive the program instead. Since the English 
teachers were not tra:«ned and were not completely informed about the 
WHO curriculum, their first review of the program was the testing 
instrumentsi used in the pretest phase of the evaluation. the English 
teachers objected to and ultimately deleted two of the questions from 
the testing instrument. 

Also in Brownwoody the principal of the junior high school 
refused to administer the pretest instrument. 



El Paso— Task i 



Training Presienters^ Training sessions were held in August 1985 
for the volunteers who presented the curriculum in the schools. Be*- 
cause of the large number of volunteers, four training sessions were 
presented: the first three trained a total of 66 teachers and coun- 
selors from the El Paso school district; teachers and counselors from 
rural school districts attended the fourth sessions The GAVE service 
coordinator i two certified training consultants^ and MHA's WHO program 
director conducted the sessions* WHO presentations began iti El Paso 
during September. 

Access to Schools* Early and direct contact with the El Paso 
school districts proved u6 be a successful strategy. School adminis- 
trators were cooperative in appointing school personnel to attend the 
training workshops; a total of 115 presenters were trained; 

The process of scheduling presentations started at training. 
Teachers who attended training sessions tentatively scheduled classes 
for the school in which they taught, pending approval from their 
principals^ While convenient for the teachers and school administra- 
tors, this process proved lengthy for the site facilitator and ham- 
pered sample selection and scheduling of the pretest and pbsttest for 
the impact evaluation. 



Nacogdoches— Task 9 



Training Presenters. Training sessions for WHO presenters were 
held in late August. Volunteers for this site included teachers, 
retired teachers^ and school nurses. 

Access to Schools. The Nacogdoches project had a later start 
than the other sites, which delayed presentation of the WHO curriculum 
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in the schools. Although the chairman of the Child Safety Council ^ 
who is the elementary school curriculum director^ was instrumental in 
gaining support for the project^ the schools still expressed concern 
over how the program would fit into restrictions placed on them by the 
Texac Legislature. in an effort to fulfill certain requirements of 
Texas school laW| MHA staff completed a technical procedure known as 
"coding" of the essential curriculum elements. 

The scheduling of WHO presentations, however, retaained difficult 
to accomplish and hampered the delivery of the curriculum and planning 
and coordination of the evaluation. The problem was caused by che 
lack of a fully committed staff person to work with the schools. 

WHO Presentation Totals 

The following paragraphs suTmnarize the final statistics on the 
WHO presentations made in the three prb;ject sites (for more detailed 
statistics on WHO presentations, see Appendix I). 

Abilene* A total of 166 WHO presentations were made in Abilene 
area schools. There were 4^447 children who received the WHO curricu- 
lum. 

in Brownwood, 137 WHO presentations were conducted, with a total 
of 3,359 children receiving the programs 

Volunteers in the Snyder school districts made 148 WHO presenta- 
tions to a total of 2,959 students. 

Ei Fasoi There were 1,288 presentations of the WHO curriculum 
in the El Paso site; 97 of these were bilingual. A total of 30,880 
children viewed the WHO prbgraxa; of these 2,015 received the bilingual 
curriculum. 

Nacogdoches. A total of 299 WHO presentations were made in the 
Nacogdoches project site. These presentations reached a total of 
7,039 students. 



TASK 10: PILOT BlLTNGUAL/BieUtTURAt (SUSRieUtSS 



MHA staff completed the Spanish language WHO curriculum during 
the latter part 6? 1985. Plans were made to test the bilingual cur- 
riculum in all six El Paso area school districts. School administra- 
tors and local project staff selected the classes to receive the 
Spanish language program. 

it was anticipated that the number of children in grades K-3 and 
4-6 would provide an adequate sample for the evaluation. Local pro- 
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ject staff also worked to ensure adequate representation of the 7-9 
and 16-12 components. However, problems did occur in obtaining an 
adequate sample for the grades 7-12 presentations. Modifications were 
made to the project plan and were sent to the CAVE federal project 
officer on November 19, 1985- 

After much effort 1,370 children In El Paso In grades K-3 arid 
434 children in grades 4-6 received the bilingual WHO curriculum. But 
the evaluation sample sizes were only 149 and 104 children, respec- 
tively. The 7-9 and 10-12 components were not tested. The reason for 
this change was that the available sample of children in these grades 
receiving the bilingual curriculum was inadequate; only 24 students in 
grades 7-9 and 97 in grades 10-12 received the bilingual WHO curricu- 
lum. 

El Paso project staff reported that school district policy 
dictates the use of English as the primary language in the upper 
grades. In addition; there was evidence that the need for a Spanish 
language version of the WHO program for upper grades was not as great 
as originally thought. Site staff reported that the older students 
could understand the English curriculum. 



TASK 11: DEVELOP A PLAN FOR CONTINUING THE CURRICULUM 
IN ONGOING SCHOOL PROGRAMS 

Community Support for WHO. Community support for presenting the 
WHO curriculum in the schools was very positive from the oiitiset of 
this project. Evidence of this support and acceptance of the curricu- 
lum was the interest and participation of the large number of volun- 
teers, the corisisterit fiuid energetic participatibri of the local task 
groups^ and the number of schools that participated in the pilot. The 
positive overall response by the communities and schools in the three 
project sites indicated that iriclusibn of the curriculum in ongoing 
school programs was very likely. 

Barriers* The demonstration schools proved to be typical in 
their conservative approach to modifying their curriculum and allowing 
community volunteers into the school routine. MHA and local project 
staff had to spend a great deal of time and energy to gain the confi- 
dence of school administrators, many of whom viewed such programs as 
controversial and were hesitant to allow them in their schools. The 
fact that school admiriistrators allowed the pilot in their schools was 
a considerable achievement in itself. 

The Outlook for Cotitinuation. The CAVE state coordinator made 
contact with school district officials, iriterested parents, and commu- 
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hity groups in all three project sites during January through March 
1986 i The purpose of these visits was to give overviews of the WHO 
program^ preview the WHO videotapes, arid discuss program operations 
and materials • The results of these contacts include the fdlldwihg: 

o The Abiiece isb did not express ah Interest in the pdssibil- 
ity of contracting with MHA to continue an dtigdihg WHO pro- 
gram. Instead ^ the Abilene Rape Crisis Center agreed td 
contract with WKA td receive and discourse funds for the WHO 
program in Abilene. The Abilene Rape Crisis Center will work 
with local PTA members to facilitate incorporatidh df the WHO 
program into the 1986-87 school year. 

The Brownwood and Snyder ISDs have both sighed contract 
agreements with Dallas MHA to continue the WHO program in 
their schddls durihg the 1986-87 school year. 

6 The El Paso chapter of the National Cotamittee for the Preveh- 
tibh of Child Abuse (NCPCA) agreed to contract with MHA to 
cdtttihue the WHO prdgram fh the El Paso arsa schools. The El 
Paso NCPCA will prcvide the funding and cddrdihate all train- 
ing and program materials. The schools will provide the 
persdhhel (teachers or school nurses) who will make the WHO 
presentatidhs. CAVE vdiuhteer staff met with school offi- 
cials to discuss the distributidn df miO materials ^ schedul- 
ing of in-service training, and identification of program 
presenters for the 1986-87 school year. 

6 in Nacogdoches, the WHO program will continuie under the 
auspices of the Child Safety CoBmiittee through contract with 
Dallas MBA. 



TASK 12: PROVIDE INFORMATION FOR PROJECT REPORTING 

Dallas ^SA project staff provided regular mdhthiy repdrts along 
with other pertinent information as necassary. 

DHS evaluatibh staff developed a form for local site staff to 
report monthly activities. This form (a copy of which appears in 
Appendix B) was modified in January 1986 to provide additidhal statis- 
tical information. Other information included the number of WHO 
presehtatidhs giveh and the number rf students attending, the status 
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of cbmmiihlty support for CAVE and volunteer involvement, and problems 
atid resbliitldns* 

MHA project staff and DHS evaluation staff met several times to 
develop the evaluation plan for the project. DHS staff prepared a 
concept design, test instruments, and procedures for conducting the 
evaluation atid for collecting the data. 

The CAVE state coordinator also provided copies of the minutes 
of all CAVE steering committee meetings* 

TASK 13: ^VOCATE USE OP PRiDJEef FiNDiNiSS 



Special Presentations* Iti addition to the informational meet-* 
ings held with local school officials ^ interested parents, and commu- 
nity groups, many other utilization and dissemination (UD) activities 
were planned or conducted during the later part of the project. These 
activities included the following; 

6 At the North Texas Counseling Conference^ the WHO program 
director presented a workshop that included an overview of 
the CAVE Project- 

o Ihf brmatibn on the WHO program was presented at two workshops 
of the National Association of Junior Auxiliaries in May 
1986. 



o At the Third Annual WHO Conference in July 1986, a workshop, 
titled "Cross-Cultural Issues in Antivictimization Educa- 
tion," presented the rationale and development of the Spanish 
tapes, one of the CAVE Project's major products. 

6 Representatives of the WHO i>rogram participated in various 
local functions, such as the iSth District of PTAs Spring 
Conference held in April 1986, the Fiesta de los Ninbs also 
in Aprils the Fort Bliss Family Service Center Conference in 
May, the Foster Family Convention of America in July, and the 
biscove^ Toys Children's Fair also held in July 1986. 

6 Two CAVE volunteers made presentations at Stephen F. Austin 
Universi ty * s Early Chi Idhcod Development tab • The Nacog- 
doches daily newspaper mentioned these presentations in ah 
article that highlighted the WHO program. 



3-18 

as 



Steermg Committee Ideas for UD. The February meeting of the 
steering committee identified several avenues for disseminating irifbir- 
matibh about the WHO program; the following seemed to- offer good 
potential for succes?: national and local civic and service organiza- 
tions (Optimists, tions, JayCees, Rotary, etc.); DHS and PTA state 
magazines; city neighborhood and recreation centers; the Texas Migrant 
Council; and local TV talk shows. It was also suggested that well- 
known personalities be asked to appear on behalf of the WHO program; 
several possible speakers were identified. 

Dallas MHA Plans for UD. The Dallas MHA developed an informa- 
tion sheet about the WHO program in Spanish. This information sheet 
will be used to better serve the Spanish-speaking community. 

^fiiA has plans to contact appropriate entities in states with 
large Spanish-speaking popalations such as Arizona, New Mexico, Cali- 
fornia, Florida^ New York^ and Colorado to inform them about the 
availability of the bilingual curriculum. MHA expetcts a significant 
response to this outreach* 



ISSUES AND CONSIDERATIONS 

The CAVE Project was implemented on schedule ^ and overall opera- 
tions proceeded with minimal difficulty during the 2l-month project. 

During the project several issues arose that affected overall 
operation; these issues included the following: 

o The expansion of the El Paso project 5.ite required expansion 
of all areas of the project, which included raising the 
number of volunteers, adding schools and scheduling more 
classes, handling the increased logistical details, and 
recruiting local sources for additional funds. 

o There were several delays in scheduling the class presenta- 
tions. School administrators did hot make final schedules of 
classes until school began, and during the month of September 
they had many other priorities besides scheduling WHO presen- 
tations. Also, volunteers were responsible for securing the 
scheduling information. While volunteers were an essential 
part of the project, there were no repercussions for them if 
they did not meet important deadlines* 

o The bilingual portion of the evaluation plan had to be modi- 
fied because a large enough sample could not be collected for 



3-19 



40 



the higher grades. As a result grades 7-9 and 10-12 WHO 
categories were not included in systematic testing. 

o It was difficult to get infonnatidn on WHO presentation 
scheduling in Abiietiie ISD and Nacogdoches This situation 
caused cotmnunication problems about when and where the WHO 
curriculixm was being presented. Project staff began receiv- 
ing scheduling information during the latter part of the 
project. 

o MHA was unsure that all schools presenting the WHO program 
had procedures for ensuring that presenters knew the legal 
requirements and procedures for disclosing sexual abuse to 
authorities. As a result MHA ensured that all persons 
trained oh the WHO curriculum were provided general informa- 
tion on this topic through discussion and handouts. MHA also 
developed a written directive to further clarify the legal 
requirements and procedures for reporting physical and sexual 
abuse. School districts that use the WHO curriculum are 
asked to train all presenters in their specific reporting 
policies and procedures. 

o A request for a fbur-mbrith^ no-cost extension of the project 
was required to complete WHO presentations and data analysis 
for the project evaluations The request was approved by 
OHDS» and all work was completed. 



OTitIZ«ibN AND SiSSEMiKATION 

Established UD Strategies. As mentioned previously in this 
report, a great deal of dissemination activity occurred during the the 
CAVE Project • Most of this Information-sharing took place primarily 
through che following mechanisms: 

o ^fflA project staff and local task group volunteers conducted 
numerous presentations about the WHO program for local cbnnhu- 
nity and parent groups and for the teachers and administra- 
tors of the local schools. These meetings included an 
overview of the WHO program, a demonstration of the WHO 
videotapes , and general discussion about the results and 
benefits of the program. 
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o MHA project staff and local task group volunteers presented 
information about the WHO program at several conferences and 
conventions. 

6 DHS's Special Projects Division staff provided quarterly 
reports on the status of the CAVE Project to the federal 
funding source, to DHS staff and regional program areas, and 
to tffiA. This final report will be submitted to the following 
information networks: Project SHARE and ERiG. Summary data 
were provided to the Training and Employment institute on 
Government Relations. 

Putisre OD Strategies. imk has plans to contact states with 
large Spanish-speaking populations to inform them about the availabil- 
ity of the bilingual WHO curriculum and to share it upon request. 

Other strategies for disseminating information were discussed in 
early 1986. These strategies included: (1) identifying and recruit- 
ing a well-known personality, who at the state or national level to 
serve as the "official spokesperson" for the WHO program; (2) provid- 
ing information about the WHO program to community service organiza- 
tions, such as Optimist and Lions Clubs and requesting them to endorse 
and/or support the program; and (3) accessing local ahd/br network 
television programs to provide inforaation about and discuss the 
antivictimizatibh concept and the WHO progrSa* 

All of the local project sites opted to contract with MHA to 
continue WHO presentations in the schools during the 1986-87 school 
year. MHA plans to continue outreach and communication with other 
locations in Texas to promote the use of the WHO program in their 
schools. 
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EVALUATION SUHHARY 



The iShildren's Anti^^ictimization Education (GAVE) Project 
dembhstrated a model for teaching schbol-age children to protect 
themselves against abuse. The project was conducted in three 
geographically isolated areas in Texas: the Nacogdoches area^ the 
Abilene school district and neighboring school districts, and the city 
of El Paso and neighboring rural school districts. The model included 
education programs in English and Spanish for each of four ranges of 
pchool grades; 4-6, 7-9, and 10-12; In each site, adult 

volunteers presented the education programs to the children in their 
schools. 

Evaluation Questions and Design; The impact evaluation of the 
CAVE Project was designed to assess whether these education programs 
produced significant increases in (15 children's knowledge about 
victiiaizatidn and defense strategies and (2) teachers and curriculum 
presenters' knowledge about child victimization and its prevention. 

The evaluation covered the English programs for grades k-3, 
4-6 i 7-9 i and 10-12 and the Spanish prbjgrams for grades K-3 and 4-6. 
The assessment of effects on children's knowledge involved a pre- 
test-posttest comparison group design; Project effects on teachers' 
and presenters' awareness were assessed with a retrospective pretest 
design. Data collection for the evaluation began in November 1985 and 
continued through April 1986; 

Results. The results indicated that the education programs 
enhanced young children's potential for avoiding victimization. Chil- 
dren who experienced the English K-3 and 4-6 programs showed signifi- 
cant gains in knowledge about victimization and strategies for 
avoiding it. The Spanish K-3 program had a significant positive 
impact for first graders ^ but not for the older children who saw that 
program. No program impact was found for the Spanish 4-6 program^ nor 
were there significant effects of English programs for grades 7-9 or 
10-12. 

Several of the teachers and presenters reported that they per- 
sonally experienced an increase in children's reporting of abuse after 
the program presentations. However, the data on their knowledge about 
general child victimization and prevention issues did not indicate a 
positive effect of the education programs. 
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EVALUATION OVERVIEW 

The impact evaluation of the CAVE Project was designed to assess 
the effects of project activities on participating chlldrien' s and 
adults' potential for preventitig child victimization. The evaluation 
addressed two major issues and one subsidiary issue. 

The first major issue concerned whether the curriculum slghlf 1- 
cahtly enhanced children's knowledge abbiit victimizatibri arid appropri- 
ate defense strategies, thus making them better able to defend 
themselves in situations where victimization was a possibility. A 
secondary, related question was whether the education program's effect 
on chlldreri's kribwledge varied depending on the ischool grade or sex of 
the child. 

The other main issue for the evaluation was whether experience 
with the aritlvlctlmlzatlbri curriculum Iricreased teachers' arid program 
presenters' knowledge about child vlctimizatioa and its preveition, 
such that these adults were better able to help children avoid victi- 
mization and respond appropriately if vrctlmizatlbri had already oc- 
curred- 

The evaluation addressed these issues for the original English 
curriculum in the Abilene and Nacogdoches sites. Evaluation of the 
Spanish version was conducted in El Pasb. 

MEtaODOLOGY 

DESIGN 

The evaluation covered all four of the English-language programs 
(K-3i 4-6 i 7-9 i arid 10-12) arid the Spariish programs for grades k-3 and 
4-6. Spanish programs for grades 7-9 and 10-12 were not included 
because adequate samples for these programs coaid not be obtained. 

Impact on Ghildfeh. For each program the impact on children was 
assessed by mearis bf a pretest-pbsttest cbmparisbri group design. For 
one group (program group), knowledge was assessed before and approxi- 
mately one month after presentation of the antivictimizatibn curricu- 
lum. The second group (rib-prbgram cbmparisbri group) was alsb assessed 
bri two bccasibris^ brie morith apart; however, an anti victimization 
presentation did not occur in the time period between assessments. 
This group saw the presentation after the second assessment. 

Effectis bri Teachers and Preseriters. A sirtgle-grbUp retrospec- 
tive pretest design was Used to examine program effects on teachers 
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and presenters. These effects were asseissed for each curricaiam 
version (English, Spanish) as a whole, not for the individual pro- 
grams. Data on gains in teachers' and presenters' knowledge about 
child victimization were collected in a single assessment, after a 
program presentation. Respondents were asked to report their level of 
knowledge both before and after seieing the presentation; this method 
has proved to be very reliable when the dependent variable is related 
to knowledge acquisition. 

SAMPLE SELECtlON 



DHS evaluation staff selected initial samples based on informa- 
tion, provided by project site staff , on approximate cla':s sizes and 
schedules for WHO presentations. For the assessment of program ef- 
fects on childr in, the unit for sample selection was the classroom. 
Sufficient classes were selected from the project sites to yield 
initial samples of at least 250 children from the El Paso site for 
each Spanish program arid 450 children (200 to 250 from each Eng- 
lish-language project site) for each English prbgranij accbrdirig to 
available class enroiimejtt information. In all, 113 classes were 
selected, including— 

d 26 classes of children in grades K through 3 for the English 
K-3 program; 

b 14 classes fbr the Spariish K-3 program* includirig children in 
grades 1, 2, and 3; 

6 2i classes of children in grades 4, 5, and 6 for the English 
4-6 prbgram; 

o 14 classes representing grades 4, 5, and 6 for the Spanish 
4-6 pirogram; 

o 18 classes in grades 7 and 8 for the English 7-9 program; and 

b 20 classes for the English 10-12 program, including children 
in grades 9 through 12. 

Selected classes for the English programs included children from 
Brbwnwbbd and Snyder schbbl districts in the Abilene site^ and Nacog- 
doches, Woden, and Central Heights districts in the Nacogdoches site. 
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Classes selected for the two Spanish samples represented El Paso, 
Ysieta, and San Elizarto school districts; Approximately half the 
classes in each sample were assigned to the program group; the remain*- 
ihg classes constituted the hb-program comparison group. For each 
curriculum version (English, Spanish) the teachers arid program pre- 
senters for the classes in the children's samples made up the initial 
sample for evaluation of project Impact oh teachers and presenters. 

Final size and cbmpbsitibh are provided fbr each sample indi- 
vidually in a later subsection, "Final Samples;" 

INSTRUMENTS 

Data collection instruments for the evaluation were developed by 
evaluation staff In consultation with Dallas MHA project management 
staff (see Appendix J fbr cbpies of instruments). 

Children's Knowledge* In all, 12 instruments were used to 
assess children's knowledge about victimization: two instruments for 
each of the four English programs and two Spanish programs* the use 
of two instruments per program was to ensure that observed improvement 
in scores was not specific to one particular test but more likely 
represented increased knowledge of general program concepts. For each 
prbgram the two tests covered the same program cbhcepts but differed 
iti the specific questions that were asked. ' 

The test for the KrS programs each included a list of 12 
two-choice questions (to be read aloud by ah adult) about victimiza- 
tion and ways tb avbid it^ plus ah answer sheet with a pair of 
pictures for each question. Tests for each of the other programs 
consisted of 12 or 13 multiple-choice items concerning victimization 
issues and strategies for personal safety. 

Teachers' arid Presenters' Knowledge. The questionnaire used to 
assess gains in teachers' and presenters' knowledge included a list of 
11 statements pertaining to child victimization. Five statements were 
cohf * ;»teht with WHO tenets; six were cbhtrary tb WHO premises. For 
each item^ the respondent was asked tb rate the extent of his/her 
agreement on a 5-point scale (1 " strongly agree; 5 ■ strongly disa- 
gree) both at that time and before experience with the curriculum. 
The instrument that was given to teachers and presenters for classes 
assigned to the program groups included one additional item that asked 
whether the respondent personally experienced an increase in chil- 
dren's reporting of abuse after exposure to the WHO program. 



DATA COLLECTION PROCEDURES 



Procedures for Children 

DHS evaliiatidti staff prepared schedules for data cbllectioh for 
each project site^ Classes of children were each scheduled to receive 
the knowledge tests in two separate sessions approximately one month 
apart between November 1, 1985 1 and April 30 ^ 1986. Each class in a 
sample was to receive one of the two sample-ajpprdjpriate tests itl the 
first data collection session (pretest session) and the other in the 
second session (posttest session). For each class in the program 
groups i the pretest was to be given before the class received the WHO 
presentation; the posttest session was scheduled to occur four weeks 
after the presentation^ For comparison group classes, both the 
pretest and the posttest were to be given prior to the WHO presenta- 
tion. 

A numeric coding system was adopted so that individual chil- 
dren's test fornix from the pretest session could be correctly paired 
with their fbrms from ::he posttest session (for statistical analysis 
purposes) without identifying the children by name. Specif ically^ the 
test forms for each of a class *3 sessions were numbered. The person 
administering the tests was instructed to assign each child in the 
class a unique test number before the pretest i and to keep a record of 
the number assignment. Each child was to receive the test form with 
his/her assigned number in each of the two test sessions* 

Tests were administered in their complete form (as they appear 
in Ajppendix J) for all classes except 12 Brbwnwood high school classes 
in the 10-12 sample. At the request of school personnel, abridged 
versions of the 10-12 tests were given to these classes i The abridged 
tests did not include two questions that dealt with sexual victimi- 
zation (item numbers 7 and 11 on each 16-12 test in Appendix J). 

Procedures for Teachers and Presenters 



Teachers and presenters for classes in the no-program comparison 
grbiips were asked to complete the 11-item questionnaires after the WHO 
program was presented to their classes. Teachers and presenters for 
program group classes were given their questionnaires during or after 
their classes posttest session (approximately four weeks after the WHO 
presentation). Questionnaires for the adults associated with program 
group classes included the item that asked whether they experienced an 
increase in children's reports of victimization after presentation of 



the WHO program; forms for teacher^ and presenters for the no-program 
groups did not Include this item« 



Staff Responsibilities for Data Cbllectlbn 



DBS evaluation staff provided site staff with complete packages 
of data collection materials^ one for each session^ for each claiss 
that was selected for the evaluation. For the pretest the package 
included a test number assignment form, numbered test forms, and a 
postage-*paid envelope for mailing completed tests to evaluation staff w 
Materials for the pbsttest included numbered test forms ^ question'- 
tiaires for the teacher arid presenter, and postage-paid envelopes for 
completed instruments. All packages also included specific written 
instructions for using the numeric coding system and administering the 
tests to the children ^see Appendix K for copies of instructions). 
Project site staff ensured that tests were administered by either the 
class teacher or the presenter and that completed instruments were 
forwarded to evaluation staff. 



FINM. SAMP1£S 
Chirdren~Final Samples 

Evaluation staff received complete data from the pretest ses- 
sions for 2^194 child reh~betweeh 214 and 476 for each program — in 108 
of the 113 brigirialiy selected classes. Twelve of the 108 classes 
were subsequently deleted from tl:e samples because posttest data were 
not received, and 5 classes were dropped because critical procedural 
errors in administering the pbsttest (e.g., giving the pbsttest for a 
nd-program group class after the WHO presentation instead of before 
the program) rendered their data unusable. One additional class had 
to be deleted from the samples to maintain a balanced evaluation 
design (with equal representation of grades across program and 
no-program groups). Children in the remaining 90 classes who provided 
complete pretest and posttest data made up the final samples. 

Final samp>le size^ ais well as school districts and grades repre- 
sented in the sample, are presented for each program in table 1. 
Between 44 and 56 percent (average ■ 50 percent) of the children in 
each sample were female. Oh the average^ the final samples included 
71.7 percent of the children who initially had prbvided pretest data 
(range - 37.4 to i57.4 percent). 
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TABLE 1 



Final Samples of Children 













PROGRAM 


SAMPLE 


SIZE 


SAMPLE 


COMPOSITION 




NO, of 
Children 


No, of 

Classes 


Grades 

^ ^ w ^ w v>u 


School Districts 

Don T*o Q on ^ AiH 










English K-3 


415 


25 


k,l,2,3 


Brownwood 
Snyder 
Nacogdoches 
Wddetl 


Spanish K-3 


149 


io 


1.3 


El Paso 
Ysleta, San 
Ellzarlo 


English 4-6 


32b 


i7 


4,5,6 


Brownwood 
Snyder 
Woden 
Central 
Heights 


Spanish 4-6 


104 


5 


5 


El Paso 
Ysleta, San 
Eiizario 


English 7-9 


333 


16 


7,8 


Snyder 
Nacogdoches 


English 10-12 


310 


17 


9,10,11,12 


Brownwood 



Nacogdoches 



Classes in ti.a program groups in the final samples received the 
pretest, oh the average, two to three days before the WHO presenta- 
tion. The pbsttest sessions for these classes were conducted ah 
average of 33 days after the pretest (range * 25 to 66 days). For 
classes in the no-program comparison groups, the average time between 
the pretest and pibsttest sessions was 29.4 days (range » 16 to 56 
days ) • 
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Teachers and Presentefs^Flnal Sample 



Because the extetit to which the selected classes shared teachers 
and WHO presenters coaid not be determined, the size of the initial 
samples of teachers and presenters could hot be estimated* Completed 
questibhhaires were received by evaluation staff for 51 teachers and 
presenters from the English language sites and 17 from the El Paso 
area* Thus, the final sample size for teachers and presenters was 68* 
Twenty-three ^45*1 percent) of the respondents from the English lan- 
guage sites were associated with program group classes. Of the re- 
spondents from the Spanish language site, 7 (41^2 percent) were 
teachers and/or presenters for classes in the program groups* 



DATA ANALYSIS 

Children's responses to test items were coded as correct or 
incorrect. Test scores (percent correct for the 10-12 program; total 
number correct for ail other programs) for children in each projgram 
group were compared to scores for children in the appropriate 
cbmparisbh group* Differences between grades and sexes in test scores 
were also e^mined* Analyses of these data included appropriate rests 
of statistical significance '^analysis of variance and analysis of 
covariance) * 

Teachers' and presenters' ratings of the 11 state- 
ments on the questionnaire were coded and compiled to yield measures 
of average i^vei of agreement with WHO tenets (extent of agreement 
with the statements that were consistent with WHO premises, combined 
with disagreement with the inconsistent statements) before and after 
exposure to the WHO programi Average agreement before the program was 
compared to average agreement after experience with the program^ using 
appropriate tests of statistical significance (t^tests)* Statistical 
tests could not be conducted for responses to the item concerning 
increases in children's reporting of victimization because the total 
number of positive responses to this item was very small (see the 
"Results" subsection) * 
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RESULTS FOR CHILDREN 



Engiisfa Program 

Results on Program Impact* A significant positive impact of the 
WHO presentation was indicated for the children who saw the English 
k-3 programs Figure i shows the average test scores (number correct) 
oh pretest and pbsttest for the program gi'bup and the ho'-program 
comparison group* The children iii the program group improved more 
from pretest to posttest than did the children in the comparison 
group; this difference between groups was statistically significant 
< ,001) • The effect of the program did hot vary significantly as a 
function of school grade or sex of the children. 

Other Findings* Overall; third grade children showed more 
extehsive khbwledge of WHO concepts thah did childreh in the other 
grades* Average scores on the pretest and posttest are shown for each 
grade (program and comparison groups combined) in table 2. Third 
graders* scores were significantly higher than other children's scores 
for both the pretest and the pbsttest (jg^ < -Ol); average test scores 
for the other three grades did hot sighif icantly diffeir from diie 
another «^ 

There was a tendency for Test A to be more difficult than Test 
B, Specifically^ average pretest scores oh Test A were sighif icahtly 
lower than the average score on Test B for kindergarten children (7.4 
vs. 9i4, £ < .01). Also, posttest scores for children in grade 2 were 
sighif icahtly lower for Test A than Test B (9.0 vs. 10.8, £ < .01). 
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FIGURE 1 





Average Test Scores 6y Group 

English K-3 Program 



it 





Prttgratn g3 



No Program 



TABtE 2 

Average Scores by Grade: 
English K-3 Program* 



TEST SESSION 
GRADE Pretest Post test 

K 8.4 9.3 

1 9.2 9.9 

2 9.5 9.5 

3 10*8 10.4 



*Maxinm2ii Score » 12 

ilo sex differences emerged for either the pretest of the 
posttest • 

Spanish K-3 Program 

Results on Program Iiapact. A significant positive impact of the 
Spanish K-3 presentation was indicated for first grade children bat 
not for the third graders. Average pretest and posttest scores for 
program and comparison grbiips are presented for each grade separately 
in figure 2. First graders in the program group showed significantly 
greater knowledge gain from pretest to posttest than did first graders 
in the cbmparisbh group (p^ < .025. For grade 3, however^ the differ- 
ence in knowledge gain between the two groups was not statistically 
significant. One plausible explanation for the apparent lack of 
program effect for third graders concerns their relatively high pre- 
test scores (see "Other Findings^" below). Specifically^ their aver- 
age level of knowledge before the program may have been too high to 
permit observable improvement. 

The effect of the program did not vary significantly as a func- 
tion of sex of the child. 

Other Findings. Third grade children shoved a higher initial 
level of knowledge about victimization than first graders. fable 3 
shows the average prt*test and posttest scores^ for program and 
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FIGURE 2 
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Average Test Seores 6y Group. Grade 

Spanish K-3 Program 
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TABLE 3 



Average Scores by Grade: 
Spanish K-3 Program* 



TEST SESSION 
GRADE Pretest Pbsttest 



1 7.7 9*1 

3 9.6 10.3 



*Maximum Score » 12 



comparison groups combined, for each grade. The average score on the 
pretest was significantly higher for third graders than for first 
grade children < .0001); however ^ the difference between grades in 
average posttest score was not sigoificanti 

There were no significant sex differences in scores on either the 
pifetest or pbsttest. 

English 4-6 Program 

Results on Program Impact. Figure 3 shows the average pretest 
arid pbsttest scbres for the 4-6 program group and nb-prbgfam compari- 
son group. It is af)parent from the figure that the iriitial scbres for 
each group in this sample werft quite high, arid gains from pretest to 
posttest were extrecaely small. Nonetheless, the results indicated a 
sigriificarit pbsitive effect bf the WHO program: the increase in test 
scores was significantly greater for the program group than for the 
no-program comparison group (£ « .01). The impact of the program did 
not vary significantly as a function of either sex or school grade. 

Other Findings. Scores bn the pretest arid posttest did not 
differ significantly as a function bf grade or sex. 

Spanish 4-6 Prbgram 

Results on Program Impact. The results did not iicat an 
effect bf the Spanish 4-6 program on children's know-edg* 3out 
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victimization. Average scores oh the pretest ahd posttest are shown 
for each evaiuatibtl groUt> figure $• The knowledge change for the 
program group was not significantly different from that observed for 
the comparison group. Recall^ however^ that the fltial sample for the 
Spanish 4-6 program consisted of only 104 fifth grade children. It is 
jpdssible that this relatively small sample precluded evidence of a 
positive impact of the program* 

Other Findings. there were ho significant sek differences in 
scores bri either the pretest or the posttest. 

English 7-9 Prbgran 

Results on Program Impact. An effect of the WHO program was not 
found for the English 7~9 sample: the program group did not differ 
significantly from the hb^program cbmparisbh group in khbwledge gain 
from pretest tJ posttest. There are several possible explanatidtis of 
this result besides lack of effect of the WHO program; some plausible 
alternatives, are discussed later in the "Summary and Cbnclusibhs" 
subsectibn* Figure 3 shbws average pretest and pbsttest scbres fbr 
the sample* 

Other Findings. Females in the sample demonstrated greater 
knowledge of WHO cbhcepts than did males. Average pretest and 
pbsttest scbres are shbwn fbr males atld females in table 4. Females 
scored significantly higher on the pretest than did males (£ < ;01). 
The same sex difference was apparent at the posttest, but did not 
qtiite reach statistical significance* 

TABLE 4 

Average Scbres by Sex: 
English 7-9 Program* 



TEST SESSION 
SEX Pretest Pbsttest 

Male 8.8 8*8 

Female 9.6 10.0 



*Maximi;m 5^ core 
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There were no significant differences between grades on either 
the pretest or posttest. 

English 10-12 Program 

Results dtt Program Impact. The results did not indicate an 
effect of the English 10-12 program on knowledge about victimization. 
Figure 6 shows the average scores (percent correct) oh the pretest and 
pbsttest for each evaluation group. Although the program group showed 
a greater increase in knowledge scores than did the comparison group, 
this difference between groups was not statistically significant. The 
reason for the apparent lack of Impact is not immediately obvious. 
Some plausible explanations^ other than program failure, are discussed 
later in the "Summary and Conclusions" subsection. 

Other Findings^ Females in the high school sample generally 
showed greater knowledge of WHO program concepts than did males. 
Table 5 shows the average percent correct for males and females at 
each test session. Females scored significantly higher than males at 
both the pretest < .0001) and the posttest (£ < .005). 



TABLE 5 

Average Percent-Correct Scores by Sex: 
English 10-12 Program 











TEST 


SESSION 


SEX 


Pretest 


Posttest 


Male 


72.0 


74.4 


Female 


81.1 


86.0 



Generally, Test A yielded higher scores than Test B. Pretest 
scores of students who had Test A at pretest were significantly higher 
than pretest scores of students given Test B (80.0 vs. 73.6, £ < 
.001) . Also, at the posttest. Test A yielded significantly higher 
scores than Test B (81.1 vs. 77.4, £ < .01). 

There were no significant differences between grades in scores on 
either the pretest or the pbsttest. 
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RESULTS FOR TEACHERS AND FRESEinERS 

Average reported agreement with WHO premises (calculated from 
ratings of agreement for 11 statements on the teacher/presenter ques- 
tionnaire) before and after experience with the WHO program are pre- 
sented in table 6 for each curriculum version* 

TABLE 6 



Teachers \ Jtnd^ ^J^^^^_°^^^A'_ 
Average Agreement Ratings^ 



GROUP 


TEST 


SESSION 




Before 


After 




Program 


Program 


English Version 


4.1 


4.0 


Spanish Version 


4.0 


3.8 



*Scale: 5 - strongly sgree, 4 » agree^ 3 -uncertain, 
2 « disagree, 1 « strongly disagree 



It is apparent from the table that respondents' levels of knowl- 
edge about child victimization and its previentibn were, in general, 
moderately high both before and after exposure to the program: for 
each time period average reported opinion was in agreement with WHO 
premises. For each curriculum group, average agreement after exposure 
to the program was slightly lower than reported agreement prior to 
program experience; the decreases in agreement were each very small, 
but they were statistically significant < .05). 

It is possible that confusion caused by the questionnaire format 
rather than a true change in opinion was responsible for this peculiar 
result. Specif ically^ the format required the respondent to note 
his/her dpitiidtis befdre the program in a column to the right of the 
statements and extent of agreement after the program in a column to 
the left of the items (see Appendix K). It is conceivable that some 
respondents confused the tiro columns ^ recdrding their dpinidns before 
the prdgram on the left and agreement levels after program experience 
on the right. An any rate, it should be emphasized that the degrees 
of reported opinion change were very small, and therefore most likely 
riot of fjractical importance. 
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The questionnaire for teachers and presenters for program group 
classes Incloded an item that asked whether the respondent experienced 
ah Increase in children's reporting of abuse after the WHD presenta-^ 
tibh. Of the 23 adults associated with the program groups for the 
English version, 1(4 percent) responded positively to this item; Of 
the 7 respondents associated with Spanish program groups ^ 2 (29 
percent) indicated an increase in children's reports of abuse. 

SUl^fMt AND CONCLUSIONS 
Children 

Results of the evaluation indicate that the WHO presentations 
enhanced young children's potential for avoiding victimization. How- 
ever, evidence for a positive impact on older children did not emerge. 

Children who experienced the English K-3 and 4-6 programs showed 
significant gains in knowledge about victimization and strategies for 
avoiding it. A positive impact was also observed for the Spanish k*-3 
program, but only for first grade children; test scores of third 
graders were not significantly affected by the program. No effect was 
observed for the Spanish 4-6 prbgrardi perhaps because of a relatively 
small sample. Also, the sample data for the 7-9 and 10-12 progr^^ms 
did not demonstrate a positive impact • 

It should be emphasized that a lack of a statistically sigiu.fi- 
catit effect for a program means that irhe sample data do tioZ tihdv that 
the program affected the population of ^hiidreu; it doc^s not neces- 
sarily imply that che progran actually .3 i no effect. Other interpre- 
tations are equally plausible. Ohe--^- X iSt: icieat sample size for 
observable program effect — was cited in ^- a tliscusiJ'ion of the results 
for the Spanish 4-6 program. Others incvv.ie \1) c sample that does 
not adequately represent the population c: c.\ii' ren (2) failure of 

the test instruments to accurately index p ' 4 Lt; aff*s 'ts. The latter 
is an intuitively plausible expli nation ; rr r - e l^z\i of observed 
effect of the 7-9 and 10-12 programs. TS£:^^: ic-- a btief test, with 
absolute "right" and "wrong" answers, may aov a valid measure of 
the particular kind of knowledge that che WHO p' .'g.::ani ±l p .rported to 
affect in older children. A multipie-item att'tude inv^;ntory, in 
which the child expresses extent of apreemie^it or disagreement with 
statements relevant to WHO program content^ may be a more valid and 
sensitive measure of knowledge of these programs* subject matter. 



Teachers aiid Presenters 



Several of the respondents to the teacher/presenter questionnaire 
reported that they personally experienced .ah increase in children's 
reporting of abuse after the WHO presentations i However, the data dri 
teachers* and presenters* taowledge about child victimization did not 
indicate a positive effect of the WHO curricula • Their reported 
extent of agreement with WHO premises indicated a moderately high level 
of knowledge both before and after experience with the WHO curriculum. 
There was a very small decrease in average extent of agreement after 
exposure to the programs , possibly due to confusion caused by the 
questionnaire format* 



LIMITATIONS 

The evaluation is subject to several limitations. First, as a 
result of the deletion of items from the 10-12 tests for Brbwnwbod, 
several concepts covered In the English 10-12 program were hot tapped 
in a substantial subset of the tests. Therefore, the extent to which 
the 10-12 sample data are interpretabie as representing knowledge 
about program cohcepts is limited. 

The sample selection and assignment of classes to treatment atid 
comparison groups were constrained to varying extents by schedules fo^ 
program presentations^ cooperation of school and district administra- 
tors^ and other pragmatic cbnsideratiohs. Cbhsequehtlyi treatment and 
comparison groups may hot be directly comparable, and results may be 
attributable to differences between grouns on variables other than 
exposure to the program^ 

Prbgram effects we.'r. measured in thrv-^e areas of Texas, each 
having particular conimUhity charac'-^ristics. Also, the previously 
mentioned constraints on jtcsj/ling rnntricted the age ranges, schools, 
and sometimes schbc. : d:tst*'i^:^:5 that were represented \n the samples. 
Cbhsequehtly^ care j.l'.buld taken in geheralizihg ^?ample results tb 
dissimilar pdpUlatibP:: 

Finally, it is : sportJrn: to note that ±t was not possible to 
assess differences in prbjecu iTipact as a function ot project site, 
lahguage bf presehtat ion. br ^. r-rjgyrain^ ii . ce each of r^i'jse variables 
was conf ounded with '-^e spec?. \ t>rogram i ontent, assesj:;nent instru- 
ments, and/or iraportc it i i.^.a"r:cte'::i: tcs. 
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FUtFILtMENT OF PROJECT OBJECTIVES 



The Children's Ahtivictimizatibn Education (CAVE) Project sue- 
cessfully met the four objectives established at the begir4ning of the 
demons t r a t i on • 

WHO PROGRAM IN PUBLIC SCHOOLS (OBJECTIVE 4) 

The Texas Department of Human Services (DHS) through a contract 
with the Dallas Mental Health Association (MHA) provided abuse preven- 
tion information to over 48,600 children in schools located in the 
three project 8ites~18,000 students more than were originally tar- 
geted. This accomplishment was due to the energy and diligent work of 
the site facilitators, the local task groups, and all of the WHO 
curriculum presenters. Ail of these individaals volunteered their 
time and support to this endeavor* 

STATE-LOCAL COOPERATIOH (OBJECTIVE 1) 



The CAVE Project, through the CAVE steering committee and the 
local task groups, devz^loped an effective and efficient framework for 
coordination and coc ation among commanlty groups, local school 
officials^ and interested individuals to develop and implement the WHO 
program. These entities worked together to identify and target 
schools, recruit and train presenters, schedule presentations, collect 
evaluation data, and complete many other tasks* 

Local task groups were successful in creating community aware- 
ness and developing support for the need to have antivictimization 
education presented to their children* This awareness was created by 
holding numerous information meetings r/ith commuhity groups and school 
officials at which the WHO program was reviewed and discussed. 

SPANISH-LANGUAGE WHO CURRICULUM (OBJECTIVE 3) 



MHA was successful in developing a bilingual/bicultural version 
of the WHO curriculum for Spanish-speaking children in grades K-6. The 
curriculiim was presented to approximately I ^800 children in six 
schools in the El Paso aril. The bilingual WHO presentation will be 
made available to other states with large Spanish-speaking popula- 
tions* 



FROGSAH DELIVERED BT VOLUNTEERS ^OBJECTIVE 2) 



The GAVE Project proved to be a cost-effective method for pro- 
viding antivictimization edncation to children. The only major expen- 
ditures for the program were for the initial purchase of the 
videotapes^ puppets^ and other materials needed for the WHO presenta- 
tions and the cost of printing. All of the wo : was done by commnnity 
volunteers and/or school personnel. 

cbRTiimATibN OF im who frograh 

The overall effectiveness and low cost of piresehtihg the WHO 
program and the dedication of the volunteers in the local schools were 
the major factors for successfully irstitionaiizing the WHO program in 
the three local project sites. All three sites have contracted with 
MHA to continue the WHO program in their schools during the 1986-87 
school year. This result demonstrates that the CAVE Project concept 
can be used as a framework for statewide implementation of a chil- 
dren's antivictimization education program. 

EV*tUATiON RESULTS 

The results of the impact evaluation of the CAVE Project indi- 
cated that overall the WHO presentations enhanced young children's 
potential for avoiding victimization. Specifically, children in 
grades K-6 who received the English WHO presentation and those who 
received the Spanish K-3 program showed significant improvement in 
their knowledge about victimization and strategies for avoiding it. 

No program Imprict was found for the Spanish 4-6 program or in 
the English prbgramt for grades 7 through 12. 

Several of the teachers and presenters reported an increase in 
children's reporting of abuse after the WHO program presentations. 
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APPENDIX B 

Monthly Site Report 

CHILDREN'S ANTIViCTini^XiUN iiUUCXXlON PRbJECt 

Monthly Site Report: Instructions 

Fill in the project site (El Paso* Abilene, or Nacogdoches), 
month covered by the report^ reporter's name; and reporter's role 
in the eAVE project (e.g.^ site facilitator) • 

!• ISdicate the number of meetings about CAVE that were held 
with comSinity members during the reporting period. ^n^^r 
"Participants- list the orgaxxizatibns represented at these 
meetings and, when appropriate* the professional titles of 
significant individual participants (e.g.. Chief of Police, 
Mayor) • 

2. iiist the names of organizations and professional titles of 
individuais that were contacted about CAVE during the 
reporting period. 

3. Name the individuals (by professional title) and organiza- 
tions that promised or provided support for the CAVE project 
during the reporting period, and for each describe the 
support in detail. Some examples of support descriptions 
are $500, loan of videotape equipment ^ recruiting volunteer 
presenters, and assjLstance in getting support from Big 
Brothers of Aiiiene. Write the description under 
-eominitment" if the support w^ pledged during the reporting 
period; enter it under -Contribution" if it was delivered 
during that time. 

Specify the number of voirateers tha^ training for 

WHO presentations daring the reporting period ^ and the 
number of new volunteers that were recruited during the 
reporting periods 

D. Specify the_ total number of people who made WHO presenta- 
tions in CAVE project schools during the Reporting period. 
Then, list the schools where the WHO program was presented 
during that month. For each school separately, specif y all 
grades (e.g. K, 5) that received the program, estimate the 
total number of children that attended the WHO presenta- 
tions^ and enter the number of presenters that made presen- 
tations at that school. 

E# Describe issues or problems that hindered progress on the 
CAVE project during the reporting period, and the steps 
taken to resolve them. 
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ATTACHMENT 2 



Reporting Soideiines 

fio^de a ionthlf activity report to «HAi This report should 
inclade 

0 A cover oenb that provides overall perspectives, prbblens * 
issues, project general status, cOnununity or group reactions, 
aad/or additional activities or infornationi 

6 Minutes of the tasfc group 

o Copies of articles, annbuTiceaents or other general infornBtion 
from newspapers, sflgazinas. flyers , handouts , relevant to the 
CAVE Project 

Data collection irsrm (s a attached^ 

A site budget is-ort in a foraat and tiue frame prescribed by 



o 

b 



MBA 



Heports should rccieived by iJBA ssaf f during the first week of 
the nonth fbllbwing che reportlag perisd. The first report is 
due the first week of October^ 

initiaiiy, twb reports sbbiild be prepared. fhi firs^ data _col- 
leccion form should include cumulative information f ron^ the first 
month ^f operstibn through August. This x^y be by month or a 
summary. (Additional sheets may be used.) A second data collec- 
tion report will include information for the month of September. 
Ali future reports will be monthly. 
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fj. Riii) Suiljtlcs 

rroseiitiitlitiis Prejantbllbni mNlii_ 

SrIiooU llljt. i-l itiiiisiitsi U stodetitil 7-9 stiiilenU*' io-12 stiideiilii lom: jiSrsilSiiSniii^^^ 
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Children's ftncivictiaizati on Education Project 



Reporting Guidelines 



Mental Health Assbciatibh 

o Provide monthly report of project activities to Project Specialise • 
Current fbnaat may be used. Report should include sufficient detail 
to ensure objectives are being met. (in progress) 

b Provide mbnthly report on in kind e3cpenditures by salaries, ffinge, 
and overhead.. The first report should estimate cumulative 
expenditures from October through current reporting mouth, (time 
frame — begin September 1, 1985) 

o Forward site reports, minutes, and any other documentation provided 
by the site staff, (in progress) 

o Forward data collection instruments from site staff, (time frame ~ 
begin September 1, 1985) 



Site Staff 

b Develbp and forward copy of site wbrkplan that includes steps for 
accomplishing the objectives of the projects Should include 
sufficient detail to determine whatwill bedone, ^ois responsible , anda time 
frame for accomplishing each step* This workplan then becomes the 
basis of the site's repo^rt^f accomplishments, problems, and the 
resolution of problems^ The workpian most be approved by MBA and the 
Project Specialist i _1^e workplan may he modified or amended during 
the project year upon approval from JfflA staff and the Prbject 
Specialists (time frame - due end of August.) 

b Provide a monthly activity report to iffiii This report may consist 

of the ittiTOtes of the task group with a cover memo including 

additiona^i act^ivities, overall perspectives, problems, issues, project 
^'od/or community or group reactibns . (time frame - 
begin Septaiber 1, 1985) 

o Provide copies of articles or atmouncisments from hewspNEiperSi 
magazities; flyers, brochures^ etc* relevant to the CAVE Projects (time 
frame — begin September 1, 1985) 



o Prepare and forward data cbllectibh instruments to HHA staff, (time 
frame — begin September 1^ 1985) 

o A mdnt-'\y site budget report should be forx^rded to Sa. staff in a 
format prescribed by IfflA* 

All site mbnthly reports should be received by VSk staff during the 
first week of the month following the reporting period. 



APPENDIX C 

OnKTWCT - 

Contract with Dallas 
Mental Health Association 



Cbhtfact jf^b. SeA-Q 3 ^"2 ,1 3 



The Texas Department of Hyfsin Resources, bereihtfcer referred to is the 
T^p>rtmgnt.jiha Ifeatal Health Asibel^^leQ^&^DillAi Cbm^ 



hereinafter referred to ts the Contractor, ib bere&y make and enter into this 
contract, which constitutes the entire agreement under the above nuinber berween 
the Contractor and the Department. 

I. 

The Department is the single Texas state agency responsible for adminicle/ Ing child 
welfare prc^grams _ __ _ _ Federal law and 

regulations, as well as State law in Chapte; 22^ Huxhan Resources Cbde« permit the 
Department, subject to cenaio limitations, to^ enter into agreemeno with public or 
private agencks for the purpose of providing child welfare, 
services for the benefit of el'^k Individuals. Since the Contractor desires to pro* 
vide such services as described harih^ the DepomiKnt and the Contraaor make 
this contract for the mnttial considerations set forth below: 

n. 

The parties hereto mutually agree: - 

A. The scope and coverage of the servic« to Ee provided by thc^Cbnt:^^ 
subcontract agencyUesI under thb contract, dw program description^ and 
budget for these services as well as other comi^nents as maj be necessary, are 
described and limited in the attached Plan (s) of Opcr^^^^^ which is (art) 
hereby incorporated in this contract in its (their) entirety by sj^cific reference. 
The PIan(s) will be snaintaan^ on 51e ^'^^ J^'i^I^*"^"^^^ ^rt of this 
contract. Any change, modification, or amendment to, or renewal of, such 
Plan(s) is^ not effective until approved in writing by the Department. Such 
original Plu(s) of Opeiltion together with any approved amendment :a 
maintained on file by the Department will be considered to be the controlling 
instrument in case any the wording of any portion of 
such Plan(s) of Operation or amendment thereto. 

B. The 'jasis for j^yment f« services rendered under this contract is indicated in 
the attached Piah(s) of Operation. 

C. For cost reimbursement contracts only: 

1. Shifts between line items of a budget will be allowed without prior 
appfdval when (a) such transfers do not result in a cummulative increase 
or decrease in any budget item of more than two percent (2%) of the totai 
budget. Such shifts must be described and reported promptly by letter; (b) 
such transfers, regardless of the amount^ do hot result in a significant 
change in the character or scope of the program. 

e-1 ; - 
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3. 



UeSL of prior .ppro^l for budgit ihtft. la e«eM^£ 2X 
te^oatioa of thli wotr.ct it t5« bptibn of tbi I*p«rt««t. - 

In So c*s« will the Departmehc be obJiglted co p.7 iS «ce»» of th« 
Ccncraccbr's tllowible iccuas 



B THis cbhcrict is subject to the iviiUbilJty of St.ce .na/br Ft4e^ funds «nd if 
^' 1? ftnarbSb^e «n...n.ble. or if the tot.l «nount of r«n^ dloc. ed 

S»eunder should become depleted during budget penod .nd ^ 
is unabte to obtain additional funds for such purpose, then tfcs 

cbncract wJll be icrminaced. 

CO paragraph E. above, 

_ ^ ^ on tKe oart of tbc Gontractor. 

S^nfe u::^rthis Snt^ct sh.ll begin J ^F m^FB 1 - 

i q84 ind shsH continue through JE^fJa^^fi » If^- 

subject to the ?*a-I:<bnity of appropriated funds. 
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Form 
I 



lii. 

The Cbhtractbr agrees to, ahcJ wili rer^uir? its .ni rrl rors, if any, to agree to: 

A; Provide services in accordance witfi the afbremenuon^rd Plan(s) of Oper?uof2 
snd allow the Department tc monitor same. 

B. Provide services in cbmpliahce with api^licable Fecies\:l fegulations found in 
Chapter II, Title 45 of Code of Federal Regulations, as amended. 

C. Provide to the Department, in accordance with the procedures prescrjbed by 
the D -^Tient, a verified and proper monthly statement of charges, for 
services a liich have been rendered under this contract. Such billing, and 
statistical dbcumehtatibh shall be presented promptly. 

D. Comply with the Federal Civil Rights Act bf 1964, as amended, and TEX. 
REV. CIV. STAT. ANN., inL 6252.16^ as amchded. Executive Order No. 
11246 entitled "Equal Employment Opportunity** as supplemented in 4! 
C.F.R. Part 60, including but not limited to, giving equal opportunity both to 
those seeking employment and those seeking services without regard to race, 
cbibr^ religion^ seiu or natibhal origin. The Contractor further agrees not to 
discriminate bh the basis bf handicap against any qualified person seeking 
employment or services. 

E. Establish a method to secure the confidentiality of records and other 
information relating to clients. 

F. Observe regulations as specified by the Departnient as they relate to particular 
prc^rams of service contemptated un^er this contrscc 

G. Comply with apprbpriate State iicensihg or certification requirements and with 
sach standards as may be prcsd'fl>cd by the Sccretarj* of the United States 
Department of Health, Educatibhi and Welfare. 

H. Participate fully in any evaluation study of this prbgrani authorized by the 
Depariment. 

L Maintain and retain case ihn^rmatidh cphcerhihg these eligible individuals who 
received services, rccbris bf bther activity perfbrmed under this agreement, and 
supporting fiscal documents to ehsure that claims fbr Dejnrtment payment are 
in accord with applicable Fcdersd and State requirements. These recbrc?*:; "T^iii be 
available to De^rtment staff or their representatives upon reas enable request 
for purposes of monitoring, auditing, or evaluating. Such records shall be 
retained for a period of three years after the date of submission of the-final 
billing or until the resolvation of all audit questions, whichever period is longer. 

J. Promptly report any suspected case of abuse or neglect to the appropriate child 
welfare unit. 
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K: Be responsiBLe for aoy aiidtc cxcepcjQh which is fpiihd to exist after auditing by 
the United States Departrneht of Health and Human Services or the Texas 
bepartnient of Human Resources, and to rcimbu^e the Department for any 
amount paid in excess of the proper billing amount: 

L. Refrain from entering into any sub-cohtracts for serN'ices without prioi written 
approval frorn the Department. 

IV; 

The Department agrees to: 

A. Pay the Gdhtractor for each service which hat been rendered in accordance 
with the terms of this contract and its attached Plah(s) of Operation, upon 
receipt of a proper and verified statement after deducting therefrom any 
previOQS overpayment made by the Department. Total payrhehts during the 
term of this contract shall not exceed those detailed in the attached plan of 
operation. 



The following instruments are attached hereto and incorporated herein: 
'A. Plah($) of Operation of the Concractor and subcbntractbr($). 



For the faithful p4frformahce of thr terms his contract, the parties hereto in 
their capacities as stated, affix their signatures and bind themselves efTectiVt. <he 



1st 



.day of. 



TEXAS DEPARTMENT OF HUMAN RESOURCES 



Signature 



Title 



Mental BealtS Association of Dallas Cbi 

Contricibr Name 




Date 




Signature 



Title 
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PLAN OF OPERATION 



Seeds Stateneot 



The iong-range goal of the Cbil<i«n*s Aritivictiaizatidn Educltlbr 
Pto4ect is to educate all schoblage children in Texas in protect lag 
themselves against abuse or if they are ilready victias, educate them 
in knowing how to get help. Recognizing that the well-being of the 
public is best prbTbdted by individuals and families and^tbe cosoonities 
in whi^ they live, and that social -services needs are best defined and 
addressed by institutions at the state and local level, the project^pro-^ 
poses to demonstrate a JDodei of primary prevention of child abuse through 
the coordination and collaboration of the public child protective se^ices 
agency, a nonprofit voluntary agency. Parent Teachers Associations (PTA), 
and the coalition for child abuse prevention working to involve^ the public 
schools in child abuse prevention. Project objectives are jo^HJ develop 
a framework for state and local coordination and coalition building with _ 
public and nonprofit agenci^ and institutioas and individual volunteers 
to provide equity of service using limited "^^"f "f? ^^^J^H'.. 

strate i volunteer^delivered model of aStivictlmization education for child- 
ren in geographically isolated ar«s that reflects cultural and language 
differences; (3) develop the WHO (Ve Help OorseivesJ curriculum^ in the 
Splni^b Laniua,;e for grades 5-125 and i*) to provide 

education to the public spools in at least 3 of the 18 ?TA districts._ 

Child abuse and neglect literature and surveys consistently show increasing 
Sild iSe reporting. A nationwide sorv^ by the Rational Co^xttee for 
Pretention- of Slid Sbuse indicated that 45 of the 50 states reported an 
incISie in child -abuse in 1983. An increase i»^*«^"i^y^^ 
««lfS%v 58 states includini an increase in number of deaths. The number 

e-r trices staff increased from 33.511 (calendar year 1982) to 35,584 
rcal^Sr year 19833. Speculation as to causes for the increased reportang 
arJ S^^er^blic awar^ess. less tolerance of violence, and *.cc>noaic 
pressures. 

Society ginerally responds to child abuse after the fact with r^edial ser- 
vices! If forts L-e fccused usually on secondary £*t-risk populations) and 
lirtiirv (preventing further abuse) prevention. Primary prevention 
Uff^r^^ Sed^t influencing behavior before abuse occurs) has p^^^lly 
S:l I«J«?Srsd a costly unaffordable lu3cury that would divert funds from 
Irllicll IrSt^t fffortsf "if the tide of damaged children and <iysJwnctiona. 
families iHo be stemmed, prevention most be the primary focus. Traditional 
^^rhodfanl resourSs are no longer sufficient. Effective prevention prograr: 
°*it hav^lrlS co^unity .upporf and institutionalization within major com- 
munity systems. 

ProWams that help to protect children a.^ainst abuii fiaVc been developed as 
pr^^plivention initiatives. The public schools touch tbe^jority of 
fI3lies with ^choolage children and is the most appropriate place to pro- 
-Vid^ autivicf^iznion "education. Introfiocing volunte.r-delivered «nti- 
Victi^ization^ducation progr^^ requires the active involvement |f com=unit^^ 
pWle (lay and professional) and cbmnnanity organizations, ^he PTAs worUng 
with ^hild ptbtective agencies are the logical vehicles for accessing the 
scfiooli and'for n'bilizing co^unity efforts in educational prevention pro- 
grstns for children; 
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Many antivictiaizattpn English language have been 

developed and lAplaentcd tn large metropolitan districts or adjacent 
school districts. Its Tes^s SO percent of the population reside in 8 f 
the 234 count ieSi and 80 percent of the population reside Ln S3 counties. 
Rural and geographically i/blated ^reas have sahy small! independently func* 

tiooing school districts. These ajrsas generally have fever nonprofit 

agencies 9 fever nonaandatory subjects in the school curriculum* and less 
fiinds for expansion and adding /^extras.^' In rural and geographically iso- 
lated areas^ brgahizatlbnal and educational efforts are required with many 
school districts and school boards. 

In 1979, 17.1 percent of the Texas popuiatibo vas Spanish speaking br 
billngxial. Cbtisequentlyt there is a population of schoolage children for 
vhlch there is no antiyictlmizatlon curricul«ja. The problem of equitably 
prbvidihg services with limited fliiancial resources to all children re- 
gardless of wfierc they live and the langxiagc they speak is addresS4ed by 
the Children's Antivictinisatibn Education Project. 



II • Description bf Services 

DHR is the state agency responsible for providing protective services to 
cbildrei. One component of DS('s primary prevention initiative is develop- 
ing and iiaplesnenting volmsteer-^deiivered'; antivictiroisacion education 
prbgraas in the public schbols*. i& I98I9 DE£ contracted vitb the Mental 
Health Assbciatibn tHBA^ of Dallas county to develop and ioplement an 
antivictimizatibn educatibn prbgram. Hie MHA pilbted a vblunteer- 
delivered^ antivictiattizatlbn curricu^ for grades K-12. The 

curticuluBift WHO (ye Help Ourselves) I teases chiidrm and adolescents how 
tb avoid victiaitatioh at hoide, at school, and in the community, it is 
designed to be used by vblunteers, inc >s volunteer orientation^ and 
provides inforaationai meetings fbr par vats* teachers ^ etc. 

The WHO curricalufi has been iipliMehted in 15 Texas cbunties and three 
states in metropolitan areas and adjacent counties or towns. It bas not 
been iaplemehted in rural and geographically isolated areas. A videotape 
for X«*3 has been developed in Spanish* No bther tnaterials for X- 3 have 
been developed in Spanish nbr have any Spanish language xnaterials been develope 
for 4-12. 

To address the prbblcas of limited funds for primary prevention, lack of 
resburces in rural and geographically isolated areas, and need for Spanish 
language materials^ the fbllbwing are the contract objectives: develop 
a fraxoewbrk for state and local cbbrdisiatibn and coalition building irith 
pubj^ic and nonprofit agencies and institutions and individual volunteers 
to provide equity of service using 1 Sited financial resburces; demonstrate 
a sbdel of vo^lunteer-delivered, antivictiffiization education for children 

in geographically. isblatedareas that reflects cuitaral and language 

differences; develbp the WHO curriculum in the Spanish language for grades 
4-12; and to provide antivlctimization education to children in the public 
schools in 3 of ^ PtA districts. 
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H"JiH will eaploy a service coordlnacor to tupleaint thli project tn 
coujuhctibn with DHX. Texas ?tA. «nd Texas Coelitibn for the Preveatloo 
of Chiia Ahttse (TCPCA). Thil project wtil develop « collaborative ^ 
fraasework on the State level among DHR, PTA, TCPCA, and ^ through the 
establlshseot of a »tesring cotamittee. The iteering coBislttee Ueiected 
by DHR in consultation with mk) will have repreaentatioti froa I>i£R, PTA, 
TCPeA, and HHA and will ■eet «t leaat quarterly and sore frequently 
required. The steering cbnaittee and the service coordinator will aelect 
three sites for delivering the WHO currictilua. Criteria for site selection 
will be less than 100 ^^OOO population or geographically isolated, not aore 
than one site iii any DBR region, not ^re than one site in any PTA district, 
located where PTA has strong volunteer support, located *^ff^ ""^^^J ^ . 
active, aad at least one site where the sajerity of the children are Spanish 
speaking or bilingual. 

Each site will be a PTA district; The 254 counties in T|xa|^at| divided 
into 18 PTA districts. Projection* for 1985-86 are J.251.390 schoolage 
Children in 5,100 schools ii 1.099 school districts in 18 PTA districts. 
Consequently* each site will Include several school districts. After 
si select ibhi the steering censnittee working through the local PTA 
and DHR regional child protective services and volunteer spaclallst^ 
staff will establish local task groups in each of the site school^distrlcts. . 
The task groups will have ibcal representation from DER. PTA, TCPCA, schools, 
and other connnunity segments such as corporate^ medical, and legal. After 
selection, the task grOur « will »eet at least monthly and more frequently 
as required. The task grbups gMed by the steering coaaitte^ and the 
service co^tdinator will be responsible for developing an iaplementation 
plan for each site that iSciudes developing community support; recruiting 
vblunteers; accessing the schools for curriculum delivery; identifying 
-curricula modification needs based on local culture, attitudes, and . 
e^cperiences; and developing a plan for enscriag the institutionalization 
of the project in the schbbl system. 

The service coordinator will be responsible for ^volunteer seiec^o^^^ 
orientation. Supervision, and evaluation. Locf.l volunteers will deliver 
the curriculum and hold informational meetings. 

JfflA will develop and pilot the Spanish languaRe WHfl curriculum in at 
least one project site. 

Major tasks and activities include participation in selection of the steer- 
ing comittce. sites^ and in establishing local task groups; recruiting, 
screening and training volunteers; developing and delivering English and 
bilingual language curriculum; holding infbroatibhal meetings; and parti- 
cipating in evaluation, compliance, dissemihatibh. and utilization activities 

IfflA will develop and/pr provide written individual site plans; monthly 
2!d/or quSlerly reports as required by DHR; Spanish language curricul^M; 
and participate in preliminary and final evaluation reports. 

Throughout this contract. Spanish language curriculum refers to bilingual 
curriculizEB. 
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III. Provt<i ^r InforMtlon 

MBA ii in brginiiatiots <»i tntere«t*d, infora^, ind ictlve volunteer 
citizcM worsting toward efficient cid effective ■eacal health tervlceSi 

prevention of acntal and motional ilifie-^c, and protnotion of mental 

health. »SA provides the fbcil poini. for individials and organizations 
to consciously identify and assess cosCTunity aehtal health needs and 
actively proobtes ijnprbveaent throcgh citisen action. Cecile Bbnte, 
executive director ^bas extensive experienca in administration and 
maiiageBicat. JoAnn Hendersbh^Hartcns^ prbgr^ director, had pr^ry 
responsibility for the deveio patent of the WEO curriculua. Martens, 
iiperieaced la curTtculva deveioptBcnt and bilinjually educated, will 
supervise the cbbrdlhator employed <ader this contract. 



IV . 0 c her Agteenents 

^HR grants to the contractor the right to copyright, reproduce and 
dissaaninate any materials de>;'clbped and/br produced as a result of this 
cbncrsct. Contractor agrees that £^ maintains the right to reproduce 
and diss eainate fbr internal use only any nateriais developed and/or 
produced as a r It of this contract. 
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IpOX S*rtl^.i« cobrdlcutbr $ 30^970 



% 42.527 



1$Z cf sulArlci $ 6,804 

Obe*dA7 trip bj iervlce eoordlhatbr 
froi Dallas (bAaitin^ «ir fire ina 
per die»~$95 p«r trip $ 95 

Fi^e ^i?d-iiay trlpi bf icrriee co- 
ordinator to each of the three 
iitei (to b€ detersiDed-^citinated 
5 X $210— $1,050; 5 i $i80 - 
$900; 5 X $220 - $l,iOO), include* 
* fare aod per dies 3»050 

6. ..^^-day trip by project aite 
icx. tatbri froi each of the 
three iitt ?to be deterained*-- 
$210 * $ir.i > $220), inciu ^» air 
fare aodl per Atftm ' — 

$ : 3.755 

' Ctsrricclua deveibpaeBc/auaibvisual 
prodactioa/curricaira training 
Ht^riais: inclndea sateriaia 
for 3 sites at approximately 
$3,000 per site for approximately 

30,000 children $ 20.369 

total $ 73,455 



Funding for this project is from the FY iQfti f^^^^^r -s^ . " 

funds progran for child abusl l^rf ^.f^ l^^^J^"^"^^ discretionary gr^nt 
stration project!. ""^^^^^^ Prevention and treatn^ent Loon- 
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salaries : 



BE:* ??;-<liS«i C6atrlb«ctibM 
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5X ExecQCiTc director 
lit ProfriB director 
iQ% ]k>okkeep«r 



$ 2,692 

6, sob 



. $ 12,751 



Fringe: 

i6Z of salarlef 



$ 2,040 



Overhead 



$ 2,900 



Office e^ulpiaeac And suppllea 
Typewriter 

2 desks St. $500 escb 
2 chairs «t $2D0 each 
TelepHone 6 instaiiatton 
2crox usage & soppllee 
Office supplies 



$ 1,800 

i.boc 

400 
700 

5io 

866 



Total 



$ 22,901 
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SCCTION 1 HMIMC CONTRACTOn u*Ta 



CONTRACT 



I NVf^ No 

1^ s o 



• Coni'tCI So 



. . Mental Hgjlch As^Qciacion or Din.^s County 



. MHA . . 



ind<vidg«i 



^500 Mapli Avg.. Dillaa. TX. 



V»«<lor lO No. 



Fm'Mv A04rtU lit d«lttf*ni from Qt^tea iMMim) 



75201 



TtitD^OAt No 



-Cecilt p. Bonte 



Tcltphont No. 



^tfton AwirtO#t/f0 10 $«9n COAtraci 

C«cil« P. Bonci 



Tii»t 

Executive Director 



Nam* ol_ OHR Conlrftci M»n«4«f 

Meloayi Fl^nihg 


T.|»t 

Contract Mgat . Specialist 


Ttl9pnbn< No^ 


**»r>9 0* OHR ^iOffKH LiK«OA (if 0)<ftf tf«0 

Diane Scott 


THI« 

Prograa Specialist 


Ti^ephoot No. 

512/^50.-3306 



SictiON 11- SUMMARY Of PAYMENT 

1. Effectivt D»t«o< Contract I2/I/84 thru 2/28/R6 

2. Control Total IManimum Paymrnt) . S 7:3; ^55. 00 

3. P3;is of Payment tchtclt oh«} 

□ Fixtd flan ■ S - — p«r S per 

Cdtt flcimburMmtht as Per Budgtt 
O Fluid ■ •. S — 



4; Aaditiohai funds E*-p«»idef3 in Thi» Project tTitIt X5s. ■ ^FDC F " w Llart. ttc. - erntf tyP* ar*d ajsprox. afnount of oihtr furxjingi 



SECTION III . SERVICES 



rro^ram Type 




n Adopttoh 


□ 


CH Consultation 


□ 


CD Camping 


G 



Training 



1X31 Oevclopmiiit oi Cdrnmuhity or Parent Groups - Volunteer PTograa 
PryChUtric and Psychological Exams 



Group Homt for Adolescents Other: 
2. Client Services 

Oo clients receive direct services from contractor? 
i- If yes: -to:al Number of Ctlenrs Expected to be Served. 



. ... Per f/onih 



DYe.. 

Per Year 



I No 



Tftit lrlcrm«i«OA CO(**pi'td 8v- l>'.^-''>tl 


1 T.fit 


0«it 


TvttphcAt NO. 


Melodye Flening 


contract Manageifient i.';'tclal: 


St 11/15/84 


512/450-3289 



SOTC: USE BACK CF SHCET FC'^ COMMENTS 
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MlWUlt^ Steering CbmtiLLttee Minutes 

The first Steering Committee meeting of the ehildreh^s; Antivictimizatioh Education Project 
(CAVE) was on February 27, 1985 from 10:00 A.M. to 4:00 P.M. at the Mer^ -i Health 
Assbciatibh headquarters^ 2560 Maple Avenue, Dallas. 

Present were: 



Cecile P. Bbhte MHA Executive Director 

JbAnh Martens MHA WHO Program Directbr 

Sylvia .Orbzcb MHA GAVE Coordinator 

Delia Carrasco MHA CAVE Secretary 

Diane Scott TDHR Prbgram Specialist 

Melbdye Fleming TDHR Contract Management 

Susan Watkihs TDHR Alternate 

Janie Fields TPTA 

Margaret Ann Fifer PTA (Alternate for Mary Tippin, PTA) 

tihda Ann Ruiz TCPCA 

Jackie StatmOT TCPCA 

Becky Windham ORDE 

Ann Adams Guest and El Paso task force member 



The meeting was called to order by CAVE Coordinator and Steering Committee chair, Sylvia 
Orozco. 

Cecile Bonte, MHA Executive Director, welcomed those present. Brief introductions followed 
PltKENTAtlbH OF M AtEMALS 

Jo Ann Martens reviewed pertinent instructional materials related to the WHO prbgram. 
Particular emph?s"r; was placed on the Curriculum Guide, the goalSt rationale and ihstructibha] 
objectives. It was pointed out that the program wes based on sbuhd learning principles and 
follow-up mtt^rials were part of the implement cf/^or nf the prbgram. 

A packet, specific tb the CAVE prbject,Tvas <i- ... ^. - T-d. The c>acket reviewed th^ ::ey features 
of the prbject. 

MHA will be respbhsible for developing a bilihguaJ/biculturai program which win target the 
Hispamc population in the El Paso site, meeting the terms of the grant. This version will also 
be available t^ the Abilene Mid Nacogdoches sites asjveH. JoAnn Martens j^^^ 
of the language use is_ to cleari^ communicate^the c^^^ of each_situation_seen injhe video- 
tapes in standard Spani^sh which is as free from ac^ slang and regionalisms as 
possible." It was hoped that the project could then be replicated not only in Texas but in other 
parts of the country jw^here HispMic reside^ tinda^Ann Ruiz indicated that El Paso 
children might not understand st Spanish. The group agreed that communication gaps 
would have to be filled by well trained, flexible and skillful presenters. 

ROLES AND RESPONSIBILmES 

Steering Committee responsibilities were reviewed. They are: 

. establish Ibcal task grbups 

meet quarterly 
. prbvide information tb their own organizations 
. participate in dissemination of project results 
. contribute to design of project evaluation 
. participate iv. 5ii>3 .;.^lectibn 

. review erc con'^rrjDr:" on curriculum and media d^veiop^nent 
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e^iVE - February 27^ 1985 

Diane Scott felt that. Steering Committee members should be encouraged lo |ttend loca]^k 
site rneetiSis in an effort to add support and strength U) the project^ Cecile 
the grant would not cover travel expenses for the Steering Gommittee members, but agreed 
that attendance should be encouraged. 

Flow of information should be funneled through the CAVE Coordinator's office and then distri- 
buted to all interested parties. Becky Windham said she wanted to be sure she was on the list. 



Task Force responsibilities include: 
. meet monthly as ad hoc 
. select task force facilitator 
. develop site implemehtatidn plan 
. develop community support 
. recruit volunteers 
. access schools — 
. identify curriculum mbdifi cation needs 
. ensure institutionalizatibn of project 



TASK FORCE — 
It was reported that task force members from the selected sites have been caUing Ay^^^ 
more infdrmation about the project. It is imperative that the initial visits be scheduled for 
March or early April. 

A discussion Oh access to schools foHowed. Suggestions were: giving workshops ^"J ^"-J^^^'.'^f ^ 
to teachers and counselors in August and talking to school curriculum directors. The possibility 
of tagging along with other existing child abure awareness Programs was considered as 
welL Local task group members wm be urged to do a thorough assessment of existing programs 
and interest groups. 

The need for identification of additional task force membJrs was stressed. 

Ann Adams said that she wiU be the site facmtator for S Paso. Cecile Bome pointed ^ul^ 
that the role of the site facilitator is a complex and demanding one and wiU require a p-eac 
deal of time. InitiaHy a volunteer may want to do it, but task groups^should be thmtong in 
terms of secn-^ ditional funds to hire a staff site facilitstor as the project expands. 

MHA . . ?d support to the local task groups relative to recruiting volunteers and accessing 
schocls. 

LANGUAGE AN© eULTeRAL ISSUES ^ v • ^ 5 ^nK^r 

JoAnn Marteni; reported on language and cultural issues. She said she was developing a pap^^^ 
highlighting the cross-cultural factors. She added that the curriculum would be ready in July 
with traihihg of volunteers to begin in August. Much would depend on the skiHs of the presen- 
ters. Jb asked for local demographics from each site and said she was developing a needs 
assessment which would help her adapt the program to local areas. Demogrephics would 
also be provided to the Steering Committee. The suggestion of forming at each site a smaH 
sub-group to study and discuss cultural issues was made. All agreed such groups would be 
extremely helpful at all stages of the development of the program. 

Tfif dfvel^^ment of a pre and post test was discussed. Gecile Bonte felt that ultimately We 
would want to loiov if the children understood the information, changed attitudes becai^e^ 
of the pro-am ano finally changed behavior. All agreed that was a tough assignment. Becky 
Windham promised assistance. 

Other considerations to be included in the ev? on process were: demographics of project, 
effective methods of delivery and impediments to the project; 
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CAVE - February 27, 1985 



PROBLEM AREAS 

Problem areats regarding additional funding, acceptance in schools arid vbluriteer trairiing was 
discussed* Approaches to iriiplemeritatiori of the project could vary, i,e., utilizatibri of a 
paid s;taff coordiriator as opposed to a volunteer cdordiriatdr, a situation which could cause 
additiorial furiding problems* 

Also, it was emphasized that som^e^sites may nee^ to secure additional fundjng to meet 
specific needs such as^veR^e^uipmen^, travel expenses, etc. Acceptance jn schools could 
be accoriiplished if every effor^was made to communicate with school administrators, parent 
groups arid teachers at in-services. "Training would require 3 days instead of the usual 2 days,* 
said Jo Martens; 

FUtUR^ 

The next meeting was set for Tuesday, May 28th. 

Diane Scott said ^he felt the Steeri ig Committee meeting should be restric ed to Steering 
Committee members only. Invitations may be extended to others as needed. She said 
sue thought if the Committee wished to change this policy, it should be a conscious 
decision. The Committee declined to change policy. 

The meeting was adjourned. 



MentaJ Health Assbciatibh of Dallas Gounty 



MINUTES 



The second ::teer>t>jT Corn nniT^ee meeting of the Children's Antivictirtiization 
Education Pr^lecl. (CA . 2.' w^s on May 28, 1985 from 10:30 A.M. to 4l00 P.M. 
at the MehT-^ ^J* - • n >3.:o:iation headquarters, 2500 Maple Avenue, Dallas* 



Present were: 

Cecile P. Sqnte MHA Executfve Director 

Sylvia erqzco MHA CAVE Coj^rdihator 

Dei[a Carrasco MHA_C_AVE Secretary 

Diane Scott TDHR Pro-am Specialist 

Susan Wattcins TDHR Alternate 

David Brock TDHR (Alternate for Melodye Flemink 

Janie Fields _ _ TPTA 

Marfaret A_hri Fifer PTA (Alternate for Mary Tippin^ PTA) 

Linda Ann Ruiz TCPCA 

Jackie Statmah TCPCA 

Beck>' Windham ORDE 



The meeting was called to order by CAVE Coordiriatbr and Steering Committee 
chair, Sylvia Orozco. Brief introductions fbllowed. 

Membership of Steering Cbmrhittee 

Cecile Bbhte felt that membei^hip of the SteeH^ Committee needed to be 
clarified. It was an issue that had been raised at the end of the Steering 
Committee meetjhg on February 27, 1985. After much discussion, Diane 
movp^ tha^we add two new m the Steering Committee, one from 

Naccgdoches and one^ from Abilene. It was su^ested that the representative 
to the Steering Committee be the site facilitator. Linda Ann Ruiz wiH be the 
member from El Paso. 



David Brock expressecjiis concern whether the budget provides travel c -perie^ 
for sne cbord[riators. The Committee decided that the two new member ^ - 
invited tb attend the Steering Committee meetings, but are not required o 
attend as the grant dees not provide travel funds. Mr. Brock alsb suggested 
that perhaps the Steer:?.g Committee could hold it's meet'-g at the other site. 
Most agreed Dallas was more centrally located. 

The Steering Committe membership) was clarified. Sylvia Orozco and Delia 
earrasco are staff to the project; Cecile_Bonte and JoAnh Martens are the 
two MHA representatives? TCPCA, TDHR and PTA have two representatives 
each; David BrbckjCbhtract Management) and Becky Windham (Evaluation 
Specialist) frbm TDHR participate in an advisory capacity. 

Task Force Activity 

ABILENE 

First initi^ meeting was held March 21, 1985. The agenda included a general 
overview of the WHO Program. The implemeritatibn plan ir.^^i jded target 
population, volunteer recruitment^ access of schools and preparation or budget. 
The last item on the agenda included task force meetings. 

The site facilitatbr for Abilene will be Roulene Wagbhseller. Abilene has held 
two task group meetings; April 8th and May 6th. The CAVE Service Cdordinatbr 
has received minutes of these task group meetings. 
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CAVE - July 12* 1985 
Page 2 



- - ChefVle Mathewi will handle ail 

Psul Lewis will handle the Abilene area f^^^^f^'^^^jgh school livel. (7th - 

(All four programs) The have held 

m^-*=ngs for Scurry County, Sterling 

Foster Parent Association. ^ 

^ ane Scott suggested that ^^S^^P^S^^^^ Abil^e^^S.D. 
n;oi?ct will serve. In Abilene g^Vlv) ©ther com munitie:s outside 

In^ the subset Of Brownwood. [Bangs and l^^^^^^^ty. This clarification 
ofthesVareas ^.^o^^,-"^l,Se bu^tlnlhfcnher^Avi sites. The S.rvnce 
must be ^ade pot c^hly Ab le^^^^^ clarification. 

Coordinator wiH inform all sites ol transferred 

^ - f WHO videotapes could be transierreu 

it wotfld be an expensive process. "^y_|ested that perhaps the Regional 

equipment was needed- 

program. _^ ^ ♦^t-mv seoarate from the 

Luring afid aUp«.-1.on of ...ater.als ^ ^ ^^^^^^^^^^ 

Training for BI ^^'-^^^ Ef^B^^'n.^^^r"^^:^ 

is a dynamic program and 
shared to aD associate prog. an.^. 

NACbSDQCHES , 1985. The agenda included the same 

First ^^J'^^^^^meeUn^^ 

format as the Abilene tasK _^ ^^cogdoches and 

The Child safety Council wi^ ^"^PjP^/Sruce McNeHie Abilene has h.l d a task 
a facilitatorfor ^^^^^^r meeting scheouled for June 6, 1385. 

in Nacogcoch^s it was deter mined^tgt ^g^'^i'^O^^ 
^eoSy for the WHO P^^o^^^Vf elements, iwca^sugg^sted 

^or^^inatcr worked on fit explair?ng th. j.reperat.on of -be 
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Logistic Problems Relative to Rural Areas 

There wiH be two separate trainings in the Abilene area diie to the large anibuht 
cf volanteers in Abilene and Browriwbbd. Abilene is requisfsting September 5th 
and 6th for tfa[n[ng of their volunteers. The Brbwhwobd area is also requesting 
a separate training period for their 25 volunteers. 



El Paso will also request two separate trainings. 

Jp Martens brigihally requested three days of tra^inrng in order to sd recs the 
bicultural needs, however two days of training ; ' . ulfiU the contract. 

EVAfcBATION 

Becky Windham reported that a meeting jn order to discuss the evaluation plan 
was held on May ' ^85. Those present at^he meeting were: Sylvia ©rozco - 
Service Coordin. v oAnn Martens • Prograni Director, Becky Windham - ORDE, 
Clare-Marie Ka ' 'i^-'^DE and Kerry Washburn - ORDE. 

Beck-y Windham ned that the goal of the project is tc see how» effective 

the project provides information and how practical are the aspects of child abuse 
preven'cibn. The evaluation has been divided into a process cdmpdnent and impact 
coj^pbnenti The process component wiH consis\ of tracking the project process. 
This includes monitoring: 



o child and parental participation 

o number of volunteers recruited and ori^ented 

o number of PTA's agreeing to work with the project 

b the extent of involvement by members of TCPCA 

The impMSict cbmpbheht consists of: 

6 Does the GAVE Project significahtli' change children's knowledge and 
attitu^desa^bout victimization? __ _ ^ 

o Are there sex. age and site differences in the effectiveness of the CAVE! 
Project? 

o Does the CAVE Project significantly change teachers knowledge and 
attitudes about victimization of children? 

The research desigr. would be a pretest-posttest control group. The students 
would receive the test before the presentation of the WHO Prograrri and then 
receive another test directly after the presentation. Teachers will also receive 
an evaluation forrhi There wiH also be a twcFmdhth fdlldw-up assessment. 

CURRICULUM 

The Service Coordinator viewed tiie WHS tapes and explained how each situation 
would be developed for the CAVE Project. 

OTHER BUSmESS 

Cecil? Bbnte suggested that perhaps the CAVE Project should provide a brochure. 
A brochure developed in Houston was ah example displayed. 

Public Relations is highly recommened for the CAVE Project. Cecil is Bonte 
explained that due to the many \VHO Programs throughout the country 
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many PR packets are dist^iS^. ' f c 'I'th pur logo* This is direct violation of the 
cbpiTit^'t law> CecDe Bohtf ed the concern that if the materials are not 

well dohe^ it is a reflection c ^hble progfam. Permission must be granted 
thrbugh the MHA bf Dallas County as part of quality assurance. 

Cecile Bonte asked if it Would Be ap^ to ask for suBplementary funds due 

to unexpected travel in rural areas. MHA will include much in-kind contribution, 
but at a certain^ point additicnal funds may be required. *^ttpp'^mentary fur>ds 
will be provided by the local task group if needeu , 

Communication by docuniehtatidn is essential to the CAVE Project. It is important 
that every site documents a work plan which includes: 

b The school districts that the e>*VE site will serve. 

b The grade leveb that wiH beJargette^^^ 

o The humber of children per grade level that be servedi 

o Ufib wiH be doing the deiiyei^ of the program and in which 

school districts will they serve in. (volunteers, teachers or both) 
o The budget; in particular where will the naterials be distributed 

among the districts; 



FUTURE MEETINGS 

The next meeting was set for August 12, 1985^ 11:00 A.M. - 4:00 P.M. It was 
also suggested that the task force members meet with the Service Coordinator 
prior to the Steen'ng Committee Meeting. 



The meeting was adjourned^ 



Mental HeaJth Assbciatibh of Dalijas Count^p 



MINXES 

The third Steering; Committee meeting of the Chiicren'? Antivictirnization Edacetion 
Project AGAVE) was tieid on August 12, i985_frprn li:QO A.M. to 3;0CI P.M. at the 
Mental Health Association headquarters, 2500 Maple Avenue. Dallas; 

Pr«ent were: 

Cecile P. Bonte MHA Executive Director 

JoAhh Martens 51HA WHO Prbgrarn Director _ 

Sylvia OrMco MHA CAVE Service Coordinator 

Delia Garrisco MHA CAVE Secretary 

Barbara Middletbn MHA DaHas County WHO Coordinator 

Diane Scott TDHK Program Specialist 

David Brock TDH! r:ohtract Management 

Janie Fielgfe TPTa 

Margaret Ann Fif er PTAlAltcri. *e for Mary Tippin» PTA) 

I4nda Am JRwz TCPCA 

Jackie Ststman TCPCA 

Becky Windham ORDE 

Kerry Washburn ORDE 

Houiene Wagonseller Prbgrarh Site Facilitatbr (Abilene) 

The meeting was called to ordr i by CA\T£ Service Coordinator and Steering Committee 
chair^ Sylvia Orbzcb. Brief in',:bductiohs followed. 

A task force meeting prior ,*he Steering Committee Meeting was held at 9:30 
A-M. - 11:00 A.M. Tho^ pre^-tint at the ttieeting were: ^oAnh Martci^, Sylvia Orozco, 
Barbara^ Middleton, Marga.^: Ann Flfer, idnda Aitn Ruiz and Roulehe VvagonseHer. 
Scheduling and training w«?r^. vliscussed at the meeting. 

Tesk Fbrtt Activity 

ARILEHE 

RbUlche Wagphsenc^^ iftciUtalbr for Abi^^ was able^q attend^ 

WHO Confer«ice hc^d in De]^ on July 25*26* It was reported that the conference 

was very informative khd vtry helpful to her as a site facilitator* 

Abilene^ proposed btidget includes Abilene and th3 Brbwnwbod site. 

S Abilene, the training session schec^tiied for Sejjtembcr 5th arid 6th has been postponed. 
This training sessibrr has been resch^uled for September 26th and 27th in rrder 
to accommodate Abilene school nurse*. 

Ab^ehc is tai^ctihg the JThis his been cleared through the admihistratibh, 

Paul t^wis wiH be the site facilitator for the Abilene site. 

The volunteers for the Abilene site will include PTA members? school nurses, and 
Rap Crisis volunteers. 

Snyder, Texas is targeting the kindergarten • 6th grade ievet 

Brownwood is fequestihg a separate training on September 16th * 17th. The project 
site is expecting many volunteers for this training session. (20-25) 

Brownwood is targeting the Kindergarten - 12th grades. The task force group wiB 
ask businesses tb pay for the printing costs bf the K-3 poster and 4th * l2th grade 
folders. 
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NACOGDOCHES, 

in Naco^docfies: the training scsssion is schedaied for August 27th and 2Sth. 
Nacdgdocnes is targeting the Klhdergiartien - 12th grades. 

NacdgxjdcheJ would lik^ to incorporate the WHO .Program through their Medicai 
Center Hospit^ doAnn Martens explained tnat this type of Jnd^el is being 
used in Dallas at Richardson Medrcai. Center. The WHO Program win t>€ used 
through Public Education claisses in Preventative Health. 

T!^ yolyntecrs for the Nacogdoches teachere, retired te ,chen, 

and school nurses. The task force wiH approach sources of volunteers. (Mother* 
clut)) 

Thc WHO Program will be presented in their school district through their Health 
dashes. 

T^U^*^ PP}^PJ^_^^^^^^ a proposed budget, which will be forwarded to the 
Service Coordinator. 

In El Paso, the traJf Lig ^iesslon is; scheduled for August 2ist and 22nd for the 
CV'^^_J*^*=- ^''''*'9?l^'^>r^^_^*_ There trainings for the 

El Pas" ende::: School District on Augtist 23rd and Augst 24th. 

S Paso wiE target grades 1, 3, 5, 7 and 9. 

Teachci^ cdimse^^ Program in the Socorrbj 

San Sizario, Clint and CanutMo school districts. 

Margaret Ann Filer reported that San Zli^rio scliCc^ district enroUfntint niiinbers 
have been changed* Instead of 1,138 children then? pre a total of 315. 



65 chSdren in the 1st gr&^e 
65 children in the 3rd gr/ide 
65 children in the 5th grade 
80 chfldrcn in the 7th grade 
40 chQdreh in the ^th grade 

Thc_IsletA_s_chp^ distric^^ will target th s 1st* 3rd and 5th <^8des. The presenters 
in thcschod district wiS be vciunteer^ The iiiiti^al trairLui^ *^r these volunteers 
will be conducted py Larry Wright, TDHB-. Mr. Wright wfll ptrdcipate in the 
training wo^ scheduled for August 21st and 22hd. Ortoi>er 1st - 2nd arc 
the training oates ior Isleta ISD volunteers. 



Region 19 Education^ Service Center win print the posters f or the 1st and 
3rd grades. Additional fundihg will come from organizations, businesses, local 
PTA»s, PTO»s and Booster Clubs. 

The Service C^prdi^^ that perhaps El Pa5;o may consider printing 

some cf their materials in Spanish. Linda • Jin TLmiz said that they would ask 
a Hispanic Cdmmuhity Group to nting costs. 

The superintendents in "S P^o ar^ :>f the WHO Program. David 

B>?cJ^^uggest4d^t was > ^ ^' * . rganizatibn ^^Lsuperihtenoents, 

th£t pta-ha^ the' could mention thei. in 'C*vet!:jnt with the WHO Program to 
other zuperihtehci^.Tits. 



Work Plan 



BecRv Wifieham expiained that because. the_proiect has oniy^e ii^m^^ 
fanciion/the Work PiarLwiU Provide s oriranizec schedule qU^^^^ that 
can become a working g^a^for meeting the o_oiectives of the project, 
also provide MHA and .ORDE with a skeleton of the process of implementing 
the project- 

Monthly Report 

A monthly activity report Will be provided by each project site. Each report 

should include: , — .1, ^ ^^,,^itx. 

. A cover memo that providcs_overaU perspectwes, problems, communit\ 
or group f eactionsr and/or additional activities or information. 

. Minutes of the task group meetings, 

. Copies of articles, magazines, flyers, handouts, relevant to the CAVE 
Project. 

. Data coUcctibh form. 

A site budget report in a format and time frame prescribed by MHA. 
The first report is due the first week of October. 

Initiallv, two reports should be prepared. The Orst report jhomdinciade cumij^ 
information from the first month_of operatioin through ^u^.. ^'^"!?wm 
wOl include information for the month of September. AH future reports wm 
be monthly. 

Evaluatibn 

The evaluation of the CAVE Project wOl provide inf prmatioh oh th Process 
of etablishing the project in the sites and the4ffioact of the project at each 
site. ' : 

The proc^ component win involve tracking each site's progr^ in implementing 
the CAVE Project. 

The imoect compoheht will be an assessment of the benefits derived from the 
WHO Pfogram by the children and their teachers. 

Kerry Washburn reported that approsdroately 600 chHcfren will be needed "for 
the evaluation. This iotal number will be distributed across the four program 
levels. Each child will be tested twice. 

Each site will receive informatibn_heeded for the CAVE Evaluation Plan. This 
information is heeded in order to make the ^^^^^^0"^°^ 

execute ss possible for site project staff, school personnel, children and presenters. 

Diane Scott suggested that perhaps a cover letter cpiad b^^^^ and iiven 

to teachers and volunteers, explaihihg the procedures and process. 

Becky Windham wiS check With the Texas_Education Agency regarding rules 
or regulatib.^ ccmccmihg the testing of chiidren- 




T^®.?^ .^^so site; m terms bT_lhe E^ onlv tes:. the Spanish version 

of the VVHO Prbgram. Abilene anc Nacopaocnes wii] tes: tne enpiisri version 
of the WHO Prbgtam. 

Other Business 

Ah extension of the eA_VE Project was discussed. Beck-y Windharti explained 
the procedures of requesting an extension. She explained thai if there is no 
extra cost involved then osaaily an extensidh is granted. 

Sylvia Orozco explained the procedures of the videotape production prior to 
the committee viewing the new CAVE tapes; 

Future Meetings 

The next Steering Commsttee Meeting was set for November 5, 1985, 11:00 
A.M. - 3:00 P.M. 

The meeting was adjourned. 
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Mental Health Assbciatidn of DaHa.^ CountN 



MiKtrrES 

Tne fourth Steering Comniittee Meeting drthe ChDdren's Antivictimization Educati^on Proieci 
(CAVE) was held on NovemDer 4. 1985 from 3 IrJDb a.ni._tb 4:00 p.m. it the Mental Health 
Association heaaouariers. 2500 Maple Avenue. Dallas. Texas. 



PRESENT WERE: 

eecile P. bont€ MHA Executive Director 

Jo Ann Martens ^^*HO Pro^aiii Direcior 

Sylvia Orozco MHA CAVE Service Coordinator 

Delia Carrasco MHA CAVE SecreiarA- 

Susan Watkins TDHS 

David _Brbck TDHS 

Janie Fields TPTA 

Margaret Ann Filer PTAiAlterhate for Mary Tippin, PTA) 

Linda Ann_Rm2 TCPCA 

Jackie Statman TCPCA 

Becky Windham DRDE 

Kerry Washburn P?DE 

Rouiene Vv'agonsellev* Program Site Facilitator (Abilene) 

The meeting was califid to order by CAVE Service Coordinator and Steering Committee chair, 
Sylvia Orbzco. 

A task force meeting prior tb the Steering Committee Meeting was held at 9:3p a.m. - ll:DO a.m. 
"^P^ present at the xnej5j±n^ Y'J^i^s Ay^via Orq^ WaSg"!^?^ -^^ .^y?.^^^ 

WagonseHer, Kerry Washburn and Becky Windham. The evaluation progress was discussed along 
with the dbcumentatibh of activities per site. 

A meeting was scheduled with the Nacogdoches site facilitator November 5, 1985 to discuss site 
progr^s. 

STRDCTUEE 

An organisational chart was dev^oped and described by CecMe Bonte to show the ^ow of 
ihiormatibn between TDHS, MHA and the prbgTM sites. It was sechjas im^^rative that all 
<r??y*'y?U<^ ihUst flo^ litf from aH sites and TDHS 
in order for MHA tr> responsibly implement project f acilitatibh. 

It was also suggested that a-simiiar organizational chart be developed per site. This would 
include the cbntact person whb deals with scheduling^ dbcumehtation and cdmniuiu cation to 
the school district* 

TASK FORCE ACTTVITY 

ABILENE • • 

Implementing the WHO program in the Abilene schools has been a difficult process. Abilene^ 
is seen as a conservative area which sbmetirher moves slowly and nairtiously^ih embracing hew 
Prdjects- .which are toJ>e implemented in the sjrhoql district. (For example, the Toach program • 
took one year to be implemented in the Abilene school district.) Notwithstanding these problems, 
the WHO'prbgram wfltl alsp be presented to the 6th grade and high school stiiachts, as well as 
the originally scheduled 7 th grades. 

The Abilene budget, was reviewed which reflected an unusual hi^ cc^ Prating in AbQene. 
There is the possibility that Abilene will seek other printers perhaps in Brownwoodi^ Additional 
funding will be provided by the Child Welfare Advisory CouhcxL There will be some line item 
changes in terms of puppets and printing. 

Ph March lp_there will be a training session for the Abilene school nurses. This will begin the 
procGS of institutionalization. 
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Abtiene - cohtinueci 

Bobbie Box. Stuoent Developmfint Coordinator for the Snyder Pabiic School? will coordinate 
,the WHO program iri Sriyoer. The school district will probably ihstituiiohaJize the WHO proprani 

•^^rtjia Schuitz and Denise Sommer are the coordinators for BrownWood. Their tasK force 
F'"?"^ .^l^A f ^^^^^.*^. members and scnobl teacners. Early and bahfr? are also ihclubed ir 

liie brbwhwbbo are^. 

lb date the WHO prop-ain has been scheduled to be presented lo approximately: 

• 1,360 - Abilene LS^. 

• 2,000 - Bangs/Early LS.D. 

• 3,724 - Snyder LS.D. 

NACOGDOCHES 

^ PspresehtaUye meet with the Steering Committee but a brief meeting has been 

scheduled for November 5, 1985 with Bruce WcNelUe and Kent Chrisman. 

Nacogdoches i.S.D. wiB target 5.230 students (K-12) in their school district. Other school 
districts and private schools will target a total number of £,317 children receiving che WHO 
program in the Nacogdoches area. 

PASO 

As site facilitator of the CAVE project in S Paso, Ann Adams will handle any infbrmatibh 
regarding evaluation, including remaining schedule of El Paso I.S.D. 

Although it see^ms impost for the task force membc«:tP jniet on e monthly basis, some 
tffisk force membcre arejeontnbj^^ their eflorts to the CAV^ Project by delivering materials 
and presenting the program to PTA's. The Service Coordinator suggested that the task force 
may consider meeting in the evenings rather ttiah during the day. 

Tl^A^^r^L*"^® CJcorcyM that perhaps more recruitment of volunteers was needed in 

order to cover future WHO presentations. 

Methods of institutionaliatibn of the project will be decided sometime in March. It is unclear 
whether the school districts, TCPCA or PTA win take fuH responsibility for the program. 

The a Paso budget was reviewed and wiS be revised before the next Steering Committee^ 

ting in order to show CAVE funds and those applied to the program 

being presented to students in excess of 10,000. 

EVAtDATlbN 

Kerry Washburn reviewed the Evaluation Process for the CAVE project. Each child wiH receive 
two brief tests. The teachers and presenters wiU also receive one test. 

ABILENE 

The partlcipatmg school districts wiH include the Brown wood I.S.D. and the Snyder I.S.ID. The 
schedules for testing in these two school districts have been completed. All information has 
been received by TDHS. Testing will begin the week of November 11th. 

Et PASO 

Programs to be cv€Lluated in_ Spanish are the K-3 and 4-6 programs. Adequate samples could not 
be obtained for the 7-9 and 10-12 prbgi^^rhs. 
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E] Paso ~ continued 



The participating; schbb^^^ £1 Pdsb j.S.D.. the Ysieta l.S.b: and the 

Sah Eii.zario I.S.D. Testmg schedules have not been completed due to the lack of cbmplei^ 
schedules f rorrLthe El Paso I.S.D. A schedule will be developed aoon receiot of information 
from Ann Aaams, Testing: is to bepin the week of December 2. ISBl, 

NACOGbOeHES 

The partlcipatini: School district will be the Nacopdoches I.S.D. Testing is to beph the week 
of Novemoer lltn lor the prbgram. Complete testinp schedules lor K-3 and'^4-6 will Dc 
aeyeiopea wnen ORDE receives the remaining elementarv schbbl schedules. Tisting schedule^: 
wdl also De aeveloped Upbh receipt bf 7-9 and 10-12 schedules. 

Kitty Jonnsbh. the Nacogdoches task force member who is in charge of scheduling presentations, 
told ine Service Coordinaior, pi-ibr to! the meeting, that the final scheduler will be accomplished' 
at a Teacher In Service on November 23rd and the information wUl be at MHA sbbn after. The 
date of November 27th was seen as the final deadline to receive these schedules. 

CAVE BUDGET 

The CAVE project preliminary budget was reviewed. Iri-kihd cbhtributions for the CAVE program 
will pfbbiably exceed the amount that was expected. 

Ah Updated budget wiD be prepared for February isr86 where it wiD be presented at the next 
Steering Committee Meeting. 



QTHER BUSmESS 

Margaret Ann Fifer suggested that it would be appropriate to give the schbbl districts and/or 
the volunteers some type bf recbgriitibh for their efforts. 



in light of the difficulty in evaluating the! 7-9 and 10-12 programs in Spanish due to the short 
time frame ol the project, - ideas were discu^ed in terms of bh-gbihg research. MfiA's Executi 
Directbr cbhfirme_d_ the support of such research for future projects providing funding is 
available. The Spanish testing instruments are a project to be used by both TDHS 

and MHA. The tests may be available for use in other areas of Texas such as Brbwhsville 
and San Antonio. 

An extension of the CAVE project was discussed. Becky Windham explained the procedure 
of requesting an extension. The following would need tb be addressed: 

- How long will the gt^t be extended? 

. Is there money for the duration of extension? 
If not, what money is heeded for extension? 

- Are there any other outstanding costs that am be projected? 

- Why are we extending the project? (Ratibhale) 

FUTURE MEFTOJdS: 

The next Steerihg Committee Meeting was iet for February 10, 1986, 11:00 a.m. « 4:0U p.m. 
The task force members will meet with the Service Coordinator prior to the Steering- 
Committee Meeting at 9:30 a.m. ^ 



The meeting was adjourned. 
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MIKUTES 

The fifth _Sieering Commitiee Nieetini: of the Chiloreh's Ant 

Project (CAVE) wS? held on FeDrUary 10. 1986 from 11:00 a^m^to 3:UCLp.m. at the 
Wenia:! Heaitn Association headquarters. 2o00 Maple Avenue. Dallas, Texas, 

PR^ENT WERE: 

eeciie p. Bonte MHA Executive Director 

JoAnh Martens MHA WHO-PTo^am Director 

Svivia brozco MHA CAVE Service Cbbrdinatbr 

Delia Carrascb MHA CAVE Secretary 

David Brock - TDHS 

Margaret Ann Fifer ^ PTA (alternate for Mary Tppin, PTA) 

Jackie Statfnan TCPCA 

David Chavez PRP^ 

Kerry Washburn ORDE^ _ ^ 

Roolene VVagonseHer Program Site Facilitatbr (Abilene) 

The meeting: was called to order by CAVE Service Cbbrdinatbr and Steering Committee 
chair, Sylvia Orozco. 

A task force meeting prior tb the Steering Committee Mee^ ^leld at 9:30 a^m. - 11:00 

Those present at the meeting ^isre: JoAnn Martens, Sylvia brozco, Margaret Ann Fifer. Roulene 
WagonseHer, Kerry Washburn, David Chavez and David Brock. Documentation, site prb^ess. 
and the evaluation testing were discussed at the meeting. 

Statistics in regards to number of children served bv the JVHO Program was 
A new monthly sh«t was developed in order to be more specific with our statistic The 
only difference in thb monthly sheet b in the breakdbwn of the program levels. Each 
site has been asked to review their statistics prior tb Oanuary of 1986. 

BUDGET 

ExteiBion of Projcct/EsSmated E^enditire/liMiivichial Site Updates 

CecOe Bonte reviewed the CAVl budget regarding estimated eacpehditures. The fdllbwiiig 
was discussed: 

■ the extension of the CAVE Project had been discussed in Octbt>er as njecessar^' to 

fit the project with the school year and in order to serve ss many diiidren as possible. 

■ TDHS and MHA staff felt that in drderjb wUect final^d^^ project 
it would be beneficial for the CAVE Service Coordinatbr and Secretary' tb extend 
their tim^ of employment thrbugh June. - 

■ AH of staff travel probably wUl be used if there is any lapsed rabhey, it prbbably 
will be less than SIOD.DD in this line item. 

■ There vvill be lapsed project money of 51.44-4.16. The Committee decided to distribute 
the lapsed mbhsy equally Jijnbhg the three sites, 

■ It was noted that EL Pasb C^hapter bf the NCPCA stiE owes MHA $1,365.00 for materials 
purchased for presentations to an additional 20.000 children. This money is separate 
from the project money. 

■ Since there is iatpsed project money, it was thougfit by some tha^^ 

of the_lap_sed project mbhei' (ambuntii.g to 481.00) could be used to settle part of 
the NCPCA debt. 
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Cecils Bonie Executive Director of MHA - disagreed: She felt project mone> 
snSuid t>e keDt completely separate: snc ur?ec the El Paso NCPCA representatives 
to maRe appropriate and speer:\ arrangements to settle their outsiancmp oiU 
with MHaV 



• Nacogdoches has requested a K-3 and ^-6 Spanish tape: e set of smaii p3ap_p_ei^.anc 
a. or escnool package wh^ic^lin^^^^ and.viaeotape. (23S.9o) 

This expenditure will t>€ appiied to tne lapsed money. 

NACOGDOCHES 

Status of Leadership roles 

The Nacoedochcs Child Safetv Cbmmission held a meeting to discuss the KHO^ProgTam_ahd the 
election of a hew chairmari kathrvn Robertson will be thenew Child Safety Cornmission 
Chairman. The Commission deciaed to hire a graduate student to coordinate activities 
for the CA%'E Prbjef:t. 

Students Served 

As of Januar\- 1986. approximately ^-OOO children have:seen the WHO Program ir. the 
Nacogdoches area. 

By the end of the project there is the potential oi 8,000 children receiving the WHO Program 
in the Kacdgddches area. 

In order to reach this goal, other school disn-icts and private schobls_win be aske^^^ 
participate in the CA\T Project It Was suggested that the new coordinator concentrate 
on the larger school districts, (Gairison, Woden, Center) 

Ml program levels of the WHO Program arc being presented in the Nacogdoches area. 
(K-12th grade) 

T«ti^ 

the ORDE staff sending the evaluation tests to Fran^de Holder who is the school nurse^bf the 
Mrh schooL Tests are also being sent to GaH Hai-d5' who is the nurs_e_p_f_the middle school, 
thee nurse wffl be in char^_i>i the distribution of -lests to the classrooms- No problems 
have been reported tb the ORDE staff. 

Testing fo^Kinde^garten - Bth ^ade_depends on the avaiiabiiLtv ^f schedules from bther school 
districts. These schedules must be given in advance tb the ORDE stauf. 

it was noted that ihitiallv when aeces to schools was being obtained, the evaluation ^ 
component was not mentioned to the schools. This may have created some reluctance 
school principals to gain ihti'al apj>rbval of the CA\^ Project. The ORDE staff furnished 
extra materials to Nacogdoches exDiaining why the testing was being qone ana whet 
involved. This would provide more infbrmatibh to the principal and staff that are involved 
with the testing. 

Cbmrntmity Acceptari« 

When the Chad Safety Commission held theii" meeting on January 9th, chilaren and adults 
were very positive at^iit the WHO Program. 
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IhstitutJonaiization 

The school system KiU prdDaWy institutionalize tne WHO Program. To insure a smooth 
transition, procedures and logistics concerning: training: afic scnedulirig: are being consiaered. 

It was noted that a representative from Nacogrdoches will be present at the next 
CA\E Steering Committee meeting, it would be heloful for trie representative to 
meet with otn^- site facilitators in order to discuss problems that ail sites mav have 
in cbmmoh- 

• .Nacogdoches Wm order a (K-3j aitd iA-S) Spanish taoe. a set of small puppets and a 
preschool package. The total of these materials total 5239.95. 

Printing continues to be a problem in Nacogdoches. There is a pbssibilitv that more 
printing win t>e neeessar\'. 

EL PASO 
Smdents Served 

A5 of January 1986. approxijnately 21.627 chOdren have seen the WHO Program in the 
El Paso area. Another 5.200 children are scheduled to receive the WHO ProErarn before 
the end of the ISSu/Se school year. 

Thj program levels that are being presented are 1st grade, 3rd grade. 5th grade, 7th grade 
and 9th grade. o •» & 



No jDroblems have been reported to Margaret Ann Fif er cbricerning the reluctance of 
testing in Zl Paso. 

ComiDunity Acc^tahce 

Margaret Ann Filer, Arm Adams, Juanits McCray (DHS) and Debbie KanoL(Assistant 
District A ttoniey) met with_the West Tekas School District Association. This brganizaiioh 
represents the lS school districts in the area- Sbme of these school districts have 
requested the WHO Program in their district as a result of this meeting. 

The WHO Program will be represented at Kidfest. Materials will be distributed. 
Institutionalization 

In El Paso each school diso-ict wm Ibbk into the possibilitv of contracting with MHA 

in the Iplcprrp School District, ^^irch Ferguson has agreed" tb institutionalize the program 

in the oistrict. 

ABE-ENE 

Students Served 

As of January 1986, appro^dmateii; 5,173 children have seen the WHO Program in the 
Abuene area. 
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Snsoer (K-6) 
Brbvs'nwoocj (K-1 2i 

li.i.s.estimaied thai approxirnateiy 10.000 chila-en wili receive the WHO Pro^arr.. 
These totals inclQde trie Snyder and Brdwhwbbd are&. 

^i"^®^ ^J-^^^^A^iaLO" School Adrnihistrator) assig'hed a pari el of principals to 

revievs- the WHiD Program, It wiU be piloted in two elementary schools and a qecisibri 
will be made in regards to the remaihihg elementary schools receiving the program. 

Insti tutibnalizatJ oh 

The school district in Snyder will probably institationalize the WHO Program. 

In Brownwood. fi meeting with the administration will take place in order to discuss 
institutionalization. 

In Abilene ihstitutiohalization has not been ds/ided^ The group of volunteers would 
like to contract with MHA, bUt are seeldhg financial suppxjrt. 

• In Snyder the jteachers are the WHO Program without training. 

MHA staff explained that they must comply w^itt^-yie cqht^ in 
regards to traihihgi if they plan on institutionalizing the program. 

■ The Regional Print Shop is printing the K-3 poster as an in-kind contributibh 
to the project. 

Utilizatibti/nDissemihatibQ 

Many possiibiliti^_Wcre discussed such as civic groups, TV shows, the State PTA 
cbnvcn'dbn, tiie^^^ the PTA magazine (state and national), dry 

Eecrcation Ccntcre and the Teas Migrant Cotxncn. It was also suggested thXt certain 
local or state representatives speak on behalf of the WHO Program. The following 
names were mentioned: Liiida Gale White, Maiy Tippih and Roger Staubach. 

General 

T^jl QAVE Project has ehcbuhtcred some r«;istance by both communi'^ md school 
districts to the implcme was primarily due 

to 1) time constraints, 2) school districts* concern over educational reform, and 
3) buogetari* factors. 

^.o^P^J' tP help wjth the high cost of printing, it was suggested if it would be possible 

^^^^ ?° P^°'*^°_^_ P""^i_^_^°*'^ ^fi^Ao^«cJ that bv the time shipping 

and handling are added there proDably would not be any significarit savings. 

In terms c?f institutionalization each site must be aware that a contractUjBd agreement 
must be sighed by each site bj* July ist. 

Future Meetiz^ 



The next Steering Com mirtee Meeting was set for May 12. 1986, 11:00 a.m. - 4:00 b^m. 
The^task^ force memoers will meet with the Service Coordinator prior to tne Steering 
Committee meeting at 9:30 a.m. 

The meeting was adjourned. 
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APPENDIX E 

Cbmmuhity Assessment iSitrument 



Cbmimnicy Resource and Needs Assessi&enC 



Goal: To participate in and observe commuhlty life In new program site in 
order to develop the WHO ahtivlctimizatlon progran to Ita fullest potential. 
Objectives:. 

1. To acquaint tasK group vlth organizations and 
agencies In fhe cbomuhity designed to meet 
th^ heeds of children. 

2. To provide task group members with skills of 
^elf-awareness and inter-persondl relations 
with those of their own and other ciiltijires. 

3. To aaalat Caafc group In developing _ati under- 
standing of the_ef fect_pf _cultiire_on the _ 
learn.'lng patterna of the target community. 

4. To assist task group in developing an under- 
stindlng of the Influence of parents and 

other family members on the development of 

^«^«y^9^?l P« t terns in _ children that conform 

to appropriate standards of the larger culture. 

5. To assist ixL developing and maihtaXhlng a 
positive working relatlbhahlp between jchoolp 
home and cbiamuhity* 



I* Population 

A. Kap of area targitted and approximate square miles 

B. dumber of people froti moat recent census 



C. Approximate percentages of racial distribution 

Kaclve teerlcan Asian - Hispanic ———— Black 

White . 

D. Income i;_vela - -- 



£• EfflpIbytDeht 

1) Types of occupations. 



2) Rate of anemploytsenc 



3) Families with twb--wbrkihg parents 



t. Churches and Religions organizations 

1) How many? 

2 ) What denominations? 
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2) What dchbtDihatlotis?. 



3) Pircentige of populatiem »ctiv«iy affiliated 
C. CrlM 

1) Rata ' - 

2) Typaa of highait rata 



3) Typa aad extant of ybutfc involve 



II. Schobie 

A. Wiffliber of ach^l diitricta to targatted area 

B, Map of area vlth otitllaad echo^ district. 
1) Sov 6ai tfiia are* baaa daterminad? . 



2) When vaa it determlaad? 
C. Deacriptive Infowtlon about "cb acfiooJ diatrict. 
1) lhaber of ^tad&ZM 



2) ^prorl»ate parcaotage of racial diatrlBution 

atiV« JSericM Aaian tiipinlc . «jicS 



Uhlte 



3) IHabar of atudenta conaidered nbn- or lUaitad 13igJI«h apaakara ^ 

4) Vh^t diacernlBIe etfentc, colttffal. o^ aocioiconoBic groupa are 
foind in the achbbl district? " ~ — 



5) To ^t axtint doea ^e achool aad ita ataff get Involved la 
conmmity activitiaa? -_ — - - 



6) To vhat extant doaa the conaaunity get actively involved 
policiea. currlculTO and activitiae of the school 
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III. Cotaaunlty Agencies and OrgatilzaCldni 

tint belov any ahd all resources availible in your area to provide service 
to your connunlty. Th«s« aay be In tht; area of chlia care, sifetjr 
Information, crisis Intervention, cbuhaellng services, Information 
ana referral, health care, fln*nclal aid, Uw enforcement and legal servtcea; 

Mane of Agency: 

Address: 

Telephone: 

Description of Scrvlce: 



H«ac of Agency: 

Address; 

telephone: 

Description of Service: 

Naoc of Agency: 
Address: 
T^lejph one: 

Description of Service: 

Name of Agency: 
Address: 
Telep>one : 

DescTlptlbh of Service:' 

Name of Agency: 
Address: 
telephone : 

Description- of Service: 
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itaiM of Aginc^: 
t«l«pbbb« : 

X>cBcriptloo of Service: 

Hoc of AgiDcy: 

AddroBs: 

TitopBooo: 

Doicription of Sirvicc: 

Viae of Ssttcy: • 

AddroM: 

TcXophoac: 

Dcicriptlbn of Sizvlcc: 

HMi of SiMcy: 
Addr<««; 

TcisphoGB: 

1)iicrlptixm of Sitricet 

Nnft Of Xgmer: 

Addr«ii: 

T«l«phoii«: 

DiscrlptioQ of Service: 

Reaa of Aceacy: 
Addreii: 
Telephone : 

Deicriptloti of Service: 
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Report on Site Inipleihentation 
Process fop CAVE Project 
December 1985 



GENERAL IMPLEMENTATION 

The implementatibh of the CAVE prbiect is an oh-^oing orocess which Peg-an 
with the selection of the three sites by the representatives of the participating 
state orgranizations and the Mental Health Assdciatibn (MHA). One bf the criteria 
for selection included strong volunteer support as well as a recogttized -cbrnmuhity 
heed for such a project - ingredients vital to facilitate implementation. 

Task groups were formed in ail three sites and a site facilitator selected. The 
important role of these groups as well as technical assistance from local resource 
grbups and the state DHS office was recognized. 

At each of the initial site visits, the implementation plan was described anc? 
discussed. 

1 ) Determinatibh of heecte 

Each community has its bwh apprbach tb starting a program and often costs 
and procedures vary. To better determine the heeds bf the cbmmunity, a 
Community Needs Assessment was developed and discussed. Ihfbfhiatibh 
needed in this assessment concerned population numbere and demographicst 
school districts^ community agencies and organizations. Selecting realistic ' 
yet significant program goals in r^rms of numbers of children to be impacted 
must be the next step. Althbugh the project provides funding for 10,000 
children, each isite is unique in its numbers, density and spread. It was also 
necessary to decide how many of the components (preschool, K-3, 4-6, 7-9, 
10-12) were to be utilized. 

2} Vbluhteer Recruitment 

Time cbmmitmeht^ number of volunteers (dependent on data above) and 
presenters* qualifications were discussed in detail. Ah effective presenter 
above lELll is one who is cbmmitted philbsbphically tb the rationale and 
methodology of the program, is not only willing but eager tb undertake 
initial and on-going training and is comfortable with the issues. The 
particular needs; of the area will ultimately dictate the individual quali- 
fications of the presentere. 

3) Acb^ to schools 

Negotiations with the school districts in terms of acceptance and, in fact, 
specific involvement is crucial. It was determined that presenting the program 
at administration meetings (superihtehdeht^ principal)* at teacher ir«ervices 
and at PTA meetings is effective. Grass-rbbts suppo r t and h e twbrRihg Is vital 
to the over-all initial success. To facilitate these presentations, suggestions were 
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made as to cbhteht arid demonstration tapes of each prop"am were offered 
and materials were distribot**^; 

4) Traihihg 

Training the presenter to deliver the WHO prbpram tradiiibnaDy has included 
a 2-d8y initial workshop, followed by bbservation of demohstratibh tapes or 
classroom presentations and then supervised imerhship. Because of the 
special fbcus bf cultural factors such as langruag-e and fredgraphic location, 
a rationale was written and distributed. Because of the underlying philosophy 
bf the project^ special attention to these cross-cultural factors and emphasis 
on practical training: in bilifi^al presentations, the initial training wbrkshbp 
heeded to be esciended to three days. The training would have tb be accomplished 
in August in order to begin presenting at the beginnriing of the school year. 

5} Budget 

Since each is unique in its community, the local task force was to formulate its 
own budget of ca^nditurcs. Therefbre, samples bf the materials (graphics. 
Curriculum Guides, duplicating masters, puppets) were displayed and described. 

6) Schedimi^ and Logistics 

The final step in preparing fbr impleihehtatibh is the logistical dispensing of 
• the materials and the scheduling of presentations. The form "Guideline for having 
WHO pf«ehtatibhs in ybtir school'' was handed out and d«cribed as an example 
bf how Dallas County handles its scheduling, it has become a model for many 
other WHO programs. 

OTPLEMENTATION PSt STOE 
EL PASO 

1) Det«TOinati^ bf Sce<b 

The Community Needs Assessment wag never utilized. The Task Force 
quickly decided that the program should be presented to more children than 
10,000 due tb the large population and number of school districts. The original 
estimate was appf osdmstely 25,000 students in six school districts. 

2} Volunteer Kecruitihent 

The task force members originaHy decided that the potential for volunteer 
presenters was minimal in ths El Paso area and because of the larger numbers 
of children to be targeted, the teachere aihd nurses, rather than volunteers 
would pr«ent the WHO pfbgram. However* H Paso has recently reconsidered 
the need to recruit volunteers at large in order to effectively pr«ent the 
program. 
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Acr-pss of Schocte 

There was early and direct contact with the school districts. This access War 
made possible ianrely through the efforts of Margaret Ann Fifer, represehtinr: 
♦he PTA and a member of the Task Force. This was accomplished through mehy 
administrative meetings. The administrarbrs then appointed personnel to 
attend the training wortcshbps. 

On-going parent meetings and PTA functions have continued to keep the project 
visible. 
4) Tr&inii^ 

Because of the large number of targeted children and the presenter^ being " 
district pereonnel and thus restricted in numbers of presehtatibhs, il5 presenters 
heeded to be trained. Because of the process and form of the Initial Training 
Workshop, the maximum number of participants is 25 - 30. Therefore, four 
workshojx were scheduled simultaneously and were conducted by the Service 
Coordinator, the WHO Program Director and two WHO Certified Training 
Consultants. 

Although it was not simply suggested but strongly advised that these workshops 
be three fuH days of training because of the cross-cultural factors and 
particularly because S Paso would be piloting the adafjted version in Spanish, 
the largest block of time the districts would agree to wiss li days. (The first 
suggestion by the districts was 1 i hours .) 

5) Budget 

Exp^^hditures for materials and printing was also compiicHted by the fact that 
El Paso was targeting in excess of 10^000 children. The additional funds needed 
are provided by the El Plasd chapiter of the National Committee for the 
Prevention of Chad Abuse. Each PTA in the area was also asked to make a 
$25.dd contribution. 

6) Scheduling and Logics 

The process of scheduling began in August at the Initial Training Workshops. 
The teachers who attended the training session scheduled their own particular 
school. The teachers then returned to their school for approval from the principal. 
Although this required more time and effort on the part of the Coordinator, 
it was felt that it was easier and more convenient for the schools. 

Many Spanish presentations were scheduled on or before the month of November; 
When it was later discovered that the testing instrument would be ready in 
November many presentations which had beehschiduled prior to November had 
to be rescheduled* 
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NACOGDOCHES 

1 ) Determination of Kee<fe 

the tarpet popaiation in Nacog-doches is basically Nacog-dbches Independen: 
School District. However, the total populB*idh is somewhat less than 10.000 
children and adblcscehts. Therefore, one or more of the smaller surroundmr 
school districts may also be involved. Nacopdocnes was the only site where 
the demographics of the. area were noted on the Community Needs Assessment 
provided but this was hot received in the Dallas office until mid^October. 

2) Volunteer Recndtzbeht 

Originally the Task Force made up of membere of the Child Safet>' Council 
decided to implement the pfbgram by training vbluhteers. In June, a meeting 
was held where portions of each segment of the WHO program were viewed. 
Recruitment from this meeting as well as meetings with the Junior Forum and 
the Rape Crisis Center yielded twelve volonteet^. Most recently, it was decided 
to train teachei^ in order to institutionalize the program. 

3) Acc^ to Schools 

At the initial meeting bf the Task Force where aU pertinent instructional 
materials were dispiayed« defined and discussed and Where the implementation 
plan was discussed, access to NISD had clearly aireac^ been bbtalned The 
chairman of the Child Safety Council is the eleihehtary school curriculum 
director, who along with the superintendent of schools were in brief attehdahce 
where they pledged their support and cooperation with this project* There was, 
however, concern over how the program would fit into the r^trictions placed 
on Texas school districts by House BiH 72. it was determined that coding of 
essential elements wbold be nece:^:ary and the superintendent would provide a 
staff rhember tb work on this cbdihg. Thiv turned but not tb be nece^ai^r as 
this task was taken bh by and accbmplished by MHA staff in ah effort tb 
facilitate access to schools. 

4) Training 

Although it was strbrigly advised, tha* the Initial Training wbrkshop be three 
fuH days, two days were scheduled in Augtist* Volunteers in attendance were 
nurecs, teachers, PTA and Junior Forum membere. 

5) Biic^:et 

The final budget revealed the need to have one set of videotapes and other WHO 
materiini': per school. Therefore, the printing costs which would be outstanding 
could be pfbvided by contributions from businesses in the community- AH printing 
has been accbmplished. 
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6) SchCKMix^ and Ix^cirticr: 

the dissemination of materials in this rather more compact area than the 
other sites was facilitated by the abundance of materials purchased. The 
scheduiing, however, of classroom Dresenrqtionr has been and continues 
to be difficult to obtain, this is apparently due to other priorities of the 
school district, i.e., cbhcerh with educational reform, (H.R, 72 and essentinJ 
elements) and time commit mehts of those respbrisible for arranging such 
scheduling. 

ABILEKE 

1) Determination of Meed^ 

Although^ again, the eommunity Needs Assessment was at least hot formaUy 
utilized, it became apparent that the site at Abilene would be wide-spread. It 
has^ in fact evolved into three sub-sites: Abilene, Brownwood (Bangs, Early) 
and Snyder. Distances of up to 150 miles between sub-sites greatly influenced 
the purchase of materials and training schedules. However, all three sub-sites 
are needed in order to affect I*:, 000 children. 

2) Volunteer Rec^rtiitinent 

Many meetings were held to not only provide cbmrtiuhity awareness but to 
recruit volunteers, the task force hosted meetings for the Rape Crisis Center, 
the West Te.xpr Rehabilitation Center, the Foster Parent Association, the 
Abilene Pt/v, the Child Welfare Board of Scun^^ County, the Tom Green Child 
Welfare Board, Big Brbthere/Sistere and the Children and Youth Cluster. 

In the three sub-sites of the Abilene area, this process yielded a combination 
of professional and lay volunteers. In Abilene itself, the volunteere are PTA 
members. Rape Crisis Center personnel and other vblunteere with professional 
backgrounds. In Bf bwnwbbd, the PTA volunteers have deveidped a solid 
volunteer corps. In Snyder the school nurses will present the WHO programs 
in the school district and the district itself hopes to institutionalize th3 program. 

3) AccK to Schools 

The process to access schools began with providing opportunity for the 
community as a whole to become acquainted with the WHO program and 
specifically the CAVE project. A Community Forum meeting was held in 
April where the program was presented to the community by the Site Facilitator, 
a DHS representative and portions bf the dembhstratibh tapes were shown, two 
separate days in May were also set aside so that task force members and the 
community at large could preview the demonstration tapes and learn about the 
fsrbject. The CAVE project was also presented on the agenda of the Abilene 
Coordinating Council in June. This council consists of different youth and United 
Way agencies. 



Many and varied prtseiitatibhs and meetihps were scheduled with adininistratjOhs : 
end school district f>9fsdnnel. Yet, obtaining access to Abilene inoepenaent 
School District in terms of wioespread approval to breseht has been a diff ictii: 
process, the school district has moved slowly because it feels the cdmmuriiTy 
sees itself as a conservative area. New projects are implemented in xhe schbbj 
district hesitantly and with extreme caution. Tne project in Abilene itself has 
actuiOly had more support from the cbmmunin' than from the school district. 

4) Traihzx^ 

Two Initial Training Wbrkshbf» were held in September. Although a three-day 
training workshop wis strongly advised, two days were scheduled for each training 
ses;on. The Service Cobrdihator trained the BrbwhWbod corps of volunteei^ 
in early September and the Abilene vbluhteers which included the Snyder nurses, 
in i£\te September to accbmmbdate the Abilene school nurses. 

5) Bud^t 

Because of the existence of three sub-sites between which are sizable distances, 
th » sharing of audiD-visa&l materials and graphics turned but tb be a significant 
logistical prbbiem. therefore, some line item changes as well as actual 
exchanged materials became necessary before the budget was finalized. 
Printing costs tended tb be higher than original estimate, reqtoring the 
accfuisitibn bf additional funding. The Brbwnwbbd sub-site received SIQQ. 
from a clearinghouse that represents Ibcal banks and SSd.OO from the Fix« 
State Bank of Bangs toward printing. 

6) saiedoUiig and Logistics 

Obtaining scheduling infermatibn from Abilene ISD has been difficult due 
apparency to the resistance of an individual admihistfatbf bf the schbol district, 
tb date the 7th grade has been scheduled for the program. In Brbwhwbbd, 
throuj^ many administrative meetings, the scheduifs were obtained. In Snyder, 
Bbbbie Box^ the cbbrdlnator for that area who worta for tlie school district 
was able tb bbtaih scheduling irifbrmatibh. 

NOT^ Although having three sub-sites tb cbbrdihate in her area> the Site Facflitatbr, 
Hoolene Wagons^er, has accomplished much in establishing the project, 
providing opportunity for community awareness and accessing the schbbl 
districts. Communication with the MHA office has been extraordinary. She has 
attended each task force meeting prior to Steering Committee meeting and was 
the bhly representative of a CAVE site tb attend the annual VVHG Conference. 
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GEKERA:' CONCLDSIONS AND SUGGESTIONS 

'^^^ ^^^'^ prblect has been successfully implemented in the three sites accbrdin 

to the ppoieci criteria: Althbuirh impiementatibn Has been unique in each site, some 
conclusions can De arawn and recdmmendatibn- made to facilitate future projects: 

. In order to ^ain widespread community acceptance of antivictimizatibn 
education, the process of awareness must develop over time. This process 
cannot be hurried because it deals with basic human behavior and sensitive 
issuos. 

. Implemehtatidh should be accomplished PRIOR to evaluarioh - perhaps as 
much as one year before testing the school population. The schddls heed to 
be very comfortable and secure with both the content and the procedures 
of the program. 

. The number of children targeted must come from each community's neeoc, 
awareness level and location. Setting ah arbitrary number may be either 
restrictive or over-ambitious. The same may be true in selecting portions 
of the curriculum rather than the total program for the first year. 

. The CAVE project has encountered some resistance by both community and 
school districts to the implementation of the program. It is felt that this was 
primarily due to: 1) time constraints, 2) school districts' concern bVer 
educatibhal reform, and 3) budgetary factors. 

. The most effective presenters are those who are committed to spending time 
and energy bn training in ah effort to attain a high quality of presentations. 
A volunteer committmeht is generally stronger than appointed personnel. 

. Finally - whereas changing of personnel responsible for the CAVE project 
in state organiaatidns itiay be unavoidable, it did present some cornmunication 
problems and affected continuitv. 



UG 



ATTAeHMENTS 



Community Resource and Needs Assessment 



Cross Cultural Factors in Presenting the WHO Curriculum 
(DHS Ed. Note: included in a previous report; deleted 
here to save space, ) 



Guidelines for Having WHO Presentations in Your School 



1 i 7^--s 



Coru-nanity Kesoufce and Needs Assessnehc 

Goal: Tc- participate in and observe concnunicy life in riev proprar, site in 
order tc develop the WHO antivictinization proprain to its fullest potential, 
dbjtfctives: 

To acquaint cask group with orgahizations and 
agencies in the community designed to meet 
Che needs of children. 

^' ■^° P*"°y?-^?_^§sk group members with skills of 
self-awareness and inter-persbnal relations 
with those of their own and other cultures. 

To assist task group in developinp an under- 
standing of the effect of culture on the 
learning patterns of the target community. 



To assist task group in developing an undar- 
?^?*^?^?S_?^__^l!e influence of parents and 
other family members on the development of 
behavioral patterns in children that cor^form 
to appropriate standards of the larger culture. 

To assist in developing and maintaining a 
positive working relationship between school, 
home arid cbnxmuhity . 



I. Population 

A. Map of area targetted and approximate square miles 

B. Number of people from inost recent census 



C. Approximate percentages of racial distribution 

Native i^erican — - Asian Hi:>panic Black 

White . 

D. Inco'iie levels 



E. Efflplojtnent 

1) IVpes of occupations" 



2) Rate of unemployment 



3) Families with two -working parents 

Churches and Religions organizations 

1) How many? 

2) What denominations? 



2'; vrnaT dehb::.inat ions ? 



3) Percentfice of popoiation activeiy affiliated 
G. Criffle 

1) Kate 

2) Types of highest rate _ 

3) Type and extehc of youth iiivblvemeht - 



II. Schools 

A. Noffiber of school districts ia targetted area 

£. Map of area vlth oucliocd school district. 

1) Hoc has this area been detennihed? - 

2) When was It determined? 

C. Descriptive information about each school district. 

1) Number of students 

k-3 * 7-9 10-12 

2) Apprbxisoate percentage of racial distribution 

Kative Aaierican Asia n — Hispanic Black ^^^^ 

White 

3) Number of students considered non- or limited English speakers 

4) What discernible ethnic, cultural* or socioeconomic groups are 
found in the school district? 



5) To vliat extent does the school and its staff get involved in 
community activities? - — - - 



6) To what extent does the community get actively involved in the 
policies, curriculum and activities of the school 
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lil. Community Agencies and Organir.acions 



List beiow any and ail resources available in your area to provide service 
to your connnanity. These may be in thie area of child care, safety 
information, crisis interventibri, counseling services, ihf brmitibh 
and referral, health care, financial aid, law enforcement and lepal services. 

Name of Agency: 
Address: - 
Telephcxie: 

Description of Service: 

Name of Agency: 

Address: 

Telephone: 

Description of Service: 



Name of Agency: 
Address: 
Telephone : 

Description of Service: 

Name of Agency: 

Address: 

Telephone: 

Description of Service: 

Name of Agency: 

Address: 

Telephone: 

Description- of Service: 
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Name of Agency: 

Address: 

Teiiephbhe: 

Descripcibn of Service: 

Maxae of Agency: 

Address: 

Telephone: 

Description of Service: 

Name of Agency: 

Address: 

Telephone: 

Description of Service: 

Kane of Agency: 

Address: 

Telephone: 

Description of Service: 

Name of Agency: 
Address : 
Telephone : 

Description of Service: 

Kame of Agen^ry: 
Address: 
Telephone : 

Description of Service: 



WHO ^ We Help Ourselves 
Mental Health Association of Dallas County 
25DD Maple Avenue 
Dallas, Texas 75:01 - C214) 8ri-:42f) 

GUIPLiLIN'ES FOR HAVING WHO P RES ENTVT 10^3 IX VOUF-; SCHOOL 

The IvilO - We Help Oarselves Program is sponsored by the Mental iicaltii 
Association of Dallas County and will provide a trained presenter, videotape 
cassette and additional materials (posters, folders, etc.). Duplicating 
masters for follow-up activities will be provided to the contact person in 
each school. These pa^s may be themib-faxed into spirit masters for dittos 
or copied (i.e. xeroxed) with a commercial machine. 

A staff in-service training for teachers is highly recommended. This is 
important so that teachers will be aware of what will occur durin<: present iit ion« . 
In addition, the training insures teacher understanding of tlie IVHO program cind 
how students cot> be responded to with follbw-up activities. 

Each school will provide a 1/2'* VHS or 5/4'* videotape cassette recorder 
and a color TV monitor , assembled and ready for use . This equipment must be 
set up in advance and in a central location (library, media center, empty classroom, 
etc. 3 so that classes may move in and out easily. An informal setting is reconuneded 
for k-3 presentations such as seating on a carpeted floor. Presentations are 
laade to class size groups (25-30) and the teacher must be present during the 
entire program to observe student reactions and in order to complete an evaluation 
form which is returned to the prssenter upon completion of the program. 

A form for requesting WHO presentations is enclosed. Please fill out arid 
return to the Mental Health Association for confirmation of requested dates. 
We must have the form filled out and returned before we can confirm dates for 
your school. The tVHO progfam is also available to special education classes, 
bi-lingual classes and ESL classes, please indicate these classes. 

If you need additional irifbrmatiori, please call the Mental Health Assbciat:ion 
at 871-2429 and ask for Beirbara Middletoh. 
Thank you! 



F-i3 



122 




REQUEST FhR>iS FOR WHO PRESENTATIONS 



SA.ME OF SCHOOL N A^t^ 0?" blSTRIC:T_ 

• ADDRESS 1 1 rCODE - T E tE PHONE 

COrCTACT PEnSON ^ —P OSITION - rRINCIPAL 

SIZE OF MDEOTAPE EQUlPhtENt 3/3" M EDIA SPEeiAtIST_ 

LOCATION OF WRO PRESENTATIONS IN SCHOO L- ' 

Adult WHO Presentations offered by the Mehta 3^4iea4^th^ As30cia^M 

1 Hour PTA Reetihg Date requested Time 

2 Hour Parent WbrJcshdp Date requested Jime 

1 Hour Faculty Meeting Date requested ^Time^^ 

2 Hour Staff in-service Date requested ^ ^"^^ — = 



Information needed for requesting the WHO prn^aa for classroom presentations - - 
time of day , grade level , number f*) of s tudent s and teacher's name . The WHO progr; 
is presented to no more than 30 children at one time and must be presented in 
consecutive class periods (see below.) It is vefy difficult to schedule volunteers 
who have to wait a class period or more between presentations or begin before 9 A.M; 
SCHEDULE Csample) 

Time 9:00 - 9:45 G rade 3 N umber of 

Tim e 10:00 - 1D: 4S G rade 2 N umber of 

Time 11:00 - 11:45 G rade 1 N umber of 

Time l^ ^O ^ 12:45 G rad e K N umber of 

Time 1:0 0 - 1:45 ^ rad e 2- N umber of 

Tim e 2:00 * 2 :45 G rade — 5 -N umber of 
*List brief directions to school from downtown 



students 27 Teacher- Smith 



students 23 T eache r — Martens 

students 21 T eacher — P^ liddl eton 

students 18 ■ Teacher Scarbor ough 

students 23 T eache r — ^fHomas 

students 28 -Teacher Sbt e llc h 

Dallas. 



EKLC 
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NAME OF SCHOOL 



Dates Confirmed 



MAME OF SCHOOL DISTRICT 

DATE Faculty Meetihj: 

♦Please indicate with a_star where there are classes 
with more than one teacher included; ^'^'^ Meetin- 

D A Y 1 



TIME- 
TIME- 
TIME- 
TIME- 
TIME_ 
TIME 



GRADE 



GRADE 



GKADE 



GRADE 



GRADE 



GRADE 



TEACHER 



TEACHER 



TEACHER 



TEACHER 



_TEACHER^ 
TEACHER 



TIME_ 
TIHE_ 
TIME_ 
T!ME_ 
TjME_ 
TIME 



DAY 3 

TIME— 

TIME__ 

TIHE_ 

T!ME_ 

TIME 

TIME 



DAY ^ 

TIME— 

TIME^ 

TIME- 



^RADE 



GRADE 



^GRADE_ 
GRADE 



GRADE - 



GRADE- 



GRADE 



GRADE 



GRADE 



GRADE 



_^GRADE_ 
GRADE 



GRADE 



GRADE 



GRADE 



TEACHER 



TEACHER 



TEACHER 



TEACHER 



TEACHER 



TEACHER 



-TEACHER 



TEACHER 



^TEACHER_ 
_TEACHER^ 
TEACHER 



TEACHER 



-TEACHER- 



-TEACHER- 



-TEACHER- 
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TIME GRAD£ = TEfiCHE? 

TiME ^SRAOE _= T EACHEr. 

TiME 5RA0E - TEACHEF. 



DAY 5 

TIME 5RADE ? T EACHER 

TIME ^GRADE f TEACHER 

TIME ^SRADE f T EACHER 

TIME GRADE \ f T EACHER 

TIME ^GRADE *-' T EACHER 

T I ME _GRADE J - - TEACHER 



DAY 6 

T i Ml GRAD E ? T EA CHER 

TIME ^GRAdE ? T EACHER 

TIME ^SRAbt t T EACHER 

TIME GRAD E # " T EACHER^ 

TIM E SRAOE ? TEACHER 

T 1 ME GRADE ^ ^T EACHER 



DAY 7 

TIME ^SRADE_ ? T EACHER- 
TIME G RADE ^T EACHER 

TIME G RADE # ^T EACHER 

TIME S RADE _# __TEACHER. 

TIME G RADE # TEACHER 

TIME ^RADE f TEACHER 
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APPENDIX G 
Cross-Cultural Paper 



Crosa-CulcuraX Factors in Presenting 
the WHO CurriculuQ 

WHO-W. H«lp OurSilvii ii an educ.tlon.1 program a«lgn.d to' help children 
l.«rn hov to privint th^lr ^ vlctl»latIon. Within th. fr«,iworJc of thl. difaitlon 
It li nicMry to qualify of th.ai tirms. ^ho 1. con.ld.red an iducatlonil 

P^ogr«. primarily BeciuiS It li pre.ent.d i„ th. .ren. of ps61ic «d private achooli. 
It II not diiignid. ho,«v.r. to .laply dlspeass ihforaatlon but to facilitate the 
intimilixat^lon of it. concept, la the Uirnir! The teri "prevention" I, m^nt to 
imply primary pr.vMtlon. Although it 1, known that probably ^very student in the 
clHirooS hii been confronted with ,o« kijsd of victiiixation. it 1, thought that 
probibly on. out of thre. ha, atfSady biin trau«atlcally victimised. Thi attitude 
of the pr..«t.r. howivir^l. that they are .11 happy, hiilthy children or adolescent, 
who havs thi powr to l«m how to maintain thiir phy.x.al. aexual and «.otlonal 
hialth. Ihi^er. vlctl» 1, d.finaa i. biing the object of any action ovir which 
one has no control. " 

Thars iri thrie main objectlv.. of th. WHO progrim. It 1. .oSatii., r.f.rred 
to ii thi ICNbW-tO-TELL plan. It is: hopid thit chlldr.n will gain knowledge— 
a helihtaned aw.r«.,a about thi l.iui. and dynamic- rorroundiag victlilxition. 
that ffeiy wni liiri ictual akill, and behavior, that are feailble and u.aful f ,r 
them, ind that th.y will r.co^Ixs Eh«Uilv.i living in a larger ay.te. of iadlviduar. 
who can lud protection and support- 

Sine, it, inception thi WHO currlcul>o» use has increaaid 400 pircint iach 
yiir. There ar. four r.aaen, for thli extraordinary growth: 1) Oar ,001. ty i« 
fiiiliy accepting the fact thit thi physical, seiual and emotional victimization 
of our chlldrih ixlits. 2j Th. curriculum is ,«stly repllcited bicause of the 
dif initlve body of material, .ad the accompinylng training. 3) The content is 
effective in dealing with Issuis rarely addressed in a school seEEIag. 4) it 
Is based on iducatlonally sound principles. 
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This fourth fiiioff neidi iomt furthir explihation. The brbid general 
goals of any curriculuB contribute to an educationally aound prograa. There 
are four luch goila: X) £o provide co^etejhcy in the akill aria 2) to enhance 
the aelf-eatea of each atudeht* 3) to proabte autoncRBOua learning and to 
attend to individual differencee. 

Although theie goali overlsp. the pr^ary concern of ehii paper ii vith 
the latter goal. In order to better aerre the needi of ill itudcnti* the WBO 
curriculuB ta being expanded ^to carefullx examine the iaauea aa they relate 
to div«16pBental» cultural, linguistic and geographic differences. 

the VBb progrsm is aviilable for children igi 3 to 18 vith five different 
aegaenta targeting pre-achool children and gradea K*3» i^*6, 7*9 » and 10-12, 
Tbiii five progtiBs arc appropriate for the developsental level of the student. 
Xt has long been kacrvn that there ire pcriodi in the proceii of aaturition vhere 
learaiJlg Is usiest. Each of the five aegacnta of the VBO prograa is alao flexible 
vithin itiilf to provide for further levelSAg uaing the Skill of the trained 
preMnter. The dcvelopMntal age of the child is si so greatly influenced by 
cultural; linguistic and Mviroulatal factors* 

Prcrviding a currlculua Which prbiotii and cncouragea resp«ct for cultural 
diveraity is required. Culture has a great effect on human beingi and huaan 
beings affect culture. To define it specifically is to understand that it is 
Mde up of 1) human ibcial bihivlbr* the vay gtbiSpi go about conducting a 
Idfe atyle. 2) artifacts, the toola and objecta uaed by those grbupi to conduct 
that Xif eatyle and 3) values* the vays of Judging the worth of those thinga and 
manner of living, the abciologleal diainiidn of culture deludes the Structure 
oif the family i modea of interacting, aocietal valuea and vay a of aeeing menbera 
in relitlonihlp to thi vbrld. Over periods of time theae can change. Bovcver, 

^ChUdrcGis Ant ivictimizat ion Education project founded by the tcxaa 
Department of Biaan Eeaourcea, 1984. 
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0Eh*r .I^Mnti of culture ,r. penanenE. Example^ ^ould be the potte^J; of 
th« toarlcan Indian or Eh« muaic of Bach or tha religious slgnlftcsnce of 
th« croc if ts. 2 

Ihi co»pon«t. of culture laclua^ dlat; dr«s, socialization p.tt^rns; 
Sthlca. language^ hlatory. gaogriphy. riUgion. folklore, laws, traditions 
and fin, arta. Thaie coaponinti are int^elated and actually influince each 
otHSr. Unguigi. for in.tance. i. at th^ very core of Existence since 
coaainicatlon r.late. how things are' p«ceiv«d; Although the national language 
of the B.S. la Ehgliih. theri 1, a large percentage of Ehi Hispanic population 
Which u.ii Spinish as Ita flr.t Iwigoaga. ^ 1979. 17.1 percent of the Texas 
population waa Spaniah-apeakiag or bilingual. 3 To attain goals of bilingual 
.kUl compatancy and ahhancad silf-eateu. a oodel of bilingual prograSalng 
•h«iia b. uiad vhich atr..-. ••r.t«itlon of chUd'a priiiry language and use 
of that lan^g. aa a vahicls or aediuai for ixplorlng and acquiring a aeconfl 
languag.".* Without thi. abdai. the student will both »lsa th^. cbncipts and 
fasl ahaoi that hla/har native language ia an Inadequate Mans of leading 
the concepts. 

The Daited Statea it i congloiiiate of over 200 atllion people who vy 
or say not hivi iich in coiaon. There are sthnic. religious, generational, 
gendir and econdc dtvldlnf llnSi. Thiri ari also regional di.tlactloei SucH 
aa «,ong N«, Yorkera. Mldweitimira. Venaonters, ieseani and Callfbrhlaha.S 

GSography is ixtrinily lafluentlal ia tens of providing nianlngful 
currlculu- to culturally divarae groups of students, a. proslslEy or isolation 
of a coawinlEy dlractly sffect. the ...»unt of culEUral Sivarsity. change and 
the nuBbar and kinds of resources availsbli. In Texai. for instsnce. 50 

P«x JSlc^n'S^i^riftyf-EdSiu^g'. ^ ""»"oo. 

?Cave project. Op. clt. 

n Zt!.^^^^'^^ ^" "^^"'"'^ Bicultural Edueatlsn (DACBE) . "A Niw PhUoiophy 

iocle|r'Stie!'S^o2^.if l^S'^'^^kt^^li^!' "^"tyles: QlverslEV In^A,^ 
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percent of the population resides in 53 countlei. The mrel and geographically 
isolated areas have Bany siwXI independently functioning school disurlcts. 
T^»«S« ireas generally have fever non-mandatory subjects, non-profit agencies 
end fever funds for «xpaodiQg and adding innovative curricula.^ 

Texas, with over 14 Billion people, has a population ^ich includes 66 
percent Anglo. 21 percent Hlspkanic and 12 p«rc«t Black. The 1980 census 
data also includes ona percent of the population in the groups other than 
Anglo, Hispanic or BlacE. The state "ranks second in the nation in the nvraber of 
Hispanic 8, and third in the nuabar of blacks.^ 

With this cultural mix, the task of the curriculia is to provide a 
positive learning axparittce for students vhbie cxparince and values reflect 
differences in age, gender, socialisation, regional environaent and language: 
There are soae basic philosophical sa stations that should bj adhered to 
for tfele currieulia to be effective. 1) the firet ia that a^e^ship in any 
cultural groop promotes in an individual thosa characteristics usually 
aaeociatad •rith a bealthr p«r»onallcy type. 2} There is frecdda ro mrrk 
in and out of thai* groups. 3) there is no single «iy of life rhat is d««ed 
bast. 4) it is valtsable to have sany nays of lifa heeauac such coa^tition 
and/or diversity leads to a balance ^ the social order. 5) toyalty to a 
larger society is a function of cultural diversity. In other words "a healthy 
society vist be based on a aosaic of autonosous groupingi reflecting thie 
underlylJXg differracei of the population".^ Any sound curriculua, therefore, 
should use aetbods that depend on 1) a coafortable^ non-threatening^ faailiar 
environaent, 2) visually, linguistically and iituatlonally relevant audib/vlsuali 
and 3) techniques used by the presenter to invite active participation and 

|Cave proJect.Op. Cit. 

ZPassi^ rred* £d.. Teas Alatnac and State IhdustrHI Cuide> 1982-83 
A.B. Bald Corp,^ Dallas, i98I. 

Sxorney, Judith V. and Tescon, Charles A., "Political Socialixation_Research 
and Kespect for Ethnic Diversity, Pluralisa in I^ caocrati^ Society. Pragen 
Publishers. New York, 1975. 
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which f«cdgnlz« Che develdpneritii, linguliilc. cultaral and geographic 
Background of the learner. 

The rational! for such ciirricului hrs dire« li^licaciont for 1) curriculun 
zacerlali ^d 2* presenter training. 

As aentioned previously the ptograa SaCerlals are iireidy divided into 
5 age-appropriate tegmenta. Each of these segiD^ts is formatted to lend 
flexibility for even further leveling ^rttbin each scgaent. 

Thi m^in audio/visual stiaulu*- for each segment is a short videotape 
which focuses on four specific categdriei of issues for eleoentary school 
children ind ii^ issue-specific situations for those of secondary school age. 
Theai vidiotapis should be visually and situatldnally relevant. Th c ia, the 
••ttlng should be onm the students aight find fasiiliar. the characcara eaiy 
to rebate to. ind the situitiaja particularly relevant to Ihelr age. envlronnent 
ind life style. Additional videotapes produced in Spinlsh target the largest 
population of students whose first linguage is other than English. The sia 
of the languigc use ik to clearly co^nlcate the eoacepc of the situation in 
standird Spanish which is aa free fvom .ccent. dialect, aling and reglonalisms 
» possible. It is hoped chat theie can be vihlcles for not only students la 
Texas but across the Southwest. Florida, the northeast and wherever there 
are large populations of Spanish-speaking yoragsters. 

Although the videotipes and printed uterials are the focus of the WHO 
progrsa. the role of the ficlHtator/preaeiter is crucial to the succesi of 
the leimi.-.« ^erii^ce. There are no rigid qtiallf icitions for this position 
but there are some characteristici that aeea to be shared by exp^arienced and 
effective presenters. 
A good presenter: 

1) i» confident -.(nodels clear thinking decialve. self-worchy attitudes) 
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2) is xnsitivc and hbh-jUagochCal -(recognizes values 
and feelings in others) 

3) is coirfort able with the issues -(develops an ongoing 
process of self-svarcfiess vhlle aintaifiing the capability 
of directly targeting tfie currlctilua) 

^) is_villins_and_coiBitted to cmioing education •^Ckxiows that 
Initial training is only the beginning) 

is an a&tive listenef -(doonstrates thst vHct the student 
Mys is Important and valid) 

6) ' is cnthuslsctlc -(shove investscnt snd belief in the principles 

of the prograa) - • • 

7) has ^ s«n«c of huaor -(helps ailnCain a healthy balance) 



Particular attatloo and effort In the initial trilnlng Bust be paid 
to Che cultural differences in guiding discuislon. Referring to the three 
Bain purposes of the VBO prograa a scrutiny of the issues Is required. 

ICNO0 - Ihe toiovl^ie to recognize and Idotlfy victimization, to 
clarify rules and lavs and to v«rh«llzc f«clings as vorthy depends a great 
deal OD the socialization process of those living vlthin the sub"-culture as 
veil as the larger society. It alio dap Ads on chlld-rearin;^ :^ractlces# views 
on violence and seirnal stereotypes. 

DO - Coping strategies for dealing in positive, assertive vays vltu 
recognized victimization depcads on coaumlcation stcTTTs and the physical 
environment and geographical location. 

TZXL - To loiov and count on a support system depends on the structure 
of the family » role of the family m^Bbara» the sElXl Md trsining of school 
personnel and the availability of services in the conmunlty. 

The dua] aim, thtt» Is I) that the vatcrlals are as imlversal as 
possible in their scope anv2 purpose and 2) that the diversity in terms of 
developaer^-al^ linguistic* cultural and geographic differences will largely 
come from the coBiiunlty group who Is carefully trained to present the program* 




Though ehc word -aifferMt" ha. b.«n used throughout this paper is 
Mining <liffer.nt fro the doatunc culture or mijorlty population. It 
la not the Intent la any vay to try to acculturate or "wit-' Individual* 
Into ch. iBfgar eaclity. in fact. It la .Ineerely hbpid thit education .a 
i whole will: rico^nlz. the IntrjB.Ic value of eich individual and will aia 
to .trengthen chat Individuality a. a at.p toward a higher quality of life 
for mXl psoplc. 
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APPENDIX H 



Volunteer Training Objectives 

3n3tls2 Tf airing yorKsher Pr;1ec:iv?c 
(32 Convict hburi) 



Knowledge and inforsatlbti 
A* General 

1 . Victii characteristics 
*. 3 civ self-esteeffi 

c* deserv^ijg 

Isolited - the only one" 

2. ^^'"P^L^^tor Characteristics 
A. low self-csteetB 

b. history- of Victimization and thus 
tsnresblved emotional probless 

c. lack of slcillB 

1) coping — 

2) prbblerj^solving 
3} PS^cz3ti^g 

*5 _ nurturing 
4* biF^ stress 
e. ^«^?tsi*es and preys on 

2) svailabilitj- 

2) vulnerability 

2. Hov Perpetrator Sf^^s_?pyer 

*• ■«£ - "respect," authoriry 

b. 4>hy si^a strengths violence 

c. enotlonaJ. - rejection, vitholdiag intiisac^- 
: or affection 

^* ecp&bsic 

^ • ?cope of victlrisaridn 

a. arenas ^ere it happens 
1) cosaoniry 
2} school 

3) heme 

b* 3 Basic Cate^^ories 

1) Physical ^ 

a. parental per^ssion 
pathological 

ov er -"d ± B c ±p 1 Ijj c 
inappropriate expectations 

b. tauggiag 

c. bullying 

d. sibling 

e. pre-aarital batcering 
f • institutional 

2) Sexu^ 

(fdncling — intercourse) 

b* eacposure 
flashers 

observation of dcacstic or sexucl violence 
pornography 
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c . tnc i hi 
c. 7 £ pe 

d&ie 

f- *bcjete3 *cxiB= (csle ah<f fcs^le) 

3) lAotlohal 

«. b€lltt3toE» aownpreding, cbrrparing 

b. threats 

c. pbyjcical or cttotionsl abuse 
^» neglect 

5, llleriture Kevicv 

6i Katlraal statistics 

B. Specific to VHD 

1. IJefinltion of WHO 

?• ^*fi*^« PTe"veiitlrrn 
bi deflate x-lctic 

2. Coals 

a. r,ni«3vle<3f e - recognitiois - acccptatice 
bi Bebavibr • ihitlatlve - change 

5) Physical or verbal Tesiitance 

23 Physical separation and /or avolcancc 

33 Seek help and support 

Support systes - interdependence 

5elf-awarcncss (Interrsallsatlon process) 

F?? *;^«?«otypes .and values 
Fxartnc f cc^lssgs — 

C. Xecbjpniret ttiltural differences 
1<. j^eo^apbilc 

'^^4S^ous 
3. ilfipiisrle 
_ t ^» soclaiizatios 
r. Toward a »bral policy 

Setting tip ttt ieamiag envlronaent 

«tiy leirniDS pro^razi 
^ • I'????^*. competency 

2. arteod to Issdlvldual differences 

3. enhance aeif^esteBS 
prc^tc autonoaottS ieamSasg 

B. Hethodblo^y to attain ^bals 

1. cognitive (Blobjt's taxbnoirry3 

2. affective 

3. developaeata^ (Plaget) 
Tpte vs* discovery lesmisg 

C. Techniques vhlch fit »ethbdblb£y 
!• audib^vlsuals 

^* open discussion 

3* P°P?^t«_ 

Characteristics of *a Good Presenter 
2. confident 
2. e't:nsitive 



H~2 

1^4 



3; cbcfbrtabie vith desQeE 

comjtted to bn-^ojinE «-ducfitjlbn 

5. Active listener 
Jsnthusiastic 

^ * _ f ??^e of huTnor 

A- connsicnent 

^« uterlals 

^ • A*^f^hcr packets 

Oo-going training 
Adolt vorkshops 
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APPENDIX I 

Statistics oh WHO Presentations 

AEIbENE 

K-3 a-5 7-9 16-12 Total 

OCT. NONE 

NOV. Franklin (Abjlene) 9/240 9/2*10 

Jefferson (Abilene) 10/261 10/251 

hiNCOLN (Abilene) 10/257 10/257 

Madison (Abilene) 11/303 11/303 

Mann (Abilene) 11/255 11/256- 

DEC. Mann (Abilene) 2/19 2/19 

JAN. NONE 

FEB. Madison (Abilene) 2/75 2/75 

March Jefferson 2/120 3/90 5/210 

Mann n/250 U/2SQ 

Madison 2/72 2/72 

Cooper 11/340 11/340 

Throckmorton 5/91 3/62 8/153 

April Lincoln (Abilene) 4/200 4/2QD 

Madison (Abilene) 2/65 2/65 

St. ^ Johns Hos/San 

Angelo 1/5 i/5 

Anson Jones (Abilene) 10/188 5/115 15/305 

Locust 10/197 3/93 13/290 

Wylie I SB 12/346 12/3i,6 

Throckmorton ISD 3/Bo 3/6O 5/120 

WYLIE ISD 4/199 12/523 12/250 28/682 

42/936 41/1394 69/1717 14/499 155/4447 



TbtAt NUMBER OF PRESENTATIONS: 166 

Total number of Children: 4447 
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NOV. 



DEC. 



JAN. 
FEB. 

WAReH 

April 



Sooth 



eOGGIN 

Northwest 

Woodland 

Central 

St. Marys Sunday 
School Class 

Brownwood J.H. 

Brownwood H.S. 

NONE 

Brownwood J.R. 
BroWnWood H.S. 
Brownwood J.H. 
Brownwood H.S. 
Brownwood J.H. 
Brownwood h.S. 



BROWNWOOI 

k-3 
13/250 
10/200 
lil/279 
1^4/253 
ia/285 



1/40 



i?-6 

u/ioo 
u/ss 

5/123 
5/120 
5/135 
6/290 



7-9 



6/180 



6/180 



6/180 



2/50 



10-12 



10/300 



5/150 



2/60 



3/90 



Total 
i7/350 
li»/288 
19/393 
20/378 
20/M26 
6/290 

6/180 
10/300 

5/180 

5/150 

6/180 

2/60 

2/60 

3/90 



66/1303 31/856 20/600 20/600 



137/3359 



Total number of presentations: 137 
Total number of children: 3359 
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ERIC 



SNYDH? 



K-3 k-6 7-9 10-12 Total 

life. NcftTHEAST Pi.£y.ENTARY 12/2i<2 7/1^8 19/396 

JAN. North EcE-mentrry S/\55 6/113 15/258 

•'■tB; WEST ELEMENTARY 1^4/309 13/166 

^MZ» Snyder Junior High li»/297 li»/297 

Ar'RIL GENTRAt EtEMENTARY 25/mil 23/i»ili 

Stsnfield 17/352 17/352 

Snyder Junior High 12/252 12/252 

•■^.AY Snyder Righ School 6/153 6/133 

East Elementary _9/2i7 9/i3J _:::r±^^5y 

■67/1364 43/913 26/549 6/133 148/2959 

Total nutcer of presentations: ii»8- 
Total number of Children; 2S5§ " 



1-3 



IBS 



SEPT, 
OCT. 



10 V. 



K-3 



20/496 



7/167 
B-1/21 
3/102 



Travis 

Hillcrest J.K., YISD 
Pblk> EPiSb 
boweii, EPISD 

Dowel 1, 

Ranchlahd Middle, YISD 

Roberts , EPISD 16/240 

Valley View Middle, YISD 

Wainwright, EPISD 13/206 

Vista Del Sol, SISD 13/278 

Socorro H.S. 

Bel Air H.S. 

Bradley Elem. , EPISD 

Parkland Middle 
Desert View Middle 
Montana Vista, CISD 
Bonham, EPISD 
Hueco, SISD 
Huecb, SISD 
Surratt 
Parkland H.S. 
Hughey, EPISD 
Riverside Middle 
Aoy 
A'dy 



7/159 



4/111 
6/83 
i-2/39 
6/134 
7/160 

14/281 



B-5/74 
15/205 



Horizon Heights, 
SISD 

Horizon Heights, 
SISD 



B-2/44 
3/76 



PASO 
4-6 



10-12 



3/74 

4/123 

7/135 

5/83 
4/106 



3/75 



2/54 
2/44 

3/79 
3/80 

4/110 



B-1/22 



13/400 



6/160 



10/290 



3/101 



5/134 
12/315 



3/100 



9/287 



7/224 



B-1/24 



13/365 
10/280 



1/27 ) 2/46 



TOTAL- 



20/496 
13/400 
10/241 
B-l/B-21 
7/225 
6/160 
23/375 
10/290 
18/289 
20/485 
13/365 
10/280 
10/234 
5/1-4 
12/315 
6/165 
8/127 
B-2/B-39 
12/313 
10/240 
9/287 
18/391 
7/224 
B-.6/B-74 
15/205 

B-4/B-90 
6/149 




K-3 

Escphtrias Middle 
SISD 

Campestre> siSD B-3/56 

3/114 

Fannin Elem, EPISD 13/270 

2ach White> EPiSD 12/247 
Eastwood Khoils, YISD 
Dolphin Terrace, yiSD 8/242 

Parkland Eiem. 12/2S7 

Pebble Hills Elem. 14/358 
Travis 

^^""^ 16/224 

Nevmian, EPISD 13/545 
Eastwood H.S., YXSD 
Socorro K.S. 

2^^^^^ 11/148 

Putnam 7/^53 

El Paso Center 

for Children 1/10 

Loma Terrace B-i/23 

Loma Terrace lG/24 0 

Putnam, EPISD 13/262 

Milam, EPiSD 7/129 

Hilley, SISD B-2/43 

Hiiley, SISD ^^^g^ 

Escbhtrias Primary B^4/89 

Escontifas Primary 11/262 
ysleta Jr. High 

Dbugiai Elem, EPiSD 8/217 

Lindberg Elem. , EPiSD B-I/20 

tindberg Elem., EPiSD 5/142 



4-6 



6/194 



7-9 



7/220 



B-1/ 16 3-1/3*^ 
2/77 4/137 



6/152 
6/140 

4/114 
5/140 
5/165 
12/335 
8/111 
6/131 



3/70 



15/450 
B-3/79 



1/7 



4/62 
3/75 

1/10 

4/124 
5/227 
2/56 



4/112 5/130 



10/275 



4/112 



4/96 



10-12 TOTAL 

13/414 

B-5/B-ld7 
9/328 

19/422 

18/387 

3/70 

12/356 

17/437 

19/523 

12/335 

24/335 

19/677 

15/450 

B--3/B-79 

15/210 

10/233 

1/7 4/34 

B-l/B-23 
14/364 
18/489 
9/185 
B-2/B-43 

16/429 
B-4/B-89 
11/262 
10/275 
12/329 
B-l/B-20 
9/238 



1-5 



140 



JAN, 



Sah Elizario, SEISD 

San Eiizario, SEISD 

Cedar Grove Elem, 
YISD 

Marion Manor Eiem, 
YISD 

NdrthLbbp Elem^ 
YISD 

Sageland Elem, YISD 

Sageland Elem, YISD 

Cooley Elem. ^ EPISD 

Cooley Elem. , EPISD 

Alta Vista Eiem, EPISD 

Villas Eiem. , EPISD 

Del laorte Elem., YISD 

Dei Norte Eleih. , YISD 

Lancaster Elem. , YISD 

Lahcaster Elem. , YISD 

Newman Elem. , EPISD 

Scotsdaie Elem. , YISD 

Scotsdaie Elem. , YISD 

Lee Elem. , EPISD 

Rusk Elem., EPISD 

Rusk Elem. / EPrsb 

Bliss Elem., EPISD 

Tierra del_ Sol 
Elem. , YISD 

Edgemere Elem. , YISD 

Western_Hills Elem., 
EPISD 

Ysleta Learning Center, 
YISD 



K-3 
B-2/37 
5/107 

10/243 

12/333 

13/339 
B-1/21 

6/165 
B-3/72 
6/175 
8/250 
4/80 
B-1/21 

6/137 
B-4/95 
9/235 

B-2/42 
10/242 
8/229 
B-2/5i 
8/196 
12/298 

13/316 
14/325 

6/133 

4/40 



4-6 
B-1/27 
2/66 

4/102 

6/169 

6/170 

3/79 

4/124 
6/160 
4/95 
B-1/26 
3/53 

7/186 
6/150 

5/136 

5/130 

B-1/23 
4/101 
4/100 

6/180 
5/140 

3/87 

4/60 



7-9 
B-2/51 
4/101 



10-12 
E-1/2? 
1/31 



TOTAL 
B-6/B-139 
12/305 



14/345 

18/502 

19/509 
B-i/B-21 

9/244 
B-3/B-72 
10/299 
: 4/410 
8/175 
B-2/B-47 

9/192 
B-'4/B-'95 
16/421 
6/150 
B-2/B-42 
15/378 
13/359 
B-3/B-74 
12/297 
16/398 



19/496 
19/465 

9/220 

8/100 
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ERIC 



K-3 



FEB. 



MARCH 



Cield Vista Elem. / 
EPISD 



4/57 

Houston riein. , EPISD B-3/73 
Houston Elein. , EPISD 7/170 
Capistrano Elem., Yisb B-2/46 
Capistranb Elem., YISD 10/240 
Ascarte Elem., YISD B-2/43 
Ascafte Elem., YISD 8/178 
Rambna Elem., Y'ISD B-1/18 
Ramona Elem., YISD 4/98 
Alamo Elem. , EPISD B-2/26 
Alamo Elem.. , EPISD 15/225 
Hacienda, YISD 
Hacienda, YISD 



Eastwood Heights, 
YISD 

Edgar Park Elem., 
EPISD • 



9/232 
8/179 



7/150 

Eastwood Knolls, YISD 5/98 

Mesita, EPISD 7/137 

Glen Cove, YISD 10/335 

Vista Hills, YISD 9/23D 

Eastwood Heights, YISD 8/202 
Socorro H.S. 
Mesa Vista/ YISD 



Mesa Vista, YISD_ 
Cadwallader, YISD 
Cadwallader, YISD 

Pasbdale> YISD 

Pasodale, YISD 

Beall, EPISD 

Beall, EPISD 



B-2/40 
4/87 
7/160 



10/256 
B-6/63 
13/182 



4-6 

2/42 
B-3/75 

6/145 
B-1/26 
5/147 
B-1/25 
3/78 

2/62 

B-2/26 

9/125 

B-1/24 

3/81 

4/102 

3/75 

3/63 

3/87 

5/116 

4/117 

4/107 



7-9 



10-12 



3/72 

B-1/27 

2/61 

B-1/26 

4/106 

B-1/13 

7/95 



12/355 



TOTAL 

6/99 ■ 
B-6/B-l4e 

13/315 
B-3/B-72 
15/387 
B-3/fi-68 
11/256 
B-l/B-18 
6/160 
B-4/B-52 
24/350 
B-l/B-24 
12/313 

12/281 

10/225 

8/161 

10/224 

15/451 

13/347 

12/309 

12/355 

B-2/B-40 

7/159 

B-l/B-27 

9/221 

B-i/B-26 

14/362 

B-7/B-76 

20/277 



ERLC 
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142 



APRIL 





r\— o 


2 — K 
4 — 0 


"7 ^ C» 


i 0- I 2 


TOTAL 


Stanton; EPIsn 


t; _ :x /CO 
D^H /Or 


E-2 / 39 






B-6/B-98 


Stanton. EPisn 




3 / 1 U U 






17/324 


C i ^ ^» ^ -fl* 

SOutn ^OOp, i XSD 


B- 3/ 53 








B-3/B-63 




D / 1 4 5 


3/102 






9/247 




B-4 /84 








B-4/B-84 




3/68 


_ . _ _ 
3/69 






6/137 




12/ 302 


6/162 






18/464 




14/311 


5/141 






19/452 




12/3 07 


6/144 






18/451 


Biirnett 


8/146 


4/78 






12/224 


Lainar' 




^ _ ^9 7 ^ "7 

B— 2 / J / 






B-7/B-144 


Lamair 


11/224 


8/125 






19/349 


LeBaron, YISD 


16/363 


6/165 






— 22/528 


Bilingual Total: 


B-71/1370 


B-20/434 


B-5/i87 


B-1/24 


B-97/2015 


English Total: 


698/15, 900 


337/8480 


ilO/3160 


46/1325 


1191/28,861 



Total ntmiber of presentations. (Bilingual] :_ _ 97 
Total niamber of children (Bilingual J % 2015 



Total ntmber of presentations. iEnglishXi _ -1191 
Total number of children (English): 28,865 



Total number of presentations: 12 88 
Total r umber of children: 30,880 



EKLC 
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Nacogdoches 



AT. 
NOV. 
DEC. 

JAN. 



FEB. 



MARCH 



APRIL 



CusHlliG I.S.D. 
Racogdoches H.S.. ruSD 
CHRisr EpiscOpau Private 
Carpenter Elementary, nisd 
EARtY Childhood Lab 
'''Piy^PTisT Day ScHOOt. 

Carpenter EteMENTA;?Y. NlSD 

TANGteWOOD 

Carpenter Elementary, nisd 
Nettie «ARSHAtt elem. nisd 
Ragoet Elementary. NISD 
Fredonia Elementary, nisD 
T.J. Rusk> NISD 
FREDONIA Hi Lt Day School. 

rRIVATE 

Central Heights 
Nacogdoches High School^ NiSB 
T.J. Rusk. NISD 
Garrison I.S.D. 
Etoile I.S.D. 
HobEN I.;5.D. 
Central Heights I.s.D. 
Douglas I.S.D. 
Central HeiGHTs Elementary 
Douglas I.S.D. 
Woden Elementary 



^■5 
5/137 

6/123 

2 m 



1/21 

9/205 

Z/kO 

9/J93 

11/220 

ism2 

32/7OT 
'</i01 



--6 
2/75 

1/31 



1/20 



2/60 
2/60 



5/130 
8/185 



12/390 



10/231 

6/131 

8/213 

6/150 
2/5i< 



3/100 

3/50 

6/150 



2/50 

20m3 
2/60 

2/60 
1/30 
3/60 



3/50 
12/300 

l»/85 



2/60 
3/60 



8/232 
12/300 
7/15i< 
20/£JlO 
2m 

1/21 
9/206 
2/i|0 
19/i<2i< 
17/351 
2i}/555 

6/150 

6/155 

5/116 

12/300 

210/5113 

8/205 

2 m 
^'mo 

5/150 
6/120 
8/230 
7/m 
m/335 



ERIC 
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K-3 



(tm.. 



MAY 



TOT At 



Chireno I.S.D. 
Garrison I.S.D. 
ET05LE I.S.D. 
KARtlNSVIbtE I.S.D. 

Garrison I.S.D. 



7-9 



TBTAt 



2/61 


' 3/73 






5/m 


2A6 


2/53 






^m 




1/2Q 


1/2(3 




2 m 


2/^2 


x/33 


1/22 


2/48 




2/5Q 


il/100 


2/50 


2/50 


10/25 



148/3295 74/1815 35/915 42/1013 299/703 



Total number of presentations: 299 
Total number 5f children: 7^039 
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APPENDIX J 
Data Collection Instrumenti 
Children's Antiviccicizacion Edacacion Project 

Grades k-3 Form A 

Put your age next to where it says AGE (Point). 

Circle the boy if you are a boy or the girl if ybu are a girl. 



1. Which is a stranger to ybu: a man ybu know, or a teenage boy you 
don't know? 



Ciixie the person you think is a stranger i 

2. If somebody you don't know knocked on your door when you were 
home alone j would you keep the door closed, or open it arid see who 
it is? 

Circle the picture that shows wh'it ybu wbuld do- 

3. 'Uliich is child abuse: having bruises from falling down^ br being 
bruised by another person? 

Circle the pictr.i ? that ybu think it is. 

4- Does a child deserve to be badly hurt or abused if the child did 
something wrong? 

Circle the T for Tes, or N for No. 

5. Should ou tell somebody if a person cuts, bruises, or bums 
your body? 

Circle Y for Iesi br 1% for No. 

6. What should a boy do if he tells an adult" about being hurt and the 
adult doesn't believe him: tell somebbdy else about it^ br stbp 
talking abbut it? 

7 . Which thing covers the private parts of your body : a bathing 
suit or shoes? 
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Children's Antivictimizatiori Education Project 

Fbrni A 

AGE 




Children*s Ahtivictimizat ion Education Project 



Grades K-3 Form B 



Pat your age next to where it says AGE (Point), 



Circle the boy if you are a boy or the girl if you are a girl. 



1. W>iich is a stranger: a lady that you've never seen before, or a 
teenage girl you've seen at school? 

Circle the picture you think is a stranger. 



2. Which is child abuse: when another person hurts a child ^ or when 
a child gets hurt falling down? 

Circle the picture that shows child abuse- 

3i What should a child do if anothej: person cuts, scratches, or 
bruises that child's body: say nothing and keep it a secret, or 
tell somebody? 

Circle the picture that shows what to do. 



4. Whose faiilt is it if a child is badly hurt or abused by another 
person: the child's fault or the other person's fault? 

5. When a person says things to you thait make you feel bad, should 
you tell the person, or keep it to yourself? 

6. Which covers the private parts of your body: a hat or a bathing 
suit? 



7- Could someone who hurts a child be a pretty lady? 
Circle the t for Yes, or "N for No. 

8. What should a girl do if £5 parts of 

her body: be polite and say nothing, or say "no" or "stop it"? 



9. If another person touches you in ways you don't llfce, ts it your 
faait? 

Circle t for Yes, or N for Noi 



lOi What can a boy do if he tells an adult about a |>ersbn touching the 
private p^i'ts of his body, but tibbbdy does any thing about it: 
Keep quiet about it, or tell sbmebbdy else? 



11- A woman you don't know comes up to you and tells you that your mom 
is hurt. She _sa^s your mom told _ her to take you to see her. 
Should you say "No"! or go with her? 



12- If an adult bruises a child and says the child deserves it, 
should that child tell somebody about it? 

eircle y for Yes, or N for No. 



J-7 
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Children's Antivictimizatiori Education Project 

Grades K-3 Form A/Espanol 

Escribe tu edad aqui^ donde dice EDAD (Seflale). 

Si eres uh ninb* marca uh circulb_ alrededbr de la f igura del nifio; si 
eres una nifia* marca uri circulo alrededor de la figura de la nifia. 



1. £,Cual es uri descbribcldb, lirt sefibr qlie tu corioces o un muchachb 
mayor que rib cbribces? 

Marca el dibujo de la persona desconocida, 

2, Si uria persona quetu rib conbces tocaraa la puerta de tu casa 
cuando estabas allf solitb^ _c,que harias? ^^Dejar la puerta cerrada 
o abrirla para ver quien es? 

Marca el dibujo que muestra lo que tu har£as. 

3- ^Cuando es abuso de niilos, cuando un nifib tiene moretones porque 
se cayo, o cuando tiene moretones causados por otra persona? 

Marca el dibujo que muestra abuso de nifios. 

4. El nifio "que hace mal^ ^merece un castigb severo que le haga darlo? 
Marca S para decir s£, o N para decir No. 

5. Si alguna persona te cprta_ b te hace uri moreton o una quemadura en 
el cuerpb, ^debes contarselb a otra persona? 

Marca S para decir s£, o N para decir No. 

6. Si un nifib le cuenta a uri adultb que btra persona leha lastimadb^ 
y el adulto no se lb quiere creer, ^que debe hacer el nifio? £,Debe 
contarselo a alguien mas, o ya no debe decir nada? 

7- ^Cual cubre las partes prlvadas del cuerpo^ el traje de bafio o lbs 
zapatos? 
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CAVE K-5 Form A-Spanish/page 2 



d. tSi un aduitb te toca ias partes privadas del cuerpo y te dice que 
no se lo cuentes a nadic, ique debes haccr? cl^ebes guardar el 
secreto o debes contarseio? 



9. Si un adulto te toca de ^na coanera que no te gusta, ^debes decirle 
que no te haga efio o no debes decirie nada? 

10. ^Quien tiene la culpa si una^ persona le toca a una nina de una 
manera que a la nifia no ie gusta? iEb culpa de la nifia o es culpa 
de la otra persona? 



11. Cuahdo otra persona te dice cosas que te duelen mucho, ^debes 
guardarlo secreto o debes contarseio a aiguien? 



12. ^Es posible que la persona que abusa a un nifio podria ser una 
persona que el nifio cohoce? 

Marca S para decir s£, o N para decir No. 
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Children's Anti victimization Education Project 

Grade n-3 Form B/Espahoi 

Escribe tu edad aqufi don dice EDAD (Seftale). 

Si eres un riifib^ marca lin circulo alrededor de la figura del riifld; si 
eres una nifia, marca un circulo alrededor de la figura de la nifia. 



1. eCual seria una desconbcida, una seflora que tu iiunca has visto 
antes b una muchacha nayor que has visto en la escuela? 

Marca el dibujb de la persona desconocida. 

2. 2,Cuando es abuso de nifios, cuando la herida de un nifip es causada 
por otra persona o cuando un nifib se lastima al caerse? 

Marca el dibujo que muestra abuso de nifios. 

3« cQue debe he " un nifio_ si btra persona le hace una cbrtada en el 
cuerpo, le ^ogufta o le causa un moretoh? _ ^No decir nada y 
guardar el secreto, o contarselb a btra persona? 

Marca el dibujo que muestra lo que debe hacer. 

^. ^Quieh tiene la culpa si un nifib es severamente heridb o abusado 
por otra persona? &Es culpa del riifio^ b es culpa de la otra 
persona? 

5. Si alguna persona te dice cbsas que te hacen sentirte mal, ^debes 
decfrselb a esa persona o no debes decir nada? 

6. ^Cual cubre las partes privadas del cuerpo* un sombrero b un traje 
de bafio? 

?• cEs posible que la persona que abusa a un niflo podrfa ser una 
sefibra que se ve bonita? 

Marca S para decir S£* o N para decir No, 



IB 3 



CAVE K-3 Form b-Spanish/page 2 



0. iQue debe hacer una_nifta_ si un adultb le esta tocando las partes 
privadas del cuerpb? ^Debe ser cortes y no decir nada, o deBe 
decir, "iNo!" o "jNo me hagas esb!" 



9. Si otra persona te toca de una manera que no te gusta, ^tienes tu 
la culpa? 

Marca S para decir s£j o N para decir No. 

10. cQue puede hacer un nifio si le cuenta a un adult o que otra persona 
le ha tocado las partes privadas del cuerpo, y el. adulto no hace 
nada? c^a no debe decir nada el nifib, r debe contarselo a aiguien 
mas? 



11. Se te acerca una sefiolra que no conbces y te dice que tu mama ha 
tenido uh accidente. Dice que tu mama le pidio que te ilevara a 
verla- o^^ebes decirle "No" a esa seflbra, o debes ir con ells? 



12. Si un adulto golpea a un nifio dejandble moretones y dice que el 
riiflo Id merece^ ^debe contarselo el nifio a otra persona? 

Marca S para decir Sij o N para decir No. 
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Childrien's Antivictimizatidri Education Project 



Grades 4-6 



Form A 



YOUR SCHOOL 



TODAY'S DATE 



YOUR TEACHER- 



YOUR GRADE 



YOUR AGE 



YOU ARE A (circle one) 



BOY 



GIRL 



Circle just one answer for each question. 

I- Who can be victims? 

a. ChilJren of all ages 

b. Only babies and young children 
c« Only older children 

2. What is child abuse? 

a. When children have bruises^ cuts^ or burns that another person 
caused* 

b. When children cry because adults won't give them what they want. 
c« When children have chores to do. 

3. Whose fault is it if a child is abused by another person? 

a. Nobody's fault 

b. The child's fault 

c. The other person's fault 



IBB 



If you are abused, what should you do? 
a. Just wait- Maybe it will stop by itself, 
b- Tell somebody about it. 
c- Learn to fight back. 

How can you tell if a person is dangerous? 
a. From the clothes the person wears, 
bi From how bid the person is. 
c. From how the person acts. 

Mary's babysitter is an older boy _from the neighborhood. One 
night he tells Mary she can stay up late to watch TV if she plays 
a special undressing game. What should' Mary say? 

a. "OK." 

b. "How late can I stay up?" 

c. "No, 1 won't do that." 

A bdy*s aunt is abusing him but he is afraid that if he tells 
anybciy, ::is aunt will get into trouble. What should he do to 
stop the abuse? 

a. Tell sbmiebady about it. 

b. Keep quiet about it. 

c. Just try to ignore his aunt. 

If an adult touches the private parts of a child's body^ is it 
ever the child's fault? 

a. Yes, when the child acts tco grown-up. 

b. No, never. 

c. Yes, when the child doesn't zry hard to get away. 



Jiin arid Jane are playing outside. A man coines up and says his will 
giv.e thetn a record ali-ai they go for a walk with himi What 
should Jim and Jane do'^ 

a. Take the record but don't go with him. 

b. Say "no" and get away from the man. 

ci Go with him but don't take the record- 

If someone keeps touching you itj a way you don ' t like , it is a 
good idea to: 

a. tell your parents or teacher • 

b. make sure the person doesn't get angry i 

c. keep it a secret- 

Suppose you tell an adult about someone touching the private partiS 
of your body, and the adult doesn't believe you? What is the best 
thing to do? 

a. Take care of the problem yourself. 

1' Argue with the adult. 

c. Tell another adult you trust. 

If somebody you don't know comes to your home when you are there 
alone, the best thing to do is: 

a. keep the door locked and don't answer it. 

b. teil the person where your parents are- 

c. show the person a stick or knife through the window. 



171 



Chixdren's Antivictimization Education Project 

Grades 4-6 Form B 



YOUR SCHOOL - TODAY'S DATE- 



YOUR TEACHE R YOUR GRADE_ 

YOUR AGE 



YOU ARE A (circle one) BOY GIRL 

Circle just one answer for each question. 

1. When you are home alone, it is a good idea to: 

a. have a place to hide if someone comes to the door< 

b. know where to find a big stick or a knife. 

c. keep the doors locked. 

2. How can you tell if a person might try to hurt you? 

a. From what the person does. 

b. From the way the person looks. 

c. From how big the person is. 

3. Who can be victims? 

a. Boys 

b. Girls 

c» Both boys and girls 
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Sam is baying miik at the store. A women he doesn't know comes up 
and says she will give him money if he helps her find her dogi If 
you were Sam, what would you do? 

a. Take the money and help the woman i 

b. Say no and get away from her. 

c. Help the woman but don't take any money. 

What is child abuse? 

a. When a child gets hurt by accident. 

b. When a child can't play when he; wants toi 

c. When another person causes cuts or burns on a child's body. 

If somebody is hurting you, what is the best thing to do? 

a. Teii sometsody about it- 

b . Pretend it isn * t happening . 

c. Keep it a secret. 

What is a good thing to do if an adult touches the private parts 
of your body? 

a. Wait for somebody to help you. 

b. Tell the adult to stop it. 

c. Be polite and don't act silly. 

Whose fault is it if somebody touches the private parts of a 
child's body? 

a. The child's fault. 

b. Nobody's fault - 

c The other person's fault. 
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A girl's' uncle hurts her, bnt _she ' s afraid he'll hurt her more if 
she tells anybody. What should she do? 

a* Keep quiet about iti 

b. Tell her parents or teacher anyway, 

c; Stay in her room when her iiricle is around. 

What is the best thing to do if someone you know is touching you 
in ways that you don't like? 

a. Tell somebody you trust. 

b. Slap the person the next time it happens* 

c. Keep it a secret and wait for the person to stop. 

What if you tell somebody about an older girl touching the private 
parts of your body^ but nobody does anything to help you? What is 
the best thing to do next? 

a. Give in and don't talk about it any more. 

b. Keep waiting arid try to forget about the problem. 

c. Tell somebody else you trust. 

Why do some children get abused by other people? 

a. They ariB smaller arid weaker thari other people. 

b. They lie arid get punishi for it. 

c. They are bad and deserve to be hurt. 




^ viccic.izat. 
Grades ^-5 



ESCUELA_ FECHA^ 

^ UU GKADO 

TU MAESTRO 

^ MAESTRA TU EDAD 



TO ERES (Marca con un cfrculb) UN MiTTO UNA NlUA 

Para cada pregunta, encierre en un circulo una sola respuesta. 

1. ^Quienes pueden ser victimas? 

a. Lbs niSios de cualquier edad 

b. Solo los bebes y lbs niflos pequefios 
Solb lbs nifibs oas grandes 

2. ^Cuandb es abuso de niflos? 

a. Cuando los nifios tienen moretones, cortadas, b quemaduras que 
otra persona le hace. 

b. Cuando un nifio llora porque uri adulto no le da lo q:3e quiere. 

c. Cuando los nifios tienen algo que hacer en la casa, 

3. Si al nifio se le abusa por otra persona, ^qu^en tiene la culpa" 

a. Nadie tiene la culpa. 

b. El niflb tiene la culpa. 

c. La otra persona tiene la culpa. 
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^• Si alguien sbusa de ti, cQue' debes hac'^r? 

a. Esperar. Ojala que no vuelva a pasar. 

b. Avisar a alguien. 

c. Aprender a pelear para defenderte. 

5* cComb puedes saber si una persona es peligrosa? 

a. Pbr ia ropa que iieva puesta ia persona. 

b. Por la edad de la persona. 

Por las acciones de ia persona; 

5. On muchacho grande de la vecinidad esta cuidando a Maria. Una 
noche ei ie dice a Maria que puede desvelarse y mirar la tele- 

juego especial de desvestirse. ^Que debe 

decir Maria? 
a* "Esta bien." 

b. "Hasta cuando puedo desvelarae?" 

c. "No, yo no hago eso." 

* muchacho lo esta abusanco pero_ el teme que si lo 

cuenta, -mete en un lio a la txa. ^Que debe hacer para poner fin al 
abuso? 

^( Contarsr;lo. 

b. No decir nada. 

c. Tratar de no hacerle caso a la tia. 

8. Si un adulto le toca_ las_ partes privadas del cuerpo a un nifjo, iks 
a veces f3or culpa del nifio? 

a. si, si el nifto se cree ya un adulto. 

b. No, nuhca. 

c. si I si el nifio no hace todo lo que puede para esicaparse. 



J-31 



9. Diego y Juana estan juganao afuera. Se les acerca uri hombre y les 
dice que ies va a dar un disco si van de paseo con el. ^Que deben 
hacer Diego y Juana? 

a. Aceptar el disco pero no acocpariar al hombre. 

b. Decir, "No" y alejarse del hombre. 

c. Ir de pas«b con el hoibre pero no aceptar el disco. 

10. Si alguna persona persiste en tocarte de algijna manera que no te 
gusta^ es buena idea: 

a* Co.itarselo a tus papas o a tu maestra. 

b. Cuidar de que no se enoje esa persona. 

c. Guardar el secreto. 

11- Vamos a decir que tuie dices a uh adulto que cierta persona te 
toco las partes privadas del cuerpo y el adulto no te io cree. 
cQue puedes faacer entonces? 

a. fies,>lver ei'problema tu solo. 

b. Averiguar con el adulto. 

c. ebntarseio a otro adulto de confianza. 

12. Si una persona que no conoces toca a la puerta cuandb tu estas 
solo en ±z cas:-^, es mejor: 

a. Dejar la puerta cerrada con Have y no contestar. 

b. Decir donde estan tus papas. 

c. Mbstrarie por la ventana un palo o un cuchillo. * 
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:hiIaFen's Antivictii^isition Education Project 

Grades ^-6 Forin B/Espanol 



TU ESCUELk 



LA FttnL 



TU MAESTRO SRADO_ 
O MAESTRA 

— TU EDAD- - 



TU ERES (Marca con un oiroulo) UN KIITO UN"A NII^A 

P.r. cada preeunta. .noierre en un oiroulo una sola respuesta. 

1. Cuando estis solo en la casa, es buena idea: 

" puertar esconderte cuando alguien toca a la 

b. tener a oano un palbte o un cuchill5. 

c. tener las puertas sieopre cerradas con Have. 

2. ^eo.o puedes saber si una person, capaz de lasti.arteT 

a. For ias acciones de ia persona. 

b. for cottio se ve la persona. 

c. For el tamafio de la persona. 

3. oQuienes pueden ser victlmas? 

a. tos nifios 

b. tas nifias 

c. Tanto los nlflos como las niflas 
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^. Sar. esta comprando ieche en la tiinaa; ^.e' ie acerca una senora 
Qesconocica y le dice que le.dara dinero si el le ayuda a 
encontrar a su perrito. Si tu fueras San, ^que nari'as? 

a. Aceptar el dinero y ayudar a la sefiora. 

b. Decir no y alejarse de la sehora. 

c. Ayudar a la seftora. pero szn aceptar ningun dinero. 

5. t.Que es abuso de riifibs? 

a. euando el nifio se lastima accidentalmente. 

b. euando el nifio quiere Jugar y no lo dejan. 

c. euando un nino recibe cortadas o quemaduras ocasionadas por 
otra persdria. ^ 

5- Si una persona te hace dafio, £que debes hacer? 

a. Contarselb a _guien. 

b. Pretender que no sucede nada. ■ 

c. Guardarld en secreto; 

* * cSerpof" ^^""^ '''' ^^^""^ ""'^ privadas del 

a. Esperar hasta que otra persona te vei.ga a ayudar. 

b. Decirle al aduito que no lo haga. 

c. Ser cortes y no hacer tonterias, 

d^i'^nn-^"''^ ^^"^^ persona le toca ias partes privadas 

del cuerpo a un nifio? Hixv«au«ad 

a. El nifio tiene ia culpa. 

b. Nadie tiene ia culpa. 

c. La otra persona tiene la culpa. 
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£1 t£o de uni nifta ie hace algb que le dueie, ta nina cree que • 
puede hacerie algo peor si lo ct-nLa- ^iue aebe nacer? 

a. No aecir nada. 

b. Gontario de todds mbdbs a sus padres o a su maestra, 

c. Quedarse en su cuartb cuandd esta en ia casa el tfb, 

. Si aiguna persona que tu conooes persiste en tocarte de una manera 
que no te gusta, ^Que debes hacer? 

a. Avisar a aiguna persbna de cbnfianza. 

b. Darle una cachetada la prcxima vez que sucede, 

c. Guardarlo secreto y esperar hasta que buenarnente deje de 
hacerlo; 

Vamos a decir que tu te que^as con otra persona de una muchacha 
mayor que siempre quiere tocarte las partes privadas del cuerpo, 
peroesa persona no hace nada para ayudarte; ^Entonces que as lo 
que d^ibes hac-er? 

a. Darte por vericidb y ya no mencionarlo; 

b. Esperar con paciencia y tratar de oividarte del problema. 

c. eontarlo a btrb adulto que merece tu confiahta. 

iPor que sera que algunbs nifSos son abusadbs pbr otras personas? 

Porque los nifios todavia no son tan grandes y fuertes oomb las 
btras personas. 



a; 



b. Porque los n.ifJios son castigados por «er mentirosos, 

c. Porque los nifios ^on malos y merecen ser castigadbs. 
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CHILDREN'S ANTI VICTIMIZATION EDUCATION PROJECT 

'trades 7-9 " ' Form A 

SCHQO t — TODAY'S DATE , 

TEACHER'S NAl^ GRADE 



-^^S oLASS PERIOD 

SEX (circle one): MALE FEMALE 

1. Who are likely to be victims? (circle one) 

a. Boys only. 

b. Girls only. 

c Small children only. 

d. Boys and girls of all ages - 

2. 1 : is peer pressure? (circle one) 

-sir parents telling you what to do all the time. 

b. Being . cluenced by wha*. your friends do or say, 

c. Using drugs and keeping it a secret:. 

d. Having sex without being married. 

3. What is ths beist reason for not giving in to peer pressure? 
(circle one) 

a. your parents won't get angry at you. 

b. your friends will like you more. 

c. you keep control over your own decisions. 

d. you will stay but of trouble. 
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tet's say you are at the movies and the friend you are with goes 
to buy some popcorn. While you are alone, a woman sits down next 
to you arid puts her arm around you. You feel confused arid scared. 
What dr you do? (circle one) 

a- Cover yourself^ with your arms bu^ don t c^y anything because 
you are suppose to be quiet in a movie theatre. 

b. Just sit there and pretend she*s not there, 

c. Get away arid tell the manager i^ediately. 

d. Turn towards her^ smile and then slap her hard. 

Let's say you have a friend who tells y5u that her boyfrierid wants 
her to have sex with him but she doesn't want to. \fnat '--^ould you 
cell your frierid? (circle one) 

Tell her to say that she likes him but she doesn't want to have 



a. 

sex. 



b. 



Tell her to say that she won't like him if he keeps asking 



c. Tell her to push him away or kick him when he tries some- 
thirigi 

d. Tell her riot to say anything foz a while; he'll get tU- 
message'. 

What would you tell a friend if he told you his older brother kept 
touchirig him in a way that made him feel unccinf ortable? (circle 
One) 

a. Go along with it for now so his brother won't get mad. 

b. Go albng_ with it because you can't "tell on" members of your 
own family. 

c. Tell his brother to stop and then teil his parents about it. 

d. Keep it a secret from his parents so they won't get upset. 
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7. Sappose you told your mother about an older relative who kept 
making passes at ydu but your mother didn't believe you. What is 
the best thing to do? (circle one) 

a; Tell another trusted adult about it. 

b. Just put up with the relative until you are old enough to 
l&ave home. 

ci Try CO stay away from the relative. 

d; Say something to make the relativ.. ngry and stop botheririt 
you- 

8. Who is to blamr if someone abuses a teenager? (circle one) 

a. The teenager - 

b. The abuser - 

c. Birugs or alcohol 

d- Both the teenager and the abuser. 

9; People who abuse others — (circle one) 
a- are crazy. 

b* hate the people ^r\\om they abuse. 

c; Hunt be driven to it by something the vicrim does; 

d; have problems and take them cu- on an available victim. 

lb. Is running away from a bad home situation a good idea? (circl 
one ) 

a. Yes, because it gets you away from people that hurt you. 

b. Yes, because it makes you independent. 

ci No, because it miakes ydu even more vulnerable to danger, 
d. No, because it hurts your ^=riends* feelings; 
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11. Jane s stepmother yells at. her. a lot and kicks her Jane told her 
dad about it, bat her dad said she must ^>ave dc something to 
deserve it- What would you tell Jane to dc? (cir e one) 

a- Be very polite to her stepmother and stop iakin^ her angry- 

■ b. Tell another adult. 

c. Hit the stepmother back the next time she hassles Jane. 

d. Leave home as soon as she cah- 

12. If you are being hurt in a physical, sexual, or emotional way, you 
should always — (circle one) 

a. tell the person who is hurting you to stop and then ceil an 
adult you trust. 

b. ignore the person hurting you for .is long as you can. 

c. try to fight back by \urting the person who is abusing you. 

d. make sure you don't do anything to deserve it so the person will 
stop. 
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CHILDREN'S ANTiViCTIMIt 7. TION EDUCATION PROJECT 



Grades 7-9 



Form B 



SCHOOL 



TODAY'S DATE 



TEACHER'S NAME 



GRADE 



AGE 



CLASS PERIOD 



SEX (circle one) 



MALE 



FEMAi-E 



1. Who are likely to be victims? (circle one) 

a. Girls only. 

b. Bad children only* 

c« Anyone who is weak or vulnerable, 
d- Poor people only. 

2- Which is an example of peer pressure? (circle one) 
A friend asks you to go out with him. 
... Ybyr parents won't let you stay out as late as you want to. 
c You get in trouble at school. 

d. Your friends want you to gv-^.t high when you don't want to. 

3. What is most dangerous about peer pressure? (circle one) 

a. You lose control over your own decisions. 

b. You lose some of your friends. 
C-. You can get into trouble. 

d. You can be hurt by your friends; 
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Suppose that while you are at the post office, you see a woman who 
lives near you- She starts talking to you and puts her arm around 
your waist. and her face very close to yours. You feel uncbmforta^ 
ble. What do you do? (circle one) 



a. 
b. 



Be polite and bear with it until she leaves you alone, 

Defand yourself by pushing her away and telling her to get 
lost. 



c. Ask her how her husband and children arei 

d. liove away f m her and talk to your parents abcut it when you 
get home. 

5* What is the best thing to do if somebody you are dating keeps 
making sexual advances that make yt uncomfortable? (circll one) 

a. Tell the person you c.re uncomfortable and ask him or her to 
stop. 

b. Give in a little so ybu won't hurt your date's feelings - 

c- Do or ::ay sbmer.hing that wiXi Sake the person angry and stop. 

a. Try not to pay any ^ ,o your date's advances. you 

igtidre it^ it will . 

6- Your girlfriend has told you that her uncle puts his hand on her 
upper thigh whenever he gets the chance. She doesn't want_ him to 
do it anymore but she feels mixed-u? about whau to do. What can 
you tell her to do? (circle one) 

a. Tell her not to confront her uncle because he'll get mad- 

b. Tell tier to tell her uncle to stop and to tell her parents 
about it. 

c. Tell her to cry when he does it sc he* 11 feel bad. 

d. Teli her to stay in her room wher ver he's at her home. 



j-4i is 8 



c -riend c^l3s you that his aunt keeps making passes at 
\ 'i->.^ >.he visits. He is afraid that if he tells h^' ^ 
puTen.h, it ^ 11 rhlnk :5£ t,.-» her ori- What would you tell him to 
do? > -^^I'c^ -2 c.r?e) 

a. Start, .v-.ing rude to his aunt so she will stop b-'thering him. 

b. Tell his parents anyway and if they blame hiu: for it, teli 
sbmelody else. 

c. Keep the problem a secret so his parents won't get angry at 
him. 

d. Try to stay in his room whenever his aunt is visting.- 

Does a teenager giri ever deserve to be abused by another person? 

a* Yes, if the teenager did something wrong. 

b. Yes 5 if she act:s wild. 

c Nb^ nobody deserves to be abused. 

d. Nb^ pebple shouldn't Lit girls. 

People who abuse their children do it because: (circle one) 

a. they lose control over themselves and take but frusrr ions on 
their children. 

b. they cijn't want their children, 

c. their children drove them to it. 

d. they drink or abuse drugs. 

Is it a gobd idea to run away from home? (circle one) 

a. No, you could get hurt more away from home than at hone. 

b. Yes, if you can'K talk abnut your problems with ybur parents 
or friends. 

c. Yes, if it gets you away from sbmebhe who is abusing you 
sexually or physically. 

d. No, because it is against the law fbr minors tb be on their 
own. 
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When Greg's father has had too much to drink, he hi.s Greg and 
tries, to 3t_art fights with him, Greg told his mother about it, 
butshe said he is exaggerating, that his father would never be so 
violent. What should Greg dc now? (circle one) 

a- Put ujp with it and hope ±i will stop. If his own mother 
doesn't believe him, nobody will. 

b. Try to snay at a friend's house whenever his dad is drinking. 

c. Tell his school counselor of teacher. 

d. Start to fight back when his dad star.ts hitting him. 



One good way to protect yourself from being a victim is— (circle 
ons) 

a. know what to do when y6u*fe in a situation that could be 
dangerous . 

b. always have enough mioney io you can ran away if you have to. 

c. don't gat too close to anyone. 

d; keep it_ to yourself a.id don*t cause trouble if ycu are a >used 
or hassled. 



Children's Afitivictimizatiori Education Project 



Grades 7-9 Fbrm A/Spanish 



FED-,: 'Jk ?m 



PERIODC' DE CLASH 



SEXO (Harca con un circulo) HOMBRE MUJER 

!• iQuIenes pueden ser vlctintas? (Marca unoi) 

ai Solo ios chicosi 

b* Solo las chtcas^ 

Ci Solo los niftos pe:iuefios; 

di Jovenes de cuaiquier sexo y edad, 

2i iCuai es un ejemplo de la presiSn de tus cdiguales? (Marca uribO 

a* Cuaiido tus padres f:e diceri cbristaritemerite lb que debes de hacer, 

b. Cuaridb tus accibries sbri gbberriadas pbr lb que hacen o dicen tus amigbsw 

Ce Cuaridb usas drbgas eri SFiretb. 

d. Ciiandb tienes relacibnes sexuales sin ser casado. 



ESCUEL A 

MAESTRO 

EDAD 
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iCual es la mejbr ra::cn pot no deijarse gbbernar por lb qae hacen o dicen 
lbs' cbmpanerbs? (Marca uhb.) 



a; Tus padres nb se eribjaran cbhtlgd. 

b. Tus amlgbs te querrah mejor* 

c. Cbhtrblas tus decisiones tu mismo^ 

d. Nb te meteras en borlotes. 

i 

4. Vamos a suponer que tu estas en ei cine con un amigo y tu amigb sale para 
Ir a comprar paiomitas. Miencras estas tu solo, se sit.ita una senbra junto 
a ti y pone su brazo airededor de tii Te pones cbrifuso y asustado. ^Que 
debes de hacer? (Marca jho.) 



ai Cubrirte con los brazbs siri dec.^,r riada porque ho se debe iSablar en ei 
teatro. 

b. Quedarte sentadb y hacer cbmb si no estuviera ella all£. 

c. Alejarte de ella inmediatamente y quejarte con ei mayordomo del teatro. 
d; Darle la cara, sonreir y er^tonces darle una fuerte cachetada. 

5. Vambs a supbher que una amiga te cut.nta que sa novio quiere tener 

relacibries sexuales cbn ella pero que ella no quierei ^Qxie le dirlas a tu 
aroiga? (Marca unb#) 

a. Que le diga a su r.ov^c qur lo quiere pero que n^' quii -e tenet telacibries 

sexuales con nacie. 
b# Que le dlga a 6u novio que si p^rsiste, ya no lo va a querer. 



c. Que cada vez que el novio intente hacer algo, le de un empujoh 6 una 
patada« 

d. Que no diga nada por un tietnpbj el ribvib cbmprendera. 

6. i^ue consejos le darias a un amigo que te cbhfia que su hemianb mayor 
persiste en tocarlo de una tnaniera que mblesta? (Marca una.) 

a; Que tib haga tiada pa:*a que no se enb^e el hermanbp 

b. Que nb haga nada pbrque no debe "tracionar" a los miembros de su propia 
f amilia* 

c. Que le marque el altf al hertnano y que luegb les cuente todo a los padresi 

d. Que guarde el secr^" de sus padres para que no se enojen, 

7. Vambs a suponer que aunque tu le dices a tu mami que un pariente gratide 
persiste en hacerte Ihsinuaciones amorosas, tu mstma no te cree. ^Que debes 
hacer? (Marca una.) 

a. Cbntarselo a otrc adulto de confianza. 

b. Tolerar ai pariente hasta que tengas la cdad de irte de la casa. 
Cm Evitar todo contacto con el pariente manbsb. 

d. Decirie algo al pariente que lo haga enbjar para que te deje en paz. 

8. iQuien o que tiene la culpa -uando alguien abusa de un adolescente? (Marca 
una • ) 

a; El adblesceiiw''^ 
hm El abusadbr. 

c. Dirbgas b alcohol. 

d. El adblescente y el abusador. 



Persbnas que abusan a otras— (Marca anaO 

a. son locas. 

b. odian a sus victtmas. 

Ci io hacen por aigo que hizo la vfctima. 

d» tienen probiemas y quieren diesquitarse. 

if.s buena Idea Irs^ de la casa para escapar de una mala situacion? (Marca 
una* ) 

a* S£, porque te escapas de las personas que te lastlman. 

b; SI, porque te haces Independlente, 

<:• No, pbirque t3 expones a tbdavia mas pel.lgros. 

d. No, porque pueden sentlrse tus amlgOG* 

La madrastra de Juanita le gr?.t:a mucho y le da patadas* Juanita se quej5 con 
su papa, pero el le dljo que ella. Juanita, debiis de haber hecho algo para 
merecerlb. ^ consejo le darlas a Juanita? (i-*arca una.) 

a. Que sea cortes con su madrastra y quo lo le ha^a enojar, 

b. Que se queje con otro adultOi 

c. Que la proxima vc-z que s haga an berrinche, le devuelva los 
golpes, 

d. Que "ye escape de ia casa io mas pronto posiblc 
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12* Si te ehcuehtras eh una sltuaclon dbhde te estan haclendb un dai^o ffstco; 
sexual^ b embclbnal» slempre debes™ (Marca una*^ 

a. marcarle el aito a ia persona que te hace dafto / entonces quejarte con un 

aduito de tu conftanza. 
b» hacer io menos caso posibie de ia persona que te hace datlo. 
c* tratar de defenderte y de lastltaar a la persona que te hace dand* 
d» procurar no hacer nada para merecer el abuso para que as£ te dejeh eh 

paz* 
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ehildren's .^ntt victimization Education Project 



Grades 7-9 



Form B/Spariish 



ESeUEtA 



FECHA DE HOY 



MAESTRO 



GRADO 



EDAD- 



PERIODO DE CLASE 



SEXO (Marca con uri clrculd) 



HOMBRE 



MUJER 



!• iQuleries puederi ser victimas? (Marca uno. ) 

a. Solo las chicas. 

b. Solo lbs hi fibs malos • 

c. Cualquler persbha debil y vulnerable. 

d. Solb la gehte pbbre« 

2. iCual es un ejemplo de la presion de tus coiguales? (Marca uno,) 

a. Cuandb uh amigb te pide que saigas con ll; 

b. Cuando tus padres no te dejan saiir tan tarde como tu quisieras. 

c. Cuando te metes en borlotes en ia escuela. 

d. Cuando tus amigos quieren que te pongas loco y tu no quieres. 

3. ^Cual es ei mas grande pciigro de la presion de tus coiguales? (Marca unb.5 

a. Pierdes control sobre tus propias decisibries, 

b. Pierdes aigunos de tus amigos. 

c. Te puedes meter en borlotesi 

d. Tus amigos te pueden herir. 
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Vanjos a suponer que tu estas en la oflcliia de correos y ves a una sefibra que 
vive cerca de tu casa. Comlenza ella a piatlcarte y te abraza pbr la 
clntura ponlendo Su cara tnuy ceirca a ia ttiya. Te slentes muy Incomodd. jQuS 
vas a hacer? (Marca uno.) 

a* Ssr cortSs 7 aguantarte hasta que te deje en paz. 

b. Defetiderte, quitSndbtela de encima y diciindble que te deje en paz. 

c. Pregutitarle comb estSn su espbsb y sus hijbs. 

d. Ale^arte de ella y al llegar a tvi casa^ contarles a tus padres io que 
paso. 

iCual reacclon serla mejbr cuandb la persona con quien andas persiste en 
acariciarte de una manera que te hace sentirte inc6modo? (Marca utid.) 
a. Decirle a la persona que te deje de ar.arlclar porque te slentes incombdb. 
bi Lievarie ia corriente un poco para no quedar tnal. 
Ci Hacerie o decirle algo para que se enbje y pierda el anlmb. 
di Trata de no hacer caso de sus caricias. Si no haces casb^ dejara de 
acariciarte. 

Tu novia te cuenta que su tlo acbstumbra pbner su manb sobre el muslo de 
ella cada vez que se presente la bpbrtunidad. Ella quiere marcarle el alto, 
pero esta un pbcb perpleja. jQue le recomiendas que haga? (Marca unbO 

a. No bpbnerse al tib pbrque pbdrla enbjarse. 

b. Decirle al tib que lb deje de hacer y contarles todo a sus padresi 

c. Llbrar cuandb el tib la toca para que se compadezca de eiiai 

d. Quedarse en su cuartb cuando el tlo este presenter 



Vamos a suponer que un amlgo te cuerita que su tia persiste en hacerle 
caricias sexuales cuando llega de visica. Tiene miedb dc que si les cuehta 
sus padres* ellos creerati que el hizo algo para que ella reaccibhara as£. 
iQue le recomiendas que hage? (Hafca unb.) 

a* Cotnenzar a set descbrtez cbri la tIa para que lb deje en paz. 

b. De tbdbs mbdbs cbntarles a r>us padres lb que pasa y si le echan la culpa 
a el> cbtitirlb a btra persbra. 

c. Guardarlo secretb para que as! sus padres nb se enbjen con §!• 

d. Tratar de quedarse eh su cuartb cada vez que la tIa llegue de visitai 

jPbdria dar el casb que una laujer adblescerite mereciera aiguna vez ser 

abusada pbr otra persona? 

a* Si^ si ella hizo algb mal. 

b. SI^ si da la impresion de ser muchacha iocai 
c* Nby nadie merece ser abusado* 

No, no se les debe pegar a las mujeresi 

ta gente que abusa de sus hijos lo hace porque: (Marca unb.) 

a. pierde el control de si mismo y se desquita de sus f rustracibhes 

abusando a ios hijosi 
bi no quiere a sus hijos. 

Ci ios hijos hicierdh algd para prbvbcarlb. 
d; abusa del alcohol b de las drbgas. 



id* its buena idea escaparse de la casa? (Marca uno* ) 

a. No, porque puedes sufrir mis afuera de la casa que en casa. 
bi si, si es que no puedes discutir tus prdbletnas con tus padres b amigbs. 
Cm si, si te vas para escaparte de alguieti que te estS abusahdb flsica b 
sexualinente. 

d; No, porque es contra la ley para lbs mehbres vivir indepehdientemente. 

11. Cuaridb el papa de Greg bebe mucho, gblpea a Greg y trata de provbcar un 
plietb cbh el. Greg se quejo con su mama de esb^ perb ella cree que io esti 
exagerahdb^ y que el papS jamas es tan vlblentb. Y ahbra, Jqui debe hacer 
Greg? (Marca uno.) 

a. Aguahtarse con las espefanzas de que cambie ia situac±5ni Si su propia 
madre no lo cree^ menos lo van a cxeer otra personam 

b. Tratar de quedarse en la casa de un amigo cuando ve que su papS esta 
bebiehdb^ 

c. Contarseio a su consejero de escueia o a un maestro. 

dm Defenderse como pueda cuando su papS comienza a pegarle. 

12. Una buena manera de protegerte y evitar ser victima es — (Marca utib. ) 
ai saber que hacer cuando te encuentras en una situaciotl que pbdria ser 

peiigrosa. 

bi procurar siempre tener bastatite dltierb pbr si acasb terigas que escaparte 
de la casa. 

c. nunca arrimarte detnasiado a nadie. 

d. quedarse calladb y rib causar prbblemas si eres victima de abusb o de 
una petideticia. 
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CHILDI^N'S ANTIVICTIMIZATldN EDUCATION PROJECT 

Grades 10-12 ^ 



SGHObt TODAY'S DATE_ 



TEAeHER_ 

AGE 



GRADE^ 



CLASS PERIOD- 



SEX (circle one) : MALE FEMALE 

For each question circle the letter next to the best answer. ^ Choose 
just one answer for each question. 

1. Who are likely to be victims? 

a. Boys only. 

b. Girls only. 

c. Young childfen only. 

d. People of all ages. 

2. Which person is conforming to a stereotype? 

a- A boy who makes passesat his date because he thinks males are 
suppose to want sex all the time. 

b. A boy who refuses to try a drug even though his friends are 
using it. • 

c. A girl v^ho tries to get good grades in high school because she 
wants to go to college. 

d. A mother who: works in a bank so her family- will have extra 
money- 

3. If you refuse to conform to a stereotype, it means that 
ai you will keep your friends- 

b- you are keeping your pover to r.ake your own decisions- 

c. you are staying but of trouble. 

d. you w5:ll get better grades in school. 
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4. Does a teenage girl ever deserve to be abused by another person? 
a* Yes, if she does something ^rbhg. 

b. Yes, if she acts crai:y. 

c. No, a teenager is too old to be abused i 

d. No, nobody .should be abused • 

5. Why do many victims of physical abuse stay with the people who 
abuse them? 

a. The victims really like being beaten up. 

b« The victims feel responsible for the abuse. 

c- The victims really aren'r, being hurt that badly. 

d* The victims are not very smart* 

6. Let's say you told your father about being abused by your 
stepmother, but he didn*t do anything about it. What could you 
do? 

a- Forget it. If your father doesn't help^ nobody will. 

b. Stay at a friend *s house as often as you can. 

c. Tell someone else about it. 

d* Try not to get your stepmother angry at you. 

?• Which situation involves someone trying to force another person 
into sexual activity? 

a. A man with a gun breaks into a house and tells the woman 
inside he will kill her if she doesn't have sex with him. 

b. A ^Itl's boyfriend says that if she really loved him, she 
would havte sex with him. 

c. An older woman keeps making sexual advances toward a teenage 
boy after he asks her to stop. 

d. All three of these situations. 
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8. Your friend Mary tells you that her bbyfrierid frequently puricheis 
and slaps her. She doesn't want to be hurt^ but she loves him and 
doesn't want to lose him. What advice would ybii give her? 

ai Tell her to break up with him because that's the dhiy way to 
stop the abuse. 

b. Tell h-r to get help with the relationship from sdmedrie, 
perhaps a counselor. 

c Tel± her that if she loves him^ she will just have to learn to 
live with the abuse. 

d. Tell her to make sure she doesn't give him a reason to hit 
her. 

9. Most people who physically abuse others — 

a. have no ways besides violence to show anger. 

b. hate the people they abuse. 



c. are crazy. 

d. have a problem with aicbhol or drugs. 

10. What would you tell a friend if he told you that an older close 
friend of the family kept touching him in ways that made him 
uncomfortable? 

a. He should just go along with it because noboiy will believe 
him if he* talks about it. 

b. He should keep quiet about it because you shouldn't "tell on" 
close friends- 

c. He should tell the friend to stop and then he should tell an 
adult he trusts about it. 

d. He should be polite to the friend but try to -stay in his rdbm 
whenever the friend visiits his fataily. 
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11 i If a man gets drunk and rapes sbmebhei who or what is to blatoe? 
a* The rapist. 

b. The victim, if she flirted with the rapist. 

c. Both the rapist and the victim are equally at fault. 

d. Alcohol i 

12. Suppose a friend of yours talks about killing herself. What is 
the best thing to do? 

a. Don't worry about it. People who talk, about killing 
themselves never really go through with it. 

b. Try to cheer her up by gettinn her to talk about something 
else. 

c. Leave her alone. She is sick and could hurt ybu as well as 
herself. 

d. Believe her and persuade her to talk about it with an adult 
she trusts. 

13. Let's say a friend of yours is using drugs^ so _ that he is high 
almost all ,the time. When you tried to talk to him about it, he 
t_bld ybu to leave him alone, that he can control his drug use. 
What is the best thing to do? 

a. Fbrget about it. If he is in control, then it isn't really a 
seribus problein. 

b. Respect his right to make his own choices and leave him albne. 

c. Talk tb a trusted adult about your friend. 

d. Leave him alone. Your friend needs help from a prbf essional, 
hot ybu. 



CHILDREN'S ANTIVICTIMIZATION EDUCATION PROJECT 



Grades 10-12 



Form B 



TODAY'S DATE 



TEACHER 



GRADE 



AGE 



CLASS PERIOD 



SEX (circle one) 



MALE 



FEMALE 



For each qaestion circle the letter next to the best answer. Choose 
just xme answer for each question. 

1. Who are likely to be victims? 

a. Children only. 

b . Poor people only . 

c* Weak or vulnerable people, 
d . Criminals only ; 

2. What is a stereotype? 

a. An assumption about how a person should act or feel. 

b. A description of a person who tries to act older than his sge. 
c- A group of people who put pressure on you. 

d. A decision that is difficult or impossible to make. 

3. What is most harmful about going along with a stereotype? 

a. You can get into troubles 

b. You can look stupid in front of your friends, 
c- You can make your friends angry at you. 

d. You can lose power to make your own decisions- 
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Who is to blame if a teenager is physically abased? 
SLi The teenager. 

b. The abuser. 

c. Alcohol or drugs. 

d. The abuser and the teenager share the blame. 



Suppose a friend tells you about a woman who has been beaten by 
^^^^^^^ many occasions over the past few years • This woman 
hasn't ever tried to leave her husband. Why do you think she 
stays with him? 

a. She probably feels dependent on her husband, 

b. She probably deserves what she's gettin^^. 

c. She probably enjoys pain. 

d . The beatings are probably hot too bad • 



When Greg's father has had too much to drink, he punches Greg and 
tries to start a fight with him. Greg told his mother about it, 
but she said he is exaggerating^ that his father is never really 
violent. What can Greg do how? 

a. Put up with it and don't mention it again. if his own mother 
doesn't believe him^ nobody will. 

b. Try to stay at a friend's house whenever his father is 
drinking . 

c; Talk about it to his school counselor of a teacher he trusts, 
d. Start fighting back whenever his father hits him. 



Mary didn't feel ready to have a sexual relationship, but her 
boyfriend said he'd fihd someone else If she didn't. She went to 
bed with him because she. didn't want to lose him. Did she have 
control over her decisibh? 

a. No, her boyfriend raped her. 

b. No, she was a victim of emotional pressure. 

ci Yes, because she could have refused if she wanted to. 
d. Yes, because he didn't hit her or threaten her physically • 
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Your friend's older 'sister is niarried and has chiidren; Her 
husband beats her and says she is no good. She doesn't want to 
leave him, because she has no_ money of her own and is afraid he 
will hurt the children if she leaves. What can she do? 

a. Stay out of her husband's way and try not tc make him angry at 
her . 



b. Start fighting back whenever he hits her. 
c; Get help from a minister or ccunselbr. 

d. If she won't leave him then she'll just have to put up with 
abuse and keep quiet about it. 

People who abuse others do it because: 

a. they are crazy. 

b. they are alcoholics or drug addicts. 

c. they hate the people they abuse. 

d. they have no other way to express their anger. 

What would you tell a friend if he told you his older sister kept 
touching him in a way that made him uncomfortable? 

a. He should go along with it for now, so his sister won't get 
mad. 

b. He should, keep quiet about iu, because you can't "tell on" 
members of your own family. 

c. He should tell his sister to- stop and then tell a trusted 
adu3t about it. 

d. He should keep it a secret so his parents won't get upset. 

When is a rape not the rapist's fault? 

a. Never. The rapist is always at fault • 

b. When the rapist is drunk or on drugs • 

c. When the victim did something to bring on the attack, 

d. When the rapist just wasn't able to control a very strong scii 
drive - 
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12. You have an adult friend who is very depressed. You're worried 
she might try to hurt or kiii herself , but when you mention it to 
her, she tells you not to worry, that she is OK, What is the best 
thing to do? 

a. Leave her alone. She is responsible for her behavior, not 
you, 

b. Always talk about happy things with her so she won't be so 
depressed. 

c. Believe her when she says she is OK, and don't worry about it 
any more. 

d. Talk to another adult about it. 



13. Suppose yo^ suspected^ that a friend of yours has a problem with 
alcohol. What would you do about it? 

a. Try to be with your friend whenever he was drinking, so you 
could keep him out of trouble. 

b. ^®P_Q^§^_a5out it because it is your friend's right to make 
his own choices. 

c. Talk to him about his drinking, and suggest some ways for him 
to get help. 

d. Keep Q^i^i^ ^ho^t it because only a doctor or psychologist can 
give him the help he needs. 
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Children's Antivictimlratibh Education Project 



Grades 10-12 



Form A/Spanish 



ESCUELA^ 



MAESTROu 
EDAD 



FECHA DE HOY 
GRADO 



PERIODO DE CLASE 



SEXO (Harca con un circulb) HOMBRE 



MUJER 



Para cada pregunta^ marca la letra de tu preferida respuesta. Marca solamente 
una respuesta para cada pregunta» 



1. sQ^lenes pueden ser vfctimas? (Marca uno.) 
a* Soio ios hombres. 

Solo las mujeres; 
ci S8lo los ninos chiquitbs. 
d* Gente de cualquier edad* 



2i iCual de las siguientes persbnas se esta cbixf brmandb a an estereotipo ? 
a; El muchachb que intehta hacerle el amor a la muckacha con quieii sale 
pbrque el cree que esb es lo que lbs machos siempre deben de hacer; 

b. El muchachb que se niega a prbbar una droga aunque sus amlgos la usan. 

c. La muchacha que trata de hacer buenas marcas en la escuela porque quiere 
it al cblegib. 

d; La madre que traba ja en un banco para que tcnga dinero adi clonal la 
familia. 



BOB 



3. Caando to te niegas a conforaarte a an esterebtipb, es indicactSn de que 

a. no vas a perder tus amigbs. 

b. vas a conservar ei poder de hacer tus propias decisiones. 
c« vas a evitar meterte en llos. 

d. recibiras inejores marcas en la escuela. 

4. iRay veces cuandd una muchacha addlescente merece set abusada por dtra 
persona? 

a. SI, si hace algd tnal. 

b« si I si se porta cdtnd una ldca« 

c« No, una addlescente es fa muy gratide para set vlctinia del abusd. 
dm Nd^ nadie debe set victima del abusd. 

5« ^Pbr que seria que nxuchas de las vlctimas del abuso f Isicd se quedan cbn las ^. 
persbnas que las abusan? 
a« Les gusta a la vfctimas ser gblpeadas. 

b, tas victimas creen qtxe hicierbn algb para prbvbcar ei abusb. 
Cm En verdad^ las v£ctimas nb sbn tan gravemente gbipeadasi 

di No son nmy inteiigentes las vfctimas; 

6, Vamos a suponer que tS le dijiste a tu papi que tu madras tra te abusaba 

pero no hizo nada para remediar ia situaciSn. ^Qui puedes hacer? 

a, blvidario. Si tu mismo padre no te ayuda, otros peor. 

b. Quedarte cuando puedas con un amigo. 
Cm Contarle a alguien tnSs tu situaciSn. 

d« Prdcurar no hacerle enojar a tu madrastra. 
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lEn coai de las s±gu±entes sttaactones es cuestlon de utia persona que qtilere 



forzar a otra persona a tomar parte en alguna actividad sexiial? 

a* Un hombre armado se mete a una casa y le dice a la mujer de la casa que 

la va a matar si se niega a tener relacibhes sexiiales con il, 
b» El novio de una tnuchacha le dice que si ella lo quisiera verdaderamente^ 

tendrfa relacidnes sexuales con §1» 
Cm Una mtijer de edad mayor sigue haciehdble caricias sexualmente sugestivas 

a uii muchachb adblescehte despues de que el le ha pedido que lo deje de 

hacer. 

d. Tbdas las tres situaciones. 

Tu amlga Maria te cuenta que el novio seguidamente ie ds cachetadas y la 
golpea. Ella no quiere sufrir, pero lo ama y no lo quiere perderi iCuSles 
consejbs sefia bueno darle? 

a. Decirle que rompa con el porque solo asi se pondrS fia al abusd* 

b. Decirle que bbtenga ayuda para la parej?i de algulen, posiblemente un 
conse jero* 

Cm Decirle que si lo ama^ tendra que aprender a sdbirellevar el abusb. 
di Decirle que se asegure de no darle notivo para pegarle. 

ha mayoria de las personas que fisicamente abiisah a btras — 
ai no tienen otra manera de mostrar su cdraje 
bi odian a las personas que maltratan. 

c. son locos. 

di tienen un problema con alcdhdl d cdn las drbgas. 
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I6i jQuS ie dirfas a un amigo si te dijera que un seftbr aaybr, biien amlgb de la . 



famliia^ le est^ tocando contlnuamente de una tiianera que lb hace sehtlrse 



sumamente inc6modo? 



Decirle que debe sobrellevarlo pbrque nadie lb va a creer si lb 



cuenta. 



bi Decirle que debe callarlb pbrque nb se debe denuhciar a lbs buenos 
amigbs; 

c. Decirle que debe marcarle el altb al amlgb y ques luegb debe contarlo 

a un adultb de cbnfiahza* 
d* Decirle que debe ser cbrtes cbn el amigb^ perb que debe tratar de 

quedarse eh su cuartd cuandb el aBd.g6 visita a la familiar 

!!• Si un hombre se emborracha y en su borrachera comete una viblacion sexual | 
^quiin o qaS tiene ia culpa? 
a* Ei violador. 

b» ta victima si coqueteaba con el viblador. 

Ci Son iguaimente culpables el violador y la victima. 

d; El alcohoii 

12 i Vamos a suponer que una amlga tuya habla de sucidarse. ^Cual es la mejor 
cosa que hacer? 

ai No apurarse* Las persbnas qiie hablan de matarse raramente io haceni 
b. Prbcurar alegrarle la vida un pbcb hablSndole de otra cosa. 
c* Dejarla sbla. Esta enferma y podria hacer daSo nb solo a si misma sino a 
t£ tambi€h« 

di Creerla y cbhvencerla de que debe hablar del asunto con un aduito de 



cbnf iahza. 
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13. Vambs a supbner que un amigd tuyo usa drojgas al gradb que cast siempre anda 
bajo la influencia de esais substanclais. Cuandb intentaste habiarie de esoi 
te dijb que lo dejaras en paz* que el puede cbntrblarse. jCual ser£a mejor 
hacer? 

a. Olvidarlb. St el lo puede contfolar, entonces no es tan serio el 
pfoblenia. 

b. Respetaf su defecho a hacer sus propias decisiones y dejario en paz, 

c. Habiax de su amigo con un adalto de conftanza. 

di Dejario en pazi Tu amigo necesita la ayuda de un expertd prdfestbhai, 
no ia tuyai 
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Children' 



s Antlvlctlmlzatlbn Education Project 



Grades 10-12 



Fbrih B/Spanish 



ESCUELA 



FECHA DE HOY 



MAESTRO 



GKADO 



EDAD 



PERIODO DE GLASE 



SEXO (Marca con Mix circtalb) 



HOMBRE 



MUJER 



Para cada preguhta^ marca la letra de tu preferida respuesta» Marca soiamente 
una respuesta para cada pregunta. 

!• iQu^e^es pueden ser vfctima^? 
a. Solo lbs Txi^os* 
b« Solo la gente pobre. 
c» Personas debiies y vulnerables* 
di Solo los criminales. 

2, jQug es un estereotipo? 

a* Una conciusi8n sobre cotno debe portarse b quS debe sentlr una persona* 
b» Una liianera de describir a la persona que Intenta portarse comb si 

tuvlera mas afios que lbs qtie tlene* 
Cm Un grupb de. personas que ejercen presldn sbbre unb* 
A. Una decislSn dlflcll b Impbslble de hacer* 
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3* euii es ia inconveniencta mfis grande de la aceptaclon de esterebtlpbs. 
a* Paedes meterte en borlotes; 
b* Puedes verte tonto delante de Ids atnigds. 

Puedes hacerles end Jar a Ids amlgbs* 
d, Puedes ya nd pdder hacer tus prbpias decisiohes. 

4, iCuandb uh adblescehte es fisicamente abusado^ quien tiene ia culpa? 

a. £1 adblescente. 

b. La persona que abusa. 
c« Alcohol b drbgas. 

d. La persona que abusa y el adoiescente comparten la culpa, 

5. jVambs a suponer que un amigo te cuenta de una mujer que en inuchas dcaslbhes 
recientes ha sido goipeada por el esposo. La mujer nl slqulera ha Ihteritadb 
dejar ai Sombre i jPor que crees que se queda cdn el? 

a* Por sentirse ella econ6mlca y soclalmente dependlente. 

b* Probabiemente meiece lo que le pasa« 

Cm Probabiemente goza del dolor. 

d* Porque no han de ser Can fuertes Ids gdlpes, 

6i Cuando el papi de Gregorld ha bebldd demasladbi gblpea a Gregbrib y trata de 
provDcar un plietd cdn el. Gregbrib se lb cbhto a su mamSi pero ella dijo que 
exageraba, que su papa nunca se pbhia viblentb. ^Ahbra qu§ puede hacer 
Gregorio? 

a. Aguantarse y nd vdlverid a mencibnar. Si su prbpia madre no lb cree^ 

menos Ids demSs. 
bi Procurar quedarse en casa de uh amigb cuandb su papa be be. 



J-67 212 



c« Cbntair el casb a sii cbhsejerb de la escuela b a un oaestfb de sn 
cbhf lahza. 

d« Cbmehzar a devblver lbs gblpes que le de su papa» 

7, Mafia no quefia tenef una felaclSn sexual^ pero el novio ie dijo que si eila 
no lo hacia. Si ±ba a encontrar a otra. Maria se acosto con el novlo para no 
perdefioi jGontrbiaba eila su dec±s±6n? 

a* No, fue una v±olsc±on pbr parte del novio. 

b. No, Maria fue victima de presiones emocionales. 

c* Si, porque Maria podria haberse negado. 

d* Si, porque €1 no le peg6 ni le hizo ninguna amenaza fisica. 

8, La hermana mayor de tu aniiga esta casada y tiene hijbs. El espbsb la golpea 
y le dice que es una buena para nada. Ella no qulere dejaflb porque no 
tiehe diherb propib y teme que il podria hacerless un daSo a los nifios si 
eila sale. 2Q^S puede hacer eila? 

a« Evitar encuentros cbh el marldo y pfbcufaf no hacerle enojari 

b. Comenzar a devblvefle los golpes cuando il le pegai 

c. Obteher ayuda de uh ministro o de un aconsejadori 

d« Si no quiere dejarlo^ tendra que aguantar ei abuso j cailarloi 

9* Las personas que abusan a otras: 
a* son locos* 

&• son alcoholicos o drogadictos* 
c. odian a sus victimas* 

di no tienen otra manera de expresar su cdraje. 
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10. iQuS le dirlas a un amigb si te dijera que su hertnana inaybr tiene la 

costumbre de tocario de una manera que lo hace sentirse sumamehte Inc5m6d6? 
a. Que debe sbbrellevarib pbr io pronto para que no se ehbje la hennana. 
bi Que debe caliarlo porque no se debe denuhclar a lbs miembrbs de su 
propia familia* 

Ci Que debe marcarle el alto a la hermana y que luegb debe contarlb a un 

adulto de conflanza. 
dm Que debe caliarlo para no causairles prebcupacibnes a sus papas. 

iii iCuando puede ^ ser culpa del vibladbr la viblaclon? 
a. Nunca^ El vibladbr siempre tiene la culpa, 
b; Cuandb el vibladbr estS bbrrachb b esta endrbgado. 
<::• Cuandb la victima hizb algb para prbvbcar el ataque* 
d. Cuandb el vibladbr nb mas no podia contrblar ei fuerte deseo sexual. 

12. Vambs a supbner que una amlga tuya ya aduita esti muy deprimida. Temes que 
pudiera intentar hacerse dafto b suicidarse^ pero cuando hablas cbn ella^ te 
dice que nb te prebcupe^^ que e^ta bieni iCuii es la mejor cbsa que td 
puedes hacer? 

a. Dejarla. Ella es respbnsable de sus acciones, no tfi. 

b. ^rocurar siempre habiarle de cosas aiegres para que' nb este tan 
deprimida. 

c. Creerla cuandb te dice que esta Men, y ya nb prebcuparte. 

d. Dlscutir el caso con otro aduitoi 
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Vamos a suponer que sospechas que un amigo tuyo tiene un probiema con ei 
aicohol* jQu§ harlas? 

a. Procurar siempre acompaftar al amigo cuando estuviera bebiendo para evita 

que se mettera en boriotes* 
b« Callarlo porque tu amigo tiene derecho a hacer sus pfopias declsibnes. 
c» Hablar coti tu amigo del probiema y sugefirle algunas matieras de obteher 

ayuda. 

d* Callarlo porque solo un doctor b uti psicSlbgb puede brihdarle a tu 
amigb la ayuda que necesita. 
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tor Office 
Use Only 



leacher arid Presenter Quesiibniiai rt 



For each of the fbllbcihg statetDents. check the box that best . represents yoar degree- of agfeeSent of 
disagreencnt with the statcmei.c. You will be asked (a) how vou feel now and (b) how ybu felt before your 
experience with the WHO prbgraa. For each questibni check one box only for part a and one box only for 
part b. 



A. HOW DO you FEEL KOW? 



HOW DID YOU FEEl. BEFORE 
YOUR EXPERIENCE WITH THE 
WHO PROGRAM? 
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1- A vic£±a must ta|te part of the blame f or being 
in an abusive situation. 

2. A boy is as iikeiy to be a viczSm ss a girl. 

3. Victimization only refers to physical and sexual 
abuse. 

4. Children are nucfi taore likely ro be victimized 
by someone £bey know than by a stranger. 

^* A? * child can db tb prevent 

being vicrtrntzed* 

6- Any parent who abuses a ch^ Id mist be psychotic. 

7. If there is a sexual relationship between an 

* child in a family ^ the child is not 

ar fatxlt. 

8. Most reports made by children about iscxual 
abuse arc really fantasies and arc unlikely to 
be true. 

9* If s child confides in ybu about abuse^ ybu 
should listen and not let your anger at the 
perpetrator get in the way. 

Id. A teacher is required by law to report sus-- 
P^^^^^P^y^ical abuse, sezual a^use, or 
neglect to the authorities. 

?J^^^? ?^P^?ts having been physically 
abused, it*s important to find out if the 
child had done anything to elicit the abuse. 
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□ B □ □ B 

B □ □ B □ 

B B B B B 

•B B B B B 

B □ B □ B 

B B B B B 



Have ybu completed this questionnaire before? 
□ 1 Yes □ 2 No 
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FOR PRESENTERS ANT) CLASSROOM TEACHERS: 



Since presentation of the WHO program, have any children confided in 
you about their being victimized or abased? 

g 1 Yes □ 2 No 

If yes, did this represent more children than had reported 
victimization and abuse in the one month prior to the WHO 
presentation? 



E3l Yes 



□ 2 No 



APPENDIX K 
Test Ihstiruccibhs 

IHSTReef iONS FOR TESTING 
GRADES k-3 

Children's AntivictiSizr.tion Education Projec 



1. If you are riot familiaf with the class, begin by introducing 
yourself, and try -to establish rapport (e.g.. talk about the 
holidays, something in the classroom, or a current local event). 

2. Explain what the children are going to do. For example "We're 
going to complete these forms that I have. The forms ask ques- 
tions about ways we can stay safe. You won't get a grade for 
this. We 3ust want to know what you think about being safe." 

3. Make sUre that a number has been assigned to each student in the 
class. (Refer to the pink STBDENT NUMBER ASSIGICIENT SHEET). 

4. Pass out the picture answer sheets, making sure that the numbe? 
written on each student's answer sheet (upper left corner) is the 
same as the student's assigned number. 

**It is VERY n-IPORTANT that the number on each student's answer 
sheet be the same as his/her assigned number on the pink STUDENT 
NUMBER ASSIGNMENT SHEET.** 

5. Make sure that you have a picture answer sheet for yourself, and 
the white 2-page form with the test questions printed on it. 

6. Hold Up your answer sheet so the children can all see it. Tell 
them to fill in their age by pointing to the word AGE and at the 
same time saying the first line on the white test form ("Put your 
age where..."). Then, have them indicate their sex* pointing to 
the pictures on the answer sheet as you say the directions 
( Circle the boy if... ~). Children should NOT write their names 
on the answer sheets. 

7; Once the childreri have completed the age and sex items ^ tell then 
you Will ask a question and they are to circle the answer they 
think is best. 

At this point, make sure you tell them: 

(1) to pick just one answer, n5t both, for a question. 

(2) not to talk but loud. 

(3) to keep their eyes on their own papers. (It may help to re- 
mind them that we want to know what ^y think, and that they 
won't be graded cn this). 

8. Begin reading the questions and answer choices. Make sUre y5u 
read the items slowly, so that the children have plenty of time to 
think about the questions and possible answers. Hold up the an- 
swer sheet as you work through the test, pointing to the pictures 
as you recite answer choices aloud. 
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Once you see that everyone has circled an answer to a question, go 
on to the next iten. If you areh ' t sure that everyone is finished 
with a question ^aslc the children to raise their hands if they are 
still thinking about a quisstibn. 

9i Children might ask you questions about the test items. Never 
tell them the right answers or give hints. Don't define items 
that appear in a question (e.g., victim, priv?>te parts). You may 
explain terms that appear in the answer cnoices, but tiry to be 
very brief arid rieutral in your explanation; 

10. Wheti you are dbrie^ collect all the answer sheets and thank the 
class . 

11. Some children might want to know how many they got right. If this 
happens, tell them you are not really interested in right or wrong 
answers; you just want to know what they think- If they have 
questions, they cari ask their teacher later. 

Note: With kindergarten and 1st grade children, it helps to have 
another adult (e.g., teacher^ or teacher * s aide) present to assist 
children in iridicatirig their age and sex; and to help make sure that 
children stay on the right page and pair of pictures as you read the 
test items. 

Also, it will be easier for young children to attend to the right pair 
of pictures for a question if you first teii them to put their finger 
bri the symbol (square or numeral) for that question, then read the 
questibri. For example, if you are about to read question 2, say "Put 
your finger on the number 2," then read the test item. 
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INSTRUCTIONS FOR TESTING 
GRADES 4*6 

Children's Ahtivictiinizatioh Education Project 



1. If you are not familiar with the class ^ begin by introducing 
yourself, and try to establish rapport (e.g. , talk about the 
holidays, sdmethihg in the classroom^ or a current local event). 

2. Explain what the children are going to do. For example, "We're 
going to complete these forms that I have. The forms ask ques- 
tions about how to stay safe . You won ' t get a grade for this . 
We're just interested in what you think about being safe." 

3. Make sure that a number has_been assigned to each student in the 
class. (Refer to the pink STUDENT NUMBER ASSIGNflENT SHEET). 

4. Pass out the test formSi making sure that the number written on 
each student's test (upper left corner) is the same as the stu- 
dent's assigned number. 

**It is VERY IMPORTANT that the number on each student's test be 
the same as his/her assigned number on the pink STUDENT NUMBER 
ASSIGNMENT SHEET.** 

5. Instruct the students to fill in the information requested at the 
top of the form (school^ teacher *s hamei date^ grade). if neces- 
sary, help them with this* or ask the teacher or aide to help. 
Students should NOT write their names bh the forms. 

6. Once they have completed the ihfbrmatibh at the top of the form, 
teil them that (1) ybii will read the questibhs but loud, one at a 
time; (2) they are to read* silently^ albng with you; and (3) 
after you have read the three answers tb a question^ they are to 
circle the letter next tb the best answer. That is, they are not 
to fill out the forms at their bwn pace; instead, they are to 
proceed item-by-item with you. 

7. Make sure you tell the children. 

(1) tb pick just bhe answer fbr each question. 

(2) not to talk but Ibud. 

(3) tb keep their eyes bh their own papers. (It may help to 
remind them that _ we are interested in what they thinks 
and that they wbn't get a grade). 

8. Begin reading the test questions and answer choices. After you 
read a question, pause fbr a second and then read each answer 
choice. Then pause again, tb give the children time tb respond. 
Once you see that everybhe has chbseh an answer ^ go on to the next 
question. If at any time ybu aren't sure whether everyone is 
finished with a question, ask them tb raise their hands if they 
are still thinking about the questibh. 
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9. Students might ask qoescions about the test items ♦ Never tell 
them the right answer or give hints. Don't define terms chac 
appear in a question (e.g., victim, private pares )• Yoa may 
explain terms that appear in the answer choices, but try co ber 
very brief and neutral in your explanations. 

10. The content of several questions may provoke giggling. if this 
happens, it might help to say that you know that they are not used 
to answering questions like these, but it is important that they 
give honest answers and not talk out loud. 

11. When everyone has completed the fortns^ collect all test forms 
and thank the class. 

12. Some children may want to know how they did. If this happens, 
• tell them you are not really interested in how many questions they 

get right or wrong; we just want to know what they think. If 
they have questions , they cad ask their teachers later • 
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INSTRUCTIONS FOR TESTING: SPANISH/BILINGUAL 
GRADES 4-6 

Children's Antivictiraization Education Project 



1. If you are not familiar with the class, begin by introducing 
yourself i and try to establish rapport (e.g., talk' about the 
holidays I something in the classroom, or a current local event). 

2. Explain what the children are going to do. For example^ "We're 
going to complete these forms that 1 have. The forms ask. ques^ 
tibhs about how to stay safe. You won't get a grade for this. 
K-'re just interested in what you think about being safe." 

3. Make sure_ that a number has been assigned to each student in the 
class. (Refer to the pink STUDENT NUMBER ASSIGNMENT SHEET). 

4. Pass out the_ test forms, making sure that the number written on 
each_ student 's test (upper left corner) is the same as the stu- 
dent's assigned number. 

**It is VERY IMPORTANT that the ntmber on each student 's test be 
the same _as his/her assigned number on the pink STUDENT NUMBER 
ASSIGNMENT SHEET.** 

5. Instruct the students to fill in the infomation requested at the 
top of the form (school, teacher's name, date, grade). If neces- 
sary ^ help them with this, or ask the teacher or aide to help. 
Students should NOT write their names on the forms, 

6- Once they have completed the information at the top of the fbrm^ 
tell them that (1) you wiii read the questions but Ibud in 
Spanish^ "one at a time; (2) they are to read, silently, albhg with 
you; and (3) after you have r^ad the three answers to a questibn^ 
they are to circle the letter next to the best answer. That is, 
they are not to fill oat the forms at their own pace; instead, 
they are to proceed item-by-item with you. 

The questions and answer choices are printed on the test fbrms in 
bbth English and Spanish. The children may read silently anJ mark 
answers in either language; however, please read albud in 
Spanish . 

7. Make sure you tell the children. 

(1) to pick just one answer for each question. 

(2) hot to talk out loud. 

(3) to keep their eyes on their own papers. (It may help to 
remind them that ve are interested in what they thihk^ 
and that they won't get a grade )i 



8. Begin reading the test questions and answer choices in Spanish. 
After you read a ^uestibhi pause for a second and then read each 
answer choice. Then pause again, to give the children time to 
respond. Once you see_ that everyone has chosen an answer, go on to 
the next question. If at any time you aren't sure whether every- 
9?e is finished with a question, ask them to raise their hands if 
they are still thinking about the question. 

9; Students might ask questions about the test items. Never tell 
them the right answer or give hints. bon*t define terms that 
appear in a question (e.g., victim, private parts). You may 
explain terms that appear in the answer choices, but try to be 
very brief and neutral in your explanations i 

iei The content of several questions iay provoke giggling. if this 
happens, it might help to say that you know that they are not used 
to answering questions like these, but it is important that they 
give honest answers and not talk out loud. 



11. 



When everyone has completed the forms, collect all test forms 
and thank the class. 



12. Some children may want to know how they did. If this happens, 
tell them you are not really interested in how many questions they 
get right or wrong; we just want to know what they think. If 
they have questions, they can ask their teachers later. 
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INSTRUCTIONS FOR TESTING 
GRADES 7-9 i 10-12 

ehiidren's Antivictimizatibn Education Project 



1. If you are not familiar with the class, begin by introducing 
yourself, and try to establish rapport (e.g., talk about the 
holidays, something in the classroom, or a current local event). 

2. Explain wha^ the students are going to do. For example, "We're 
going to complete these questidhnaires. that I have. The forms ask 
questions about personal safety in different kinds of situations. 
You won^t get a grade for this. We're just interested in what you 
think about being safe." 

3. Make sure that a number has_been_ assigned to each student in the 
class. (Refer to the pink STUDENT NUMBER ASSIGNMENT SHEET). 

A. Pass oat the test forms, making sure that the number written on 
each student's test (upper left corner) is the same as the stu- 
dent's assigned number. 

**It is JTERY IMPORTANT that the number on each student *s test be 
the same as his/her assigned number bh the pink STUDENT NUMBER 
ASSIGIttffiNf SHEET.** 

5. Instruct the students to fill in the information requested at the 
top of the form (school, grade, class, age, sex, etc). Students 
should NOT write their names bri the fbrms. 

6. Once they have completed the irifbrmatibn at the top of the form, 
tell them to begin answering the questions, by circling the letter 
of the best answer. >Iake sure ybu tell them: 

(1) 'to pick just one answer fbr each question. 

(2) not: to talk out Iblid. 

(3) to keep their eyes bh their own papers. 

(It may help to remind them that we are interested in 
^^^g^ opinions, and that they won't be graded). 

7. Students might ask ybu questibhs abbut the test items. Never tell 
them the right answer br give hints. For example, don't define 
terms that appear in a questibh (e.g., stereotype, peer pressure). 
You may explain terms that appear in the answer choices, but try 
to be very ^brie^ and tleutral in ybur explanations. 

^* ^e"^®^^! ^^estibris may provoke giggling. if this 

happens, it might help to say that ybu recognize that they are not 
used to answering questibris like these, but it is important that 
they not talk out loud arid answer as honestly as they can. 

9. When everyone has completed the forms, collect all tests and 
thank themi 
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STUDENT NUMBER ASSIGNMENT SHEET 
Children's Antivictimizatibri Edacation Project 



SCHeeL^ 



(3RADE 



CLASS TEST DATES 1. 



Instructions; Please assign a number to each student in the class by 
filling in one student's name next to each number; (It is acceptable 
to simply list students in alphabetical order such as John Adamssi 
David Brown-2, etc). 

The student's assigned number indicates the test number he/she is to 
receive during each test session. 



PtEASE KEEP THIS SHEET. It will be necessary to refer to it at later 
test date shown above. 



Test Number Name Test Number Name 



1- 17. 



2. 



7. 



9. 



18. 



3- 19. 

20. 

5. 21. 

6- ■__ 22. 



23. 



8- 24. 



25. 



10. 26. 

11- 27. 

12. 28. 

13. 29. 

1*- . 30. 

15. 31. 

16. . 32. 
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